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GIRLS
OF COLOR

Girls of color—a group that includes Black, Latina, Asian, Native American, and
Native Hawaiian/Pacific Islander girls—face many overlapping yet varying barriers to
succeeding in school.? For example, the National Women’s Law Center 2017 Let Her
Learn Survey (“Let Her Learn Survey”) found that 55 percent of Latina girls, 38 percent
of Asian/Pacific Islander girls, and 30 percent of Black girls worry about a friend or
family member being deported.® This survey also showed that being called a racial slur
is a common experience shared by all girls of color, with one third to one half of them
saying they have had this experience (Asian and Pacific Islander girls reported the
highest rate), compared to just more than one eighth of white girls.* And national data
shows that Black girls are 5.5 times more likely and Native American girls are 3

times more likely to be suspended from school than white girls.® In addition to these
barriers, girls of color are more likely to attend under-resourced schools that are not
culturally competent or personalized to their needs or interests, which negatively
affects their educational opportunities and future earnings.

Yet, despite these obstacles, the Let Her Learn Survey also revealed that girls of color,
as well as girls overall, are motivated to graduate and continue their education and
want help doing so. For example, approximately nine in ten girls across all races said
that they wanted help applying to college® and personalized graduation plans.”
Policymakers, schools, and communities can address the challenges faced by girls

of color to better support them and help them succeed in school.

When reading other reports in this series, it is important to note the role that
intersectionality® plays in creating additional issues for particular girls of color. For
example, rates of sexual trauma are similar for girls of all races and ethnicities.® But
certain girls of color who have experienced trauma face additional barriers when
compared to other girls of color or white girls. For instance, until Congress reauthorized
the Violence Against Women Act (“VAWA”) in 2013, Native American tribes were not
allowed to prosecute non-Native assailants who sexually assaulted Native American
victims on tribal land.® Thus until the most recent reauthorization of VAWA, federal law
effectively sanctioned the rape of Native American girls and women. This example
highlights one way in which race and gender intersect with other barriers, such as
sexual violence and trauma.
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It is also important to note that there are sub-issues within certain racial and ethnic
groups, such as immigration status and English proficiency, which affect the educational
experiences of girls of color. This report does not delve into those issues in detail but
rather focuses on broader educational barriers facing girls from each racial/ethnic
group and offers recommendations to remove those barriers.

METHODO[ 06)/ To better understand what healthy and safe schools look like for all girls, the National
Women’s Law Center collaborated with Lake Research Partners to conduct a study of

for Let Her girls from January 5-19, 2017. The study included an online survey of 1,003 girls ages 14-18
Learn Survey nationwide. Black, Latina, Asian/Pacific Islander, Native American, and LGBTQ girls were

and Focus oversampled. The data were weighted by age, race, and census region to reflect the

Groups: actual proportions of the population. Oversamples were weighted down to reflect their

proportions in the population. The margin of error is +/- 3.1%. The margin of error is
higher among subgroups. The study also included six focus groups on barriers facing
girls who are survivors of sexual assault and girls who are either currently pregnant or
those who are parenting children. The focus groups were conducted in Washington,
D.C., Chicago, IL, and Atlanta, GA. The focus group guide and nationwide survey were
reviewed by Schulman Institutional Review Board to ensure they protected the
well-being of all girls involved in the study.
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Background
on Girls of Color

One barrier that is prevalent for all girls of color is the persistence of implicit and explicit
biases based on racist and sexist stereotypes. These stereotypes are borne out in different
ways across each group of girls and have different effects.

Black Girls

Stereotypes of Black girls and women as “angry” or aggressive, and “promiscuous” or
hyper-sexualized" can shape school officials’ views of Black girls in critically harmful ways.”?
As a result, Black girls are more likely than white girls to be punished for behaviors that
challenge our society’s dominant stereotypes of what is appropriate “feminine” behavior—
such as being candid or assertive and speaking up when something seems unfair or unjust.
Stereotypes of Black women as hypersexual and aggressive may also “underlie the implicit
bias that shapes many educators’ views of Black female students.”® These stereotypes are
counter to our society’s dominant stereotypes of what is appropriate “feminine” behavior,
and “in response to Black girls’ nonconformity to gender stereotypes, educators [may be]
more inclined to respond harshly to the behaviors of [Black] girls.”™

These implicit biases can lead to the setting of lower academic expectations for Black girls,
including an increased risk of repeating a grade. In fact, Black girls make up disproportion-
ately high shares of girls who are retained™ in every single grade. For example, in the 2013-14
school year, Black girls made up 15.6 percent of girls in school, but about a quarter of girls
retained in first grade (24.7 percent), second grade (27.7 percent) and fifth grade (25.6
percent); more than a third of girls retained in third grade (34.5 percent); and 39.5 percent
of girls retained in fourth grade.® One 2014 study showed that students who repeated a
grade in elementary school were 60 percent less likely to graduate from high school than
students with similar backgrounds who were not retained.”

Latina Girls

Mendez v. Westminster School District of Orange County™ ended school segregation in
California and was the first federal court case in favor of school desegregation. In the 1940s,
Westminster School District operated two separate schools—a two-room shack for Latinx™
students and a school on a tree-lined street with better books and facilities for white
students.?° Sylvia Mendez was eight years old when her aunt tried to enroll Sylvia and her

brothers in the white school, but was rejected because of her Mexican heritage.?” With Sylvia
as lead plaintiff, parents and other community members successfully sued the school district,
resulting in the U.S. Court of Appeals for the Ninth Circuit holding that school segregation
violated the Equal Protection Clause of the Fourteenth Amendment. Seven years later, Brown
v. Board of Education? struck down “separate but equal”’ educational facilities nationwide.
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Latina students also face perceptions from adults that they are hypersexual and
violent,?® and they suffer the brunt of anti-immigrant sentiments and resentment toward
undocumented individuals from non-Latinx peers.?* According to the Let Her Learn
Survey, almost a quarter (24 percent) of Latina girls report being harassed because of
their name or family’s origin.?®> These xenophobic sentiments are exacerbated by Latina
girls’ proximity to community and family members who may be undocumented. For
example, more than half (55 percent) of Latina girls say they are worried that a friend or
family member will be deported.

According to the Let Her Learn Survey, 55 percent of Latina girls, 38 percent of Asian/Pacific
Islander girls, and 30 percent of Black girls worry that a friend or family will be deported.
Of girls who “worry about any friends or family members being deported”:

* Nearly half (49.6 percent) say they have trouble concentrating in school.
* Nearly one third (32.3 percent) say someone has used a racial slur against them.

* More than a quarter (25.2 percent) say they have been bullied or harassed since
the 2016 Presidential election.

* More than one fifth (22.6 percent) say they have been harassed because of their name
or family’s country of origin.

Studies also show that Latina girls are at risk of conforming to stereotypes associated
with being Latina. Latina girls face “pressure to succeed on top of the expected
pressure that they will not perform as well” as others.?® This phenomenon is heightened
when Latinas feel isolated or face daily discrimination because “their confidence in
themselves, their self-worth, and the belief that they can complete tasks successfully
suffer.”?” In addition, family and societal expectations of Latina women based on
stereotypical gender roles may cut against Latina girls’ desire to engage in academic
pursuits, such as attending college.?® These factors may contribute to academic barriers
for Latina girls, who have the lowest rate of participation in pre-college entrance exams
for girls (Figure 1).
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Latina girls have the second highest rate of repeating a grade for girls of color
throughout K-12, including almost a third of girls retained in first, second and third grade
(31.6 percent, 33.5 percent, and 31.9 percent, respectively). This may be due to limited
English proficiency combined with a lack of dual-language programs and lower
preschool attendance. The Let Her Learn Survey revealed that one in five Latina teen
girls (22 percent) are learning English and some estimates show that almost half of all
Latinas start school with Spanish as their first language.?® Although dual language
proficiency is an asset, schools often track English learners into remedial programs that
slow their academic progress.*° Latinx children are also less likely than Black and white
children to attend preschool—likely because of limited affordable options and language
barriers that exist between school personnel and Latinx parents,® which may also
disadvantage Latina girls in terms of early academic success.

Figure 1. Percentage of High School Girls Who Took the SAT/ACT in the
2013-14 School Year by Race/Ethnicity

30.9%

22.7%
19.2% 20.3%
: 16.7% I I I

Latina Girls Native Multiracial Black Girls White Girls Asian Girls INEYOYS
American Girls Girls Hawaiian/
Pacific Islander
Girls

Source: NWLC Calculations from 2013-14 Office for Civil Rights Data Collection (CRDC).
Girls do not take the SAT/ACT every year. Therefore, the percentage of girls who take the exam
will likely not equal 100% in a single school year.
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Native American Girls

There is a long history of schooling that is openly hostile toward Native American culture.
During the 19th and 20th centuries, missionaries and the federal government (through the
Bureau of Indian Affairs) forced Native American children to abandon their tribal identities
and cultures by enrolling them in Native American boarding schools. Using harsh practices,
these institutions forbade students from speaking in their native language, replaced students’
traditional names with European-American names, and forced students to change their

appearance to conform to Euro-American cultural norms. Administrators of these schools
made their racist intentions clear from the outset: to remove Native American children from
tribal villages to bring them from “savagism to civilization.”3 In addition to exterminating
tribal identities, Native American boarding schools also promoted a sex-stereotyped
curriculum. Girls learned to cook, clean, sew, and do laundry for the school, while boys
learned trades like blacksmithing and shoemaking.34

Although Native American boarding schools are largely defunct today, stereotypes
persist in schools in which there are a significant number of Native American students.
For example, one 2002 study of an Alaskan school district found that the perception
that Alaskan Native students and villages were “unhealthy”—rife with depression,
despair, and dysfunctional home lives—caused school administrators to preemptively
doubt whether Alaskan Native students could perform well on standardized tests
without being removed from tribal villages and families.*®> The district’s racism was
further institutionalized through disproportionate referrals for special education services
and the implementation of a policy that tracked Alaskan Native students into boarding
schools where the goal was to unlearn “unhealthy” village behavior.*®

What’s more, Native American students largely perceive a cultural bias against them in
pedagogical practices, which in turn contributes to school pushout. According to a 1995
study, “only 8 [percent of Native American] students who drop out do so because of
academic failure. Most complain about boredom, and perceived hostility from classmates
and teachers which creates a hostile school climate.”®” According to the Let Her Learn
Survey, Native American girls were the second most likely to report being called a

racial slur.

The Let Her Learn Survey also found that nearly half (48 percent) of Native American
girls say that not having access to the courses they want makes it hard to go to school.*®
Another data point shows that Native American girls would take advantage of more
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rigorous academic opportunities if offered: Despite being the group of girls most likely
to attend a school without a physics class (Figure 3), Native American girls represented
the highest percentage of girls enrolled in physics (Figure 2). Nonetheless, Native
American girls are retained at rates disproportionate to their enrollment of 1.1 percent
of the student population: they make up two percent of girls retained in twelfth grade

and 3.4 percent of girls retained in seventh grade.

Figure 2. Percentage of Girls Enrolled in Physics in the 2013-14 School

Year by Race

8.6% 8.9% 8.9%

7.7% I I

White Girls
Hawaiian/ Girls
Pacific Islander
Girls

Black Girls Native Multiracial

Source: NWLC Calculations from 2013-14 Civil Rights Data Collection (CRDC).*®

Asian and Pacific Islander Girls

Asian and Pacific Islander girls face stereotypes of the
“Oriental woman” or “Geisha girl” who is docile, subservi-
ent and submissive to men, but quietly hypersexual.*® This
stereotype is “detrimental to the development of positive
self-identity” for Asian girls who do not fit the physical mold
of this stereotype, as well as restrictive and reductive to girls
who do.#" In addition, the “Geisha girl” fallacy attempts to
paint all Asian and Pacific Islander girls and women with
one broad brush—despite the diversity of cultures that are
categorized as “Asian,” as well as regional, linguistic, and
cultural differences within national identities. It also
emphasizes an “exotic” or “otherness” among Asian

and Pacific Islander girls that may manifest itself in
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more outward displays of national origin discrimination. For example, the Let Her Learn
Survey found that one in four Asian and Pacific Islander girls report being harassed
because of their name or family’s origin. The same survey revealed that 46 percent of
Asian and Pacific Islander girls report being called a racial slur—higher than any other
group of girls. Asian and Pacific Islander girls are also likely to have ties to recent
immigrant communities—much like Latina girls. Almost three quarters of Asian adults
were born outside the United States and more than half of Asian immigrant adults say
they do not speak English well.*> The Let Her Learn Survey found that more than1in 6
(17 percent) Asian girls report they are learning English and 38 percent of Asian and
Pacific Islander girls say they are worried that a friend or family
member will be deported.*?

25 percent of
Asian and Pacific Asian girls are also susceptible to the model minority myth—

Islander gir/s report the assumption that people of Asian descent are by nature
being harassed academically gifted, hardworking and upwardly mobile. Similar to

the “Oriental Woman” stereotype, the model minority myth fails to

bgcause Of account for the diversity within the racial group broadly defined as
their name or “Asian.” While many South and East Asian groups (e.g., people with
family’s origin. Indian or Japanese ancestry) do tend to have higher rates of high

school, bachelor’s and advanced degree completion overall, for the
most part Southeast Asians (e.g., people of Hmong, Cambodian
46 percent and Laotian descent) have high school completion, bachelor’s and
of Asian and Pacific advanced degree attainment rates lower than those of Black, Latinx

Islander girls report

being called a racial among certain Asian subgroups and girls who do not meet the
slur—hlgher than stereotype.*®
any other group

of girls.

and Native Americans.** As a result, administrators may be slow to
recognize a need for greater academic counseling and resources

The model minority myth also puts additional pressure and stress on
Asian girls who struggle academically, which if unaddressed could
create or contribute to mental health issues. Additionally, educators
and administrators who buy into this stereotype may also use the model minority myth
as a stand-in to explain behavior that would otherwise be attributed to signs of trauma.“®
For example, at a 2015 NWLC listening session, a panelist who grew up in a Korean
immigrant family relayed a story of how her guidance counselor dismissed her manic
behavior, depression and suicidal thoughts as simply being overworked at school.

In fact, the panelist was manifesting trauma from being sexually abused as a child.#”

Although rates of retention for Native Hawaiian/Pacific Islander girls are generally
proportional to their enrollment in elementary school, data shows that in high school
these girls are held back at rates higher than their enrollment. For example, although
Native Hawaiian/Pacific Islander girls make up 0.4 percent of girls enrolled in school,
they are 0.7 percent of girls who repeat the ninth and tenth grade. Across all grades,
Asian girls are retained at disproportionately lower rates when compared to their
enrollment*®—although the overall rate may mask higher rates of retention for certain
subgroups of Asian girls.
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Barriers to
Success in School
for Girls of Color

In addition to facing biases informed by race and sex stereotypes, girls of color are
more likely to attend under-resourced schools with inexperienced teachers, fewer
curricular options and guidance counselors, and an increased law enforcement
presence. Black and Native American girls are also subject to disproportionate
exclusionary discipline that presents an additional barrier to staying on track
academically, and all girls of color lack culturally responsive, personalized learning
environments that could increase achievement.

Under-Resourced Schools

In general, girls of color are more likely to live in economically distressed neighborhoods
with fewer public resources and under-resourced schools.*® This means that girls of color
are more likely to attend schools with inexperienced and uncertified teachers. For example,
high schools with a population of at least 90 percent students of color averaged more than
twice as many teachers in their first year of teaching as high schools with a population of
at least 90 percent white students.>® And other research has found that in majority
student-of-color schools, students have less than a 50 percent chance of being taught

by a math or science teacher who has a license and degree in the relevant field,”
notwithstanding research showing that teachers with coursework in the subjects

they teach have a stronger positive effect on student learning outcomes.>?

In addition, most girls of color—especially Native girls—are more likely than white
girls to attend high schools with fewer math and science courses. In particular:

* Native American girls are most likely to attend high schools with no chemistry class
(38.6 percent), no calculus (38.6 percent) and no physics class (30.1 percent).

» Native Hawaiian/Pacific Islander girls are second most likely to attend high schools
without these classes (34.1 percent, 34.1 percent and 13.9 percent, respectively).

* Black girls are third most likely (28 percent, 28.4 percent and 18.6 percent, respectively).>®

Attending these schools limits academic opportunities for girls of color who lack the
necessary classes to start college without having to take remedial classes. Additionally,
lacking a full array of math and science classes makes it difficult for girls of color to
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pursue fields of study that lead to careers in high-paying STEM fields. The Let Her Learn
Survey found that 59 percent of Asian/Pacific Islander girls, 53 percent of Latina girls,
48 percent of Native American girls, and 47 percent of Black girls said that not having
access to the courses they want makes it hard to go to school.>* When asked if they
could change one thing about their school, many girls of color said they would change
the class offerings and requirements.>>

Figure 3. Percentage of Girls Attending High Schools without STEM
in the 2013-14 School Year by Race

White Asian Native Latina Native Multiracial
American Hawaiian/
Pacific
Islander

% of Girls Who
Attended Schools
with No Chemistry
Classes

% of Girls Who
Attended Schools
with No Calculus
Classes

% of Girls Who
Attended Schools
with No Physics
Classes

% of Girls Who
Attended Schools
with no Biology
Classes

Source: NWLC Calculations from 2013-14 Office for Civil Rights Data Collection (CRDC).
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In addition to being more likely to attend schools that fail to adequately prepare
students for college and high-growth, high-paying careers, living in distressed
neighborhoods can create toxic stress, which may increase mental and physical
wellness issues—a factor that may be exacerbated for girls who have experienced
trauma as well as girls with disabilities.>® Unfortunately, girls of color are less likely to
have access to a school counselor to help them cope with stress and trauma: In high
schools where students of color make up at least 90 percent of the student body, the
counselor-to-student ratio is 309:1, compared to 278:1 in high schools where the
student population is 90 percent white.>” While both fall short of the National
Association of School Psychologist’s recommendation of 250:1,%8 heavily white high
schools are much closer to meeting the goal than heavily student-of-color schools are.

€¢ When you are going
through something . . . | know
personally | start to shut

down . . . it would be nice to have someone
to go to talk about that.” She also added that she
doesn’t appreciate having to “choose school over
her mental health sometimes.” Girls also said
access to school counselors would be helpful,
with one girl saying, “I don’t even know who my
counselor is.” Another said her school has one
counselor serving 600-700 students and that
accessibility is a problem. One participant shared
that she missed school for mental health reasons
while another highlighted the urgent need for
on-site mental health care: “You never know . . .
you could have a breakdown at any moment.”

- NWLC Focus Group Participants

Moreover, majority student-of-color schools may use their limited resources to increase
the presence of law enforcement, which actually can be detrimental, to students’ safety.
Almost half (46.6%) of high schools with 90 percent or more students of color have at
least one law enforcement officer, compared to just under a third (31.4%) of high schools
with 90 percent or more white students (Figure 4).5°
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In recent years, cell phone videos have captured numerous incidents of school police
violently intervening in routine disciplinary matters involving Black and Latina girls. In
October 2015, a police officer in Columbia, South Carolina flipped a Black girl out of her

desk for refusing to leave the classroom and arrested another Black student who spoke out
against the violence.®® In April 2016, video emerged of a San Antonio police officer slamming
a 12-year-old, Latina middle-school student against a brick sidewalk. A loud crack followed
by a gasp from the crowd is audible as well as students saying, “She landed on her face!”®

In Rolesville, North Carolina, a police officer lifted and hurled a Black, 15-year-old female
student to the ground in January 2017—allegedly giving her a concussion and causing the
school to rethink its use of school resource officers.52

Figure 4. Percentage of High Schools with a Sworn Law Enforcement
Officer in the 2013-14 School Year by Student-of-Color Enrollment

50%

— 0
T 4 415) t070 47%
. A6% 070 o

45%

40%

35%

30%

Percent of Schools with Sworn Law Enforcement Officer

25%
10% 15% 20% 30% 40% 49% 51% 60% 70% 80% 85% 90%
Proportion of Students of Color in the School

Source: NWLC Calculations from 2013-14 Civil Rights Data Collection (CRDC).
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Perhaps as a result of an increased law enforcement presence in schools with a

higher proportion of students of color, overall national rates of school-based arrests

and referrals to law enforcement are disproportionately high for Black, Native American

and Native Hawaiian/Pacific Islander girls (Figure 5). These disproportionate rates of

involvement in the juvenile justice system contribute to school pushout for these girls

and increase the risk of their being involved in the criminal justice system as an adult.

Figure 5. Percentage of Girls Referred to Law Enforcement or Arrested

at School in the 2013-14 School Year by Race

60.0%

50.1%
50.0% —

40.0% 373% —

34.3%

30.0%

24.2%24.8%
22.8%

20.0%

10.0%

4.5%
25% 1 31% | ’ 3.8% 319

%
oo mmm
Native American Asian Multiracial Native Hawaiian/ Latina Black White
Pacific Islander
M Percentage of All Girls Referred to Law Enforcement M Percentage of All Girls Arrested Percentage of All Girls Enrolled

Source: NWLC Calculations from 2013-14 Civil Rights Data Collection (CRDC).

Disproportionate Discipline for Black and Native American Girls

Black and Native American girls are disproportionately subject to exclusionary discipline,
which results in lost class time and increased school pushout. These uneven rates of
discipline are not because of more frequent or serious misbehavior. Black girls are 5.5
times more likely to be suspended than white girls (Figure 6). They are also more likely
to receive multiple suspensions than any other gender or race of students.®* Data also
shows that this disproportionate discipline starts as early as preschool, with Black

girls making up 20 percent of girls enrolled, but 54 percent of girls suspended from
preschool.®* Evidence shows that Black girls are often disciplined for minor or subjective
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offenses, which may be informed by implicit biases and race- and sex-based stereotypes.
For example, Black girls who are outspoken in class, who use profanity or who confront
people in positions of authority—as well as Black girls who are perceived as dressing
provocatively—are disproportionately disciplined using exclusionary methods.®> Indeed,
Black girls are at greater risk than other girls of receiving citations for talking back to
teachers and for dress code violations,®® as well as for much less severe behaviors such
as chewing gum, defiance, and failure to comply with prior discipline.®” Exclusionary
discipline deprives Black girls of classroom learning and contributes to school pushout.
Such harsh discipline may also contribute to Black girls having the highest rate of
retention for all girls.®®

Ironically, the quality of assertiveness generally has led to positive public perceptions of
Black women in leadership roles.®® In fact, the Let Her Learn Survey found that Black girls
were more likely than any other group of girls to see themselves as leaders. However,

in the school setting, assertiveness can often be misidentified as “talking back” or
“defiance,” which puts them at greater risk for inequitable discipline.”®

Native American girls also face
disproportionate discipline rates; they are
3 times more likely to be suspended than
Although expulsions white girls.”? In many ways, it appears that
are less common, Black the harsh response to Native American girls
girls are 6.1 times more is a holdover from the government-approved
likely to be expelled boarding schools. Discipline within those
from school than schools was severe and generally consisted
white girls. To make of confinement, deprivation of privileges,
matters worse, they corporal punishment or restriction of diet.

are 2.5 times more likely Although greater analysis is necessary to
to be expelled without

d : I - determine particular reasons for Native
educational services.

American girls’ disproportionate rates of
discipline, anecdotal evidence from areas
with high proportions of tribal youth show
that higher rates of exclusionary discipline
and referrals to law enforcement may be

harsh responses to normal childlike
behavior.”
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Figure 6. Rates of Suspensions for Girls in K-12 in the 2013-14 School

Year by Race
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Source: NWLC Calculations from 2013-14 Civil Rights Data Collection (CRDC).

Lack of Culturally Responsive Personalized Learning Environments

Girls of color do not have access to culturally responsive, personalized learning
environments. Personalized learning “refers to a diverse variety of educational programs,
learning experiences, instructional approaches, and academic-support strategies that
are intended to address the distinct learning needs, interests, aspirations, or cultural
backgrounds of individual students.”” Teaching that is culturally responsive recognizes
the importance of including students’ cultural references in all aspects of learning.”

It is characterized by a number of elements that are also features of personalized
learning, including communication of high expectations, parental/community
involvement, student-centered instruction, instruction that encourages multicultural
viewpoints, and the teacher playing a facilitator role. Evidence suggests that culturally
responsive pedagogy can benefit girls of color by encouraging students to be in touch
with their racial and cultural heritage, which in one study of Black girls, correlated to
more commitment to schoolwork, better grades and a desire to go to college.”® In a
number of studies, culturally responsive teaching has shown greater engagement in
various groups of students’” with promising results—including narrowing achievement
gaps and increasing college enrollment for Alaskan Native students and empowering
Latina and Black girls from low-income families to embrace and explore technology.”
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However, as illustrated above, too often biases and stereotypes take the place of
culturally responsive teaching.®® This is meted out in lower expectations® for students
of color and a classroom environment that emphasizes Eurocentric ideals instead of
cultural diversity. For example, to the extent that a school spends any time on the
contributions people and women of color have made to America, this time is often
confined to designated cultural heritage months instead of being integrated throughout
the curriculum and school year. Indeed, curricula and emphasis on Eurocentrism “are
deeply embedded within the fabric of educational routines”® and create discriminatory
educational barriers for students of color.®®

Breaking down educational barriers for girls of color is key to ensuring
their economic stability.

Tackling the obstacles that girls of color face to succeeding in school is critical for
their future economic stability. Across all races and ethnicities, obtaining a high school
diploma greatly reduces the likelihood of living in poverty for women of color, and
rates of poverty decrease as women of color obtain higher degrees (Figure 7). The
generally higher rates of poverty for women of color, particularly for Black and Latina
women without a high school diploma, underscores the importance of eliminating

the barriers they face to educational achievement.

Figure 7. Poverty Rates of Women 18+ in 2015 by Race/Ethnicity
and Education Attainment®*
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Source: NWLC calculations of U.S. Census Bureau, 2016 Current Population Survey using IPUMS. Data for some
groups of women are not available due to small sample sizes.
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The same correlation is true for educational attainment and annual earnings for women
of all races and ethnicities (Figure 8). The economic success of women of color is
particularly important not just for them, but also for their families and communities.
More and more, women are becoming breadwinners for their families. For example, in
2015, more than two in five households with children under 18 had mothers who were
the sole or primary provider for the family.®> Rates are higher for Black and Latina
women than white women—more than 70 percent of Black women and 40 percent
of Latina women are the sole or primary breadwinners for their families compared to
almost 25 percent of white women.®¢ An additional 22 percent of all households had
mothers who were co-breadwinners, earning anywhere from 25 to 49 percent of the
family’s earnings.®’

Figure 8. Annual Earnings of Full-time, Year round Women Workers

in 2015 by Race and Education Attainment
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Source: Earnings for all women, Asian/Pacific Islander women, Black women, Latinas, and white women are from U.S.
Census Bureau, 2016 Current Population Survey using IPUMS. Earnings for Native women are from U.S. Census Bureau
2015 American Community Survey 1-year estimates using IPUMS. Data for some groups of women not available due to
small sample sizes.

17 Let Her Learn: Stopping School Pushout www.letherlearn.org

e Asian/Pacific Islander

LET
LEARN


http://nwlc.org/resources/let-her-learn/

Recommendations
for Helping

Girls of Color
Succeed in School

P

Policymakers

Let Her Learn: Stopping School Pushout



http://nwlc.org/resources/let-her-learn/

NATIONAL WOMEN’S LAW CENTER

Schools

19 Let Her Learn: Stopping School Pushout



http://nwlc.org/resources/let-her-learn/

NATIONAL WOMEN’S LAW CENTER

20 Let Her Learn: Stopping School Pushout



http://nwlc.org/resources/let-her-learn/

NATIONAL WOMEN’S LAW CENTER

LET HeR
LEARN

Parents/Guardians and Advocates

21 Let Her Learn: Stopping School Pushout


http://nwlc.org/resources/let-her-learn/
https://nwlc.org/resources/let-her-learn-a-toolkit-to-stop-school-push-out-for-girls-of-color/
https://nwlc.org/resources/let-her-learn-a-toolkit-to-stop-school-push-out-for-girls-of-color/
https://nwlc.org/resources/let-her-learn-a-toolkit-to-stop-school-push-out-for-girls-of-color/
https://nwlc.org/resources/let-her-learn-a-toolkit-to-stop-school-push-out-for-girls-of-color/

—_

Native American are girls who were identified as Native American, American Indian or Native Alaskan.

2  Although multiracial girls may face similar barriers to girls of color generally, research on this topic is limited. However, this report
does include data on multiracial girls where available.

3 National Women’s Law Center’s Let Her Learn Survey was conducted online from January 5-19, 2017 by Lake Research Partners. The
questions reached a total of 1,003 girls ages 14 to 18 nationwide. Black girls, Latinas, Asian/Pacific Islander girls, Native American girls,
and LGBTQ girls were oversampled. The samples were drawn from online panels. The data were weighted by age, race, and census
region to reflect the actual proportions of the population. Oversamples were weighted down to reflect their proportions in the
population. The margin of error is +/-3.1%. The margin of error is higher among subgroups.

4 National Women'’s Law Center, Let Her Learn Survey. The survey found that 46 percent of Asian/Pacific Islander girls, 45 percent of
Native American girls, 34 percent of Latina girls and 32 percent of Black girls said someone used a racial slur against them compared
to 13 percent of white girls.

5 National Women’s Law Center calculations using data from U.S. Department of Education Office for Civil Rights, Civil Rights Data
Collection, 2013-14. U.S. Department of Education, Office of Civil Rights, Civil Rights Data Collection (CRDC), 2013-14 Public Use
Data File available at http://ocrdata.ed.gov. CRDC Public Use Data file contains rounded or suppressed data to protect the identity of
individuals and to prevent disclosure of protected information. For more information, see the Public-Use Data File User’s Manual for
the 2013-14 Civil Rights Data Collection. In addition, the Let Her Learn Survey found that 18 percent of Black girls, 16 percent of Native
American girls and 14 percent of Latina girls said they’ve been suspended from school compared to eight percent of white girls and
six percent of Asian/Pacific Islander girls. National Women’s Law Center, Let Her Learn Survey.

6 National Women’s Law Center, Let Her Learn Survey. In total 91 percent of girls said help applying to college would help a lot,
somewhat or a little in improving school, including 98 percent of Asian/Pacific Islander girls, 94 percent of Latina girls, 92 percent of
Native American and white girls, and 87 percent of Black girls.

7  National Women’s Law Center, Let Her Learn Survey. In total 90 percent of girls said creating graduation plans specifically designed
for them—tailored to their needs, skills and interests would help a lot, somewhat or a little, including 94 percent of Asian/Pacific
Islander girls, 93 percent of Native American girls, 91 percent of Latina girls, 90 percent of white girls, and 87 percent of Black girls.

8 See generally Kimberle Crenshaw, Demarginalizing the Intersection of Race and Sex: A Black Feminist Critique of Antidiscrimination
Doctrine, Feminist Theory and Antiracist Politics, University of Chicago Legal Forum (1989), available at https://philpapers.org/ar-
chive/CREDTI.pdf (using the term “intersectionality” to describe how attitudes about race and gender interact to form a unique kind
of discrimination against Black women).

9  See generally Kayla Patrick & Neena Chaudhry, National Women’s Law Center, Let Her Learn: Stopping School Pushout for Girls Who
Have Suffered Harassment and Sexual Violence (2017).

10 Violence Against Women Reauthorization Act of 2013, Pub. L. No. 113-4, 127 Stat. 54 (2013). Before the 2013 reauthorization, state
and federal law enforcement were the only entities who could punish perpetrators, but they were often located hours away from
reservations and lacked the resources to investigate and prosecute. Jennifer Bendery, “At Last, Violence Against Women Act
Lets Tribes Prosecute Non-Native Domestic Abusers,” Huffington Post, March 6, 2015 available at http://www.huffingtonpost.
com/2015/03/06/vawa-native-americans_n_6819526.html.

1 Melissa Harris-Perry, Sister Citizen: Shame, Stereotypes, and Black Women in America (New Haven, CT: Yale University Press, 2011),
53-97.

12 Monique W. Morris, African American Policy Forum, Race, Gender, and the School-to-Prison Pipeline: Expanding Our Discussion to
Include Black Girls (2012), 5, available at http://www.otlcampaign.org/sites/default/files/resources/Morris-Race-Gender-and-the-
School-to-Prison-Pipeline.pdf; Jamilia J. Blake, Bettie Ray Butler and Charlotte Danielle Smith, “Challenging Middle Class Notions of
Femininity: The Cause for Black Females’ Disproportionate Suspension Rates,” in Equitable Remedies for Excessive Exclusion, ed. Dan
Losen (New York, NY: Teachers College Press),75-88 (citing Regina Rahimi & Delores D. Liston, “What Does She Expect when She
Dresses Like That? Teacher Interpretation of Emerging Adolescent Female Sexuality,” Educational Studies 45 (2009), 512).

13 Blake, Butler and Smith, “Challenging Middle Class Notions of Femininity” (citing Rahimi & Liston, “What Does She Expect,” 512).

14 Morris, Race, Gender, and the School-to-Prison Pipeline, 5.

15 This report focuses on rates of retention instead of graduation/dropout rates because rates reported by schools are highly inaccurate
due to different measures schools take to inflate graduation rates, and data sets that independently measure graduation rates
nationally are out-of-date and may not reflect current trends. For more information see Jay Mathews, “Why surging high school
graduation rates might be a mirage,” Washington Post, January 8, 2017, available at https://www.washingtonpost.com/local/edu-
cation/why-surging-high-school-graduation-rates-might-be-a-mirage/2017/01/08/d31f9956-d3ac-11e6-a783-cd3fa950f2fd_story.
html?utm_term=.cfOd59a2d1le; Anya Kamenetz, “The Truth about America’s Graduation Rate,” National Public Radio, June 12, 2015
available at http://www.npr.org/sections/ed/2015/06/12/411751159/the-story-behind-the-record-high-graduation-rate.

16  National Women’s Law Center calculations using data from U.S. Department of Education Office for Civil Rights, Civil Rights Data
Collection, 2013-14, Retention Estimations by Gender and Race/Ethnicity (Tables).

17 Jill Barshay, “New research suggests repeating elementary school grades - even kindergarten- is harmful,” The Hechinger Report,
October 13, 2014, available at http://educationbythenumbers.org/content/new-research-failing-students_2034/.

18 161 F.2d 774 (9th Cir. 1947).

19 This report uses the term “Latinx” as a gender-neutral alternative to Latino, when referring to a group that may contain women/girls,

men/boys and gender-queer/non-binary individuals of Hispanic/Latinx origin. See Amy Molina, NASPA, “Latina, Latino, Latinx. What

is this new term, Latinx?,” August 31, 2016, available at https://www.naspa.org/constituent-groups/posts/latina-latino-latinx.-what-is-
this-new-term-latinx.

22 Let Her Learn: Stopping School Pushout www.letherlearn.org


http://nwlc.org/resources/let-her-learn/
https://philpapers.org/archive/CREDTI.pdf
https://philpapers.org/archive/CREDTI.pdf
http://www.huffingtonpost.com/2015/03/06/vawa-native-americans_n_6819526.html
http://www.huffingtonpost.com/2015/03/06/vawa-native-americans_n_6819526.html
http://schottfoundation.org/sites/default/files/resources/Morris-Race-Gender-and-the-School-to-Prison-Pipeline.pdf
http://schottfoundation.org/sites/default/files/resources/Morris-Race-Gender-and-the-School-to-Prison-Pipeline.pdf

20

21

22

23

24

25
26

27
28

29

30
31
32

33

34

35
36
37
38

39

40

41

42

43
44

45

46

47

48

49

Fermin Leal, “Desegregation landmark has O.C. ties,” The Orange County Register, March 21, 2007, available at

LET HeR
LEARN

http://www.ocregister.com/news/mendez-60681-case-school.html.

Ibid.

347 U.S. 483 (1954).

Meda Chesney-Lind and Michele Eliason, “From invisible to incorrigible: The demonization of marginalized women and
girls,” Crime Media Culture 2 (2006) 4-5, 7, available at http://journals.sagepub.com/doi/abs/10.1177/1741659006061709.
Joan Letendre and Lisa Werkmeister Rozas, National Association of Social Workers, She Can’t Fight ‘Cause She Acts
White: Identity & Coping for Girls of Color in Middle School (2014), 50, available at https://academic.oup.com/cs/article-
abstract/37/1/46/2754044/She-Can-t-Fight-Cause-She-Acts-White-ldentity-and?redirectedFrom=fulltext/

National Women’s Law Center, Let Her Learn Survey.

Catalina Morillas, Jennifer Randall Crosby and Agnes Scott College, “Latina Identity, Stereotyping Concerns, and
Academic Achievement,” ArgoJournals: Undergraduate Research in in Psychology and Behavioral Science (2007), 1-2,
available at http://uwf.edu/argojournalapp/admin/body/latina_identity.pdf.

Ibid.

National Women’s Law Center & Mexican American Legal Defense and Educational Fund, Listening to Latinas: Barriers
to High School Graduation (2009), 17, available at https://nwlc.org/resources/listening-to-latinas-barriers-to-high-school-
graduation/.

Patricia Gandara,The Civil Rights Project & The White House Initiative on Educational Excellence for Hispanics, Fulfill-
ing America’s Future: Latinas in the U.S., 2015 (2015), 9, available at https://sites.ed.gov/hispanic-initiative/files/2015/09/
Fulfilling-Americas-Future-Latinas-in-the-U.S.-2015-Final-Report.pdf.

Ibid.

Ibid.

National Women’s Law Center calculations using data from U.S. Department of Education Office for Civil Rights, Civil
Rights Data Collection, 2013-14. Girls do not take the SAT/ACT every year. Therefore, the percentage of girls who take the
exam will likely not equal 100% in a single school year.

Timothy E. Jester, “Healing the ‘Unhealthy Native’: Encounters with Standards-Based Education in Rural Alaska,” Journal
of American Indian Education 41 (2002), available at https://www.jstor.org/stable/24398582?seq=1#page_scan_tab_con-
tents.

Southwest Reservation Aid, Native American History and Culture: Boarding Schools, available at http://www.nativepart-
nership.org/site/PageServer?pagename=cin_hist_boardingschools; Kathie Marie Bowker, Montana State University, The
Boarding School Legacy: Ten Contemporary Lakota Women Tell Their Stories, (2007), 7-8, 51 available at http://scholar-
works.montana.edu/xmlui/bitstream/handle/1/958/BowkerK1207.pdf?sequence=1.

Jester, Healing the “Unhealthy Native,” 10

Jester, Healing the “Unhealthy Native,” 14.

Donna Martinez, “American Indian Students in “Culture Blind” Schools,” Journal of Modern Education Review 3 (2013),
268, available at http://www.academicstar.us/UploadFile/Picture/2014-3/20143200438686.pdf.

National Women’s Law Center, Let Her Learn Survey. This data reflects girls who said this was a minor barrier, somewhat
of a barrier, or a major barrier.

National Women’s Law Center calculations using data from U.S. Department of Education Office for Civil Rights, Civil
Rights Data Collection, 2013-14. Girls often take physics only once in their high school career. Therefore, the percentage of
girls who take physics will not necessarily total 100% in a single year.

Maggie Chang, University of Pennsylvania, Made in the USA: Rewriting Images of the Asian Fetish (2006), 15-18, available
at http://repository.upenn.edu/cgi/viewcontent.cgi?article=1005&context=uhf_2006.

Lina V.S. Fong, “Asian-American Women: An Understudied Minority,” The Journal of Sociology & Social Welfare, 24 (1997),
95, available at http://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=2399&context=jssw.

Pew Research Center, Meet the New Immigrants: Asians Overtake Hispanics, available at http://www.pewsocialtrends.org/
asianamericans-graphics/.

National Women’s Law Center, Let Her Learn Survey.

C.N. Le, “Socioeconomic Statistics & Demographics,” Asian-Nation: The Landscape of Asian America, March 13, 2017
avallable at http://www.asian-nation.org/demographics.shtml.

Casey Quinlan, “How The Data On Asian Students Changes Completely When You Look At The Details,” ThinkProgress,
September 23, 2015, available at https://thinkprogress.org/how-the-data-on-asian-students-changes-completely-when-
you-look-at-the-details-fc890d98387e#.ieOpbifsh.

Linda G. Castillo and Marion J. Phoummarath, Texas A&M University, Culturally-Competent School Counseling With Asian
American Adolescents (2006), 9, available at http://files.eric.ed.gov/fulltext/EJO01156.pdf.

National Women’s Law Center and Girls for Gender Equity, Listening Session on the Needs of Young Women of Color
(2015), 7, available at http://nwlc.org/resources/what-young-women-of-color-in-nyc-need/.

National Women’s Law Center calculations using data from U.S. Department of Education Office for Civil Rights, Civil
Rights Data Collection, 2013-14 Retention Estimations by Gender and Race/Ethnicity (Tables).

National Women’s Law Center and NAACP Legal Defense and Educational Fund, Unlocking Opportunity for

African American Girls: A Call to Action for Educational Equity (2014), 7-14, available at http://nwlc.org/wp-content/up-
loads/2015/08/unlocking_opportunity_for_african_american_girls_report.pdf.

23 Let Her Learn: Stopping School Pushout www.letherlearn.org



http://nwlc.org/resources/let-her-learn/

50

51

52

53

54

55

56

57

58

59

60

61

62

63

64

65

66

67

68

69

70

71

72

73

74

75

76

77

National Women’s Law Center calculations using data from U.S. Department of Education Office for Civil Rights, Civil Rights

Data Collection, 2013-14.

Carolyn Riehl and John W. Sipple, “Making the Most of Time and Talent: Secondary School Organizational Climates, Teaching Task
Environments, and Teacher Commitment,” American Educational Research Journal 33 (1996), 873-901 available at https://www.jstor.
org/stable/1163419?seq=1#page_scan_tab_contents.

Jennifer King Rice, Economic Policy Institute, Teacher Quality: Understanding the Effectiveness of Teacher Attributes (2003).
National Women’s Law Center calculations using data from U.S. Department of Education Office for Civil Rights, Civil Rights

Data Collection, 2013-14.

National Women’s Law Center, Let Her Learn Survey. This data reflects girls who said this was a minor barrier, somewhat of a barrier,
or a major barrier.

National Women’s Law Center, Let Her Learn Survey.

See Kayla Patrick and Neena Chaudhry, National Women’s Law Center, Let Her Learn: Stopping School Pushout for Girls Who Have
Suffered Harassment and Sexual Violence (2017); Karen Schulman, Kayla Patrick and Neena Chaudhry, National Women’s Law Center,
Let Her Learn: Stopping School Pushout for Girls with Disabilities (2017).

National Women’s Law Center calculations using data from U.S. Department of Education Office for Civil Rights, Civil Rights

Data Collection, 2013-14.

Matt Barnum, “Exclusive- Data Shows 3 of the 5 Biggest School Districts Hire More Security Officers than Counselors,” The 74, March
27, 2016, available at https://www.the74million.org/article/exclusive-data-shows-3-of-the-5-biggest-school-districts-hire-more-securi-
ty-officers-than-counselors.

National Women’s Law Center calculations using data from U.S. Department of Education Office for Civil Rights, Civil Rights

Data Collection, 2013-14.

Rebecca Klein, “A Year After The Assault At Spring Valley, One Student Turns Her Pain Into Progress,” Huffington Post, February 2,
2017, available at http://www.huffingtonpost.com/entry/spring-valley-high-school_us_5807b9ale4b0b994d4c35881.

Lindsey Bever, “‘She landed on her face! Video shows Texas school police officer body-slam 12-year-old girl,” Washington Post, April
7, 2016, available at https://www.washingtonpost.com/news/education/wp/2016/04/07/she-landed-on-her-face-video-shows-texas-
school-police-officer-body-slam12-year-old-girl/?utm_term=.626e05a69934.

Paul Blest, “After an Incident at Rolesville High, Activists Wonder if Schools Need Cops,” Indy Week, January 11, 2017,

available at http://www.indyweek.com/indyweek/after-an-incident-at-rolesville-high-activists-wonder-if-schools-need-cops/
Content?0id=5098919; “Video shows officer slamming student at Rolesville High School,” CBS North Carolina, January 3, 2017,
available at http://wncn.com/2017/01/03/video-shows-officer-slamming-student-at-rolesville-high-school/.

National Women’s Law Center Calculations from U.S. Department of Education, Office for Civil Rights, Civil Rights Data Collection,
2013-14.

Ibid.

See Morris, Race, Gender, and the School-to-Prison Pipeline, 6.

Diane A. M. Archer-Banks and Linda S. Behar-Horenstein, “Ogbu Revisited: Unpacking High-Achieving African American Girls’ High
School Experiences,” Urban Education 47 (2012), 198, 208-09 (citing Susan Frazier-Kouassi, “Race and Gender at the Crossroads:
African American Females in Schools,” Perspectives 8 (2002), 151).

Blake et al., “Challenging Middle Class Notions of Femininity,” 92 (citing Virginia Costenbader and Samia Markson, “School
Suspension: A Study with Secondary School Students,” Journal of School Psychology 36 (1998), 59).

National Women’s Law Center calculations using data from U.S. Department of Education Office for Civil Rights, Civil Rights

Data Collection, 2013-14 Retention Estimations by Gender and Race/Ethnicity (Tables).

See generally Robert W. Livingston, Ashleigh Shelby Rosette and Ella F. Washington, “Can an Agentic Black Woman Get Ahead? The
Impact of Race and Interpersonal Dominance on Perceptions of Female Leaders,” Psychological Science 23 (2012), 354 available at
http://journals.sagepub.com/doi/pdf/10.1177/0956797611428079.

Blake et al. “Challenging Middle Class Notions of Femininity,” (citing Joyce A. Ladner, Tomorrow’s Tomorrow: The Black Woman
(Lincoln: University of Nebraska Press, 1972)).

National Women’s Law Center Calculations from U.S. Department of Education, Office for Civil Rights, Civil Rights Data Collection,
2013-14.

Ibid.

Seeg, e.g., Kate Schimel, “American Indian students in Utah face harsh discipline,” High Country News, May 22, 2015, available at
http://www.hcn.org/articles/american-indian-students-in-utah-face-harsh-discipline (story wherein two Native American boys were
referred to law enforcement for drinking two cans of Dr. Pepper that they took from the teachers’ lounge).

Great Schools Partnership, Personalized Learning (2014), available at http://edglossary.org/personalized-learning/.

The Education Alliance, Brown University, Culturally Responsive Teaching | Teaching Diverse Learners (2017), available at
https:/www.brown.edu/academics/education-alliance/teaching-diverse-learners/strategies-O/culturally-responsive-teaching-0.
Avis Jones-DeWeever, Institute for Women'’s Policy Research, Black Girls in New York City: Untold Strength and Resilience (2009),
43-44, available at https://iwpr.org/publications/black-girls-in-new-york-city-untold-strength-and-resilience/.

Geneva Gay, Culturally Responsive Teaching: Theory, Research, and Practice (New York: Teachers College Press, 2010), 16 & 238,
available at https://books.google.com/books?hl=en&Ir=&id=rYspC7C-zowC&oi=fnd&pg=PR7&dq=geneva+gay+culturally+responsive+
teaching&ots=EldphBcOAF&sig=uObGMtfRmeUG__Y3kvzHIQ_qg_L8#v=onepage&q=geneva%20gay%20culturally%20responsive%20
teaching&f=false.

24 Let Her Learn: Stopping School Pushout www.letherlearn.org


http://nwlc.org/resources/let-her-learn/

NATIONAL WOMEN’S LAW CENTER

78

79

80

81

82
83
84

85

86
87
88

89

Dr. Emeka Emekauwa, Rural School and Community Trust, The Star with My Name: The Alaska Rural Systemic
Initiative and the Impact of Place-Based Education on Native Student Achievement (2004), 8, available at
http://www.ruraledu.org/user_uploads/file/Star_with_my_Name.pdf.

Kimberly A. Scott and Mary Aleta White, “COMPUGIRLS’ Standpoint: Culturally Responsive Computing and Its Effect
on Girls of Color,” Urban Education 48 (2013), available at http://journals.sagepub.com/doi/abs/10.1177/004208591349
1219?journalCode=uexa.

Daniel D. Liou, Tyson E.J. Marsh and Rene Antrop-Gonzalez, “The Spatiality of Schooling: A Quest for Equitable
Classrooms and High Expectations for Low-Income Students of Color,” UCLA Journal of Education and Information
Studies 12, (2016), 8-9, available at http://escholarship.org/uc/item/4mn4927d.

Ibid.

Gay, Culturally Responsive Teaching, 239.

Ibid.

“Black” refers to those who identified themselves in the U.S. Census Bureau Current Population Survey as Black or
African American. The “Asian/Pacific Islander” category refers to those who identified themselves as Asian, Native
Hawaiian, or Pacific Islander. The “white” race category includes those who identified themselves as white, but not of
Hispanic origin. The “Hispanic” category includes people of any race who identified themselves to be of Hispanic,
Latino, or Spanish origin. “Native American” refers to those who identified themselves to be Native American or
Alaskan Native.

Sarah Jane Glynn, Center for American Progress, Breadwinning Mothers Are Increasingly the U.S. Norm (2016), 4,
available at https://www.americanprogress.org/issues/women/reports/2016/12/19/295203/breadwinning-
mothers-are-increasingly-the-u-s-norm/.

Ibid. 7.

Ibid. 4.

Lelb Sutcher, Linda Darling-Hammond, Desiree Carver-Thomas, Learning Policy Institute, A Coming Crisis in Teaching?
Teacher Supply, Demand, and Shortages in the U.S. (2016), available at https://learningpolicyinstitute.org/product/
coming-crisis-teaching.

Catherine E. Lhamon and Jocelyn Samuels, U.S. Department of Education Office for Civil Rights and U.S. Department
of Justice Civil Rights Division, Joint Dear Colleague Letter on the Nondiscriminatory Administration of School
Discipline (2014), available at https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201401-title-vi.html.

See also U.S. Department of Education, Resource Guide for Superintendent Action (2015), available at
https://www?2.ed.gov/policy/gen/guid/school-discipline/rethink-discipline-resource-guide-supt-action.pdf.

25 Let Her Learn: Stopping School Pushout www.letherlearn.org

LET HeR
LEARN



http://nwlc.org/resources/let-her-learn/

‘, NATIONAL
WOMEN'S
LAW CENTER

EXPANDING THE POSSIBILITIES

11 Dupont Circle NW, Suite 800
Washington, DC 20036
Phone: (202) 588-5180
Fax: (202) 588-5185
Email: info@nwlc.org
Website: nwlc.org

f



