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Praise for the Black Studies as the
Study of the World Curriculum

“It is rare that we review a curriculum that is so intentionally rooted in the creation of positive and affirming stories and narratives
for historically marginalized groups. We are excited for New York City students and are hopeful educators and schools are
equipped with the tools, resources, and training to deliver this dynamic content to our students.”

New York University Metro Center, Culturally Responsive-Sustaining Education Curriculum Scoring Overview

“Throughout the lesson, | observed a shift in the classroom dynamic as students became more engaged and passionate about
the subject matter. They connected historical events to contemporary issues, challenged stereotypes, and demonstrated

a newfound empathy for marginalized communities. Ultimately, this experience reinforced the power of culturally relevant
curriculum in sparking student interest and fostering critical thinking skills. It reminded me of the importance of providing
students with opportunities to explore diverse perspectives and engage in meaningful discussions about social justice issues.”

Middle school counselor, District 13, Brooklyn

“The students were excited about the overall experience! It was great to see them embrace the learning opportunities, and be
able to take ownership of the new vocabulary words like ‘lineage & ancestor. Also, they were able to come up with thoughtful
questions that they would have liked to ask their ancestors.”

1st grade teacher, District 31, Staten Island

“As an educator, | was able to fill my own knowledge gaps about black studies that | had not known prior to implementing these
lessons. It was a positive learning experience for both me, as the educator, as well as for my students. The JOY that | saw in the
classroom when learning about these periods of history and the diversity of the black culture across the African Diaspora.”

K-5 Social Studies teacher, District 10, Bronx

“My students enjoyed the Black Studies curriculum very much and were engaged throughout each lesson. They frequently asked,
“Are we going to have a Black Studies lesson today?”

Pre-K teacher, District 29, Queens

“One of my colleagues, when she heard about the lesson content, asked, ‘Can your students do that work?’ And | replied yes,
I think they can. She went on to say that she hadn't had to do such work until high school and college. It was so fulfilling and
heart-warming to hear the high-level discussion my students have and to know that yes, they can analyze and interpret artwork.”

5th grade teacher, District 13, Brooklyn
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“Students were more engaged than ever and even those who usually do not participate had a lot to share and make connections
to today. In fact, | had to modify some activities because | just allowed the meaningful class discussion to go on.”

8th grade French and Social Studies Teacher, District 28, Queens

“During a visit to our local library my students were able to share what they learned about the Sankofa symbol and different
family values. The conversations were more focused, thoughtful, and engaging because of our learning experiences from the
Black Studies Curriculum. The librarian was so impressed with their knowledge and engagement. | learned that just exposing my
students to the information was so beneficial. At first | thought it might be too much for them, but they rose to the challenge.”

Kindergarten teacher, District 5, Manhattan

“Students were fully engaged, they wanted to express their opinions and share their ideas. They loved annotating the poem
written by Amanda Gorman... Afterwards | created my own lesson where the students participated in deeper discussion based on
the poem and then were able to share their ideas. This was a great way for them to build on their understanding.”

4th grade teacher, District 31, Staten Island

“My Haitian students were delighted and were very active in the activity, they had a great sense of pride. Some of my parents
offered to come to class to speak about Haiti. It fostered a great class community.”

5th grade English Language Arts teacher, District 28, Queens

“My students always ask me to teach them things about their own history and people! | have been doing so for the past 2 years
and having these lessons helped me to be able to continue to teach them the things they are interested in. My students loved the
learning and discussions we had.”

8th grade Humanities teacher, District 27, Queens

“l found teaching Black liberation to be a profoundly enriching experience, as it sparked meaningful discussions and
empowered students to critically engage with historical and contemporary issues of social justice. Through exploring themes of
empowerment, resistance, and resilience, the classroom became a space where students not only learned about Black liberation
but also felt inspired to advocate for equity and change in their own communities. Witnessing the students’ enthusiasm and
newfound awareness was immensely rewarding for me, reaffirming the importance of inclusive and empowering education.”

High school English teacher, District 5, Manhattan

“I personally learned history that | did not know ...It's important to expose our students to history, especially if it is uncomfortable.
It's important to break those barriers and expose them””

4th grade teacher, District 10, Bronx
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Introduction

By Sonya Douglass, Ed.D.

Professor and Founding Director, Black Education Research Center (BERC) at Teachers College, Columbia University

In a city as dynamic and diverse as New York, the student learning experience is enriched by the tapestry of
cultural histories and perspectives that shape its neighborhoods and communities. As the first district-wide
PK-12 curriculum of its kind, Black Studies as the Study of the World: A Black Studies Curriculum for New
York City Public Schools (NYCPS) is the result of decades of scholarly research, community organizing, policy
advocacy, and leadership committed to ensuring students have access to lessons that infuse the
experiences of peoples of African descent in the U.S. and throughout the world.

As part of a landmark three-year project funded by the New York City Council known as the Education Equity
Action Plan (EEAP), the Black Studies as the Study of the World curriculum and professional learning guide
were developed for NYCPS through a collaboration of five organizations: United Way of New York City, Eagle
Academy Foundation, Association of Black Educators of New York (ABENY), Black Edfluencers United (BE-U),
and the Black Education Research Center (BERC) at Teachers College in partnership with NYCPS. Its

primary aim is to provide a critical, interdisciplinary, curricular framework through which learners of all ages
can study, understand, and appreciate an African-centered perspective that predates slavery and values unity,
wholeness, cooperation, liberation, and education as the practice of human freedom.

As the university research partner on the project, BERC facilitated consultative conversations and working
groups with Black studies experts, education research faculty, curriculum writers, teachers, and school and
district administrators to co-create the curriculum in ways that would increase its likelihood for adoption and
implementation by NYCPS educators given its alignment with the New York State Learning Standards for
Social Studies and Next Generation Learning Standards for English Language Arts, History, and Social Stud-
ies. Through an examination of the intersections of race, culture, identity, and power, this curriculum seeks
also to foster critical thinking, informed dialogue, and an appreciation for the complexities of our shared
humanity in ways that advance educational transformation and social change.

Through an examination of the intersections of race, culture,
identity, and power, this curriculum seeks also to foster critical
thinking, informed dialogue, and an appreciation for the
complexities of our shared humanity in ways that advance

educational transformation and social change.

BLACK STUDIES CURRICULUM GUIDE 7



Informed by the SCALE Framework for Learning and Liberation — a conceptual model that invites learners and
leaders to reflect more deeply on their knowledge of self (Who am I?), culture (What do | believe?), agency
(What can | do?), leadership (How do | lead others?), and ethics (What do | value?). By focusing more inten-
tionally on how we educate, prepare, and empower ourselves to become better learners and leaders, the
education community will be better positioned to support our students and shared commitment to critical
self-reflection, knowledge, empathy, insight, and liberation.

We are encouraged by the fact that through this curriculum, students will
learn not only about the past and the rich tapestry of cultural histories and
perspectives that shape its neighborhoods and communities, but also make
critical connections to contemporary realities — understanding how historical
events and sociopolitical movements have informed our society and the

extent to which today’s ideas and actions will determine our future.

In fact, this curriculum would not be possible without the contributions of individuals representing research,
policy, and practice communities in New York City and throughout the U.S. including my fellow EEAP core
team members and the NYCPS educators who helped write, review, and pilot lessons from the curriculum.

| am especially humbled by the hard work, dedication, and expertise of our BERC staff (Deirdre Hollman, Dr.
Samantha Chung, Ann LoBue, Cassandra Edwards, Dane Peters, and Alexandria Lowe), research assistants,
advisory board members, and community partners.

Together, let us study and explore the significant contributions of Black peoples, cultures, and communities
to U.S. history and American life, all while recognizing that Black studies are indeed the study of the world.
We are determined and inspired to embark on this educational journey with you and excited to witness the
transformative impact this curriculum will have on the educational experiences and outcomes of New York
City students and their school communities for years to come.
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About the Curriculum Guide

The Black Studies as the Study of the World: A PK-12 Black Studies Curriculum for New York City Public Schools features over

100 comprehensive lessons that have been created to align with New York State social studies standards, as well as Next Gen
Standards for English Language Arts and History & Social Studies. As a pedagogical document, this curriculum contains a rich array
of resources to support teachers’ Black Studies content knowledge and to guide teacher’s instructional approaches to lesson plan
implementation.

What follows is a description of key components of the Black Studies Curriculum (BSC):

The Curriculum Framework
Integrated Learning Plans (ILPs)
Lesson Plans

Bridge to Literacy Reading Lists

Curriculum Connections to Passport to Social Studies, The Hidden Voices: Global African Diaspora Project, and The Creative
Curriculum

Curriculum Content: List of Lessons Across all Grades PreK-12

Curriculum Framework

The Black Studies as the Study of the World: A PK-12 Black Studies Curriculum for New York City Public Schools curriculum
framework spans from pre-kindergarten to twelfth grade and thematically aligns with the content areas of the New York City Social
Studies Scope and Sequence. Lessons on each grade level draw from these themes and include topics such as the study of early
African civilizations, the global migrations of African people throughout the African Diaspora, the continuum of the Black experience
in America from the 17th century, as well as Black history in New York State and local Black histories from New York City. The lessons
are interdisciplinary, culturally affirming, and relevant to all NYC students as they study the history and contemporary landscapes of
America, Africa, and the world. This framework is designed to offer teachers a way to envision how to integrate Black Studies content
into their curriculum throughout the course of the school year.

BLACK STUDIES CURRICULUM GUIDE 10



Curriculum Framework Grades PK-5

My Community and
Me

Cultures in My Classroom

The Environment and Me

Change and Growth All Around Me

Celebrating Diversity and Difference

Black
American
History

Ancient African
Community Studies

Black Cultural Traditions

Black Families

Black Families Now
and Long Ago

Black Community Culture and Activism

Black American History

African American
Communities

Historic Black Com-
munities in New York

Urban, Suburban, and
Rural Communities and

Contemporary Communities: Issues and Change

City Migrations
The African The African Diaspora | Case Study: | Case Case Universal Case Study:
Continent Nigeria Study: Study: Peru | Human Rights | Additional African
(Extended | Egypt (Extended and The UN and African
Learning) (Extended | Learning: Convention on | Diasporan Nations
Learning) | Afro- the Rights of | (Reflective of
Peruvian the Child African, Caribbean,
History and and Other African
Culture) Diasporan
Populations in NYC)
From Africa to the | Early African Africans in New York The Black Black New Yorkers and the
Americas: Black/ Explorations to the During the Colonial and | Freedom “Empire State of Mind"
African Migrations | Americas Revolutionary Periods | Struggle in
and Cultural New York

Continuity and
Change

Africans in Europe

African Exploration to the West

Case Study: Haiti

The African Presence in the West

Today

In Grades PK-5 the Black Studies as the Study of the World Curriculum Framework provides chronological, thematic, and topical
connections to social studies content knowledge of each grade level.

Grade PK aligns with the NYCPS Pre-K for All Scope & Sequence: My Community and Me; The Environment and Me; Change
and Growth All Around Me.
Grade K aligns with the NYCPS Kindergarten SS Scope & Sequence: Self and Others.
Grade 1 aligns with the NYCPS 1st Grade SS Scope & Sequence: My Family and Other Families, Now and Long Ago.
Grade 2 aligns with the NYCPS 2nd Grade SS Scope & Sequence: My Community and Other Communities.

Grade 3 aligns with the NYCPS 3rd Grade SS Scope & Sequence: Communities Around the World.
Grade 4 aligns with the NYCPS 4th GradeSS Scope & Sequence: New York State and Local History.
Grade 5 aligns with the NYCPS 5th Grade SS Scope & Sequence: The Western Hemisphere.

BLACK STUDIES CURRICULUM GUIDE
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Curriculum Framework Grades 6-12

The Geography Archeological Explorations | African African The Influence of Africa and the
of the African of Ancient African Religious Contributions Power on Global Mediterranean
Continent Civilizations of the Classical | and Spiritual to Greek Geographies, and Indian
Era Traditions and Roman Societies, and Ocean Worlds
Civilizations Human Rights
Africans in the Age of Blacks and Blacks and The Black Blacks and the Emancipation
Colonization and the Fight the American | the U.S. Freedom Civil War
Against Enslavement in Africa | Revolution Constitution Struggle in the
and the Americas u.s.
Black The African Americans and World War | African Americans | African
Reconstruction Building and World War 11 American
of Black Political
America Leadership
Ancient African African Kingdoms and African Africa and the Americas | African Encounters
Civilizations Exploration | Queendoms of Unification and | Pre-1600 with Europeans: Slave
to the East | Africa Liberation Wars and the “Dawn” of
and West Colonization 1400-1750

African and
African Diaspora
History (18th
Century)

African and African
Diaspora History (19th
Century): The Age of
European Colonization

African and African
Diaspora History
(20th Century): The
Age of Colonization,
Decolonization,
Nationalism, and
Black Liberation

Africa and the African
Diaspora: Modernization and
Globalization

African Futurism

Black U.S. History
(1607-1800)

Black U.S.
History
(1800-
1865)

Black U.S. History (1865-1900)

Black U.S.
History
(1890-
1941)

Black U.S. History
(1941-Present)

Black U.S.
History
(1990s-Present)

Government: The Black/African American
Fight for Political Rights and Participation in

American Politics

Economics: American

Capitalism and the Exploitation
of Black Labor; Economic
Disenfranchisement and Barriers
to Black Wealth Building

Economics: Black Economic

Empowerment

In Grades 6-12 the Black Studies as the Study of the World Curriculum Framework provides chronological, thematic, and topical con-
nections to social studies content knowledge of each grade level.

Grade 6 aligns with NYCPS 6th Grade SS Scope & Sequence: The Eastern Hemisphere.

Grade 7 aligns with NYCPS 7th Grade SS Scope & Sequence: U.S. and New York State History: Colonization to Civil War.
Grade 8 aligns with NYCPS 8th Grade SS Scope & Sequence: U.S. and New York State History II: Reconstruction to Present.
Grade 9 aligns with NYCPS 9th Grade SS Scope & Sequence: Global History and Geography I: 10,000 BCE First Civilizations to

1750.

Grade 10 aligns with NYCPS 10th Grade SS Scope & Sequence: Global History and Geography II: 1750-Present.
Grade 11 aligns with NYCPS 11th Grade SSScope & Sequence: U.S. History and Government.

Grade 12 aligns with NYCPS 12th Grade SS Scope & Sequence: Participation in Government & Economics.

BLACK STUDIES CURRICULUM GUIDE
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Key Curriculum Components

Integrated Learning Plan (ILP)

The Integrated Learning Plan (ILP) serves as a guide for teachers, detailing the curriculum for each grade level and its specific
lessons.

At the beginning of each grade, the ILP offers a narrative description of how the Black Studies Curriculum integrates with the current
NYCPS curriculum. For the entire grade, this document includes essential questions, learning objectives, a summary of activities and
projects, important teacher notes, and the “Bridge to Literacy,’ which is a curated list of book recommendations related to the themes
of each grade level.

Following this, the ILP provides a concise breakdown for each lesson within the grade, including essential questions, objectives,
NYCPS standards, and learning experiences. This structured approach ensures that teachers have a clear and cohesive roadmap for
effectively delivering the curriculum.

K Integrated Learning Plan

BLACKS STUDIES OVERVIEW LESSON 1: ADINKRA SYMBOLS-SANKOFA The Influence of Power—Project Launch
e third what makes a

community? i, The Black =

uuuuuuu ity

i K8 The past, present,

Objective():

@ ESSENTIAL QUESTIONS ©  LEARNING OBJECTIVES. STUDENTS WILL BE ABLE TO:

symbols from Ghana and the Ivory Cosst.

« Knowthat Adinkra symbols the enduring values . n a that
of the Akan peopl

the Sankofa

Hemisphere: The fist

LESSON 2: ADINKRA SYMBOLS: VALUES

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES R oy LEARNING BXPERIENCES

K2 Children, famil

holdin our daiy lies?

Objective(e):

©® ACTIVITIES AND PROJECTS

B lesson that was passed
downto th

on color,meaning, and prference.

Vocabulary.

GRADE 6 BLACK STUDIES CURRICULUM GUIDE 23

GRADE K
GRADE K BLACK STUDIES CURRICULUM GUIDE 44 PLACK STUDIES GUARCIRLM BLIDE e

Lesson Plans

The lesson plans in the Black Studies Curriculum Guide begin with standard sections such as the Big Idea, which encapsulates the
central concept students will grasp by the end of the lesson, and the Enduring Understanding, representing the essence or major
takeaway of the lesson. Following these are the Driving/Essential Questions, open-ended inquiries that encourage deeper meaning,
critical thinking, and higher-order capabilities, setting the stage for further questioning.

The lesson plans then detail the standards addressed, any required prior knowledge, common misconceptions, and the materials and
technology needed. The time allocated for each lesson is specified in days. The lesson objectives and vocabulary are also clearly
highlighted.

Each lesson opens with a hook to connect the learning to students’ identities and prior knowledge. Following the Gradual Release
model for educator ease, the lessons include the “I do, You Do, We Do” sections. Checks for understanding, closing activities, and
student reflection sections provide a concise conclusion to the lesson.

Accommodations, modifications, and scaffolds are included to offer educators ideas on differentiating instruction for students of
varying abilities. Finally, the lesson extension/homework section provides opportunities for further student engagement and activities
that involve family interaction.

BLACK STUDIES CURRICULUM GUIDE 13



Key Curriculum Components

Bridge to Literacy

Culturally affirming books and critical literacies are key components of the Black Studies as the Study of the World: A PK-12 Black
Studies Curriculum for New York City Public Schools. As such, every grade level's integrated learning plan (ILP) features a section
called, Bridge to Literacy, that features a list of recommended readings to advance students’ and teachers’ knowledge on the
lesson topics. This book list supports the NYC Reads Initiative and is also intended to be a resource for parent coordinators, school
librarians, instructional coaches, and school leaders who wish to engage with and amplify Black studies teaching and learning in
other areas of the school. A full list of all of the Bridge to Literacy texts for grades PK-12 can be found in the Appendix.

Curriculum Connections: Passport to Social Studies, Hidden Voices Global African Diaspora, and Creative Curriculum

As part of New York City Public School's comprehensive effort to provide students and teachers with instructional materials that
expand the content of the traditional curriculum, the Black Studies as the Study of the World: A PK-12 Black Studies Curriculum
highlights its alignment with the NYCPS Passport to Social Studies Curriculum, the Hidden Voices: Stories of the Global African Diaspora
Project, and the Creative Curriculum for Preschool on each lesson plan.

The Hidden Voices Global African Diaspora Project

Hidden Voices: Stories of the Global African Diaspora (HVGAD), a project of the NYCPS Social Studies and Civics Department, is a two
volume curriculum resource that delves into the perspectives, experiences, and impact that peoples of African descent have had—and
continue to have—on United States and world history. It features historical profiles of 41 individuals who have influenced the social,
political, cultural, and economic landscapes of the world and United States in so many ways, and their contributions continue to
shape our collective history and identity. HYGAD follows the historical trajectories of the African diaspora in chronological fashion,
beginning with a consideration of Africans in antiquity, and ending with figures whose work and import continue well into the twenty-
first century.

The instructional materials in Hidden Voices: Stories of the Global African Diaspora were designed to align with and complement the
Black Studies as the Study of the World: A PK-12 Black Studies Curriculum for New York City Public Schools. This cross-alignment is
highlighted on the Black Studies lessons plans in the “Curriculum Connections” section as an additional resource to help students
and teachers develop content knowledge about the people of the global African diaspora and its history.

Hidden Voices: Stories of the Global African Diaspora (HVGAD) volumes one and two are available through the NYCPS WeTeachNYC
digital platform.

BLACK STUDIES CURRICULUM GUIDE 14



Curriculum Content: List of Lessons

Grade PK

Lesson 1: What is My Name?

Lesson 2: My Five Senses

Lesson 3: | Like Myself!

Lesson 4: Water in Burkina Faso
Lesson 5: Transformation-Juneteenth

Grade K

Lesson 1: Adinkra Symbols - Sankofa

Lesson 2: Adinkra Symbols - Values

Lesson 3: Ancient African Community Study: Ingenuity and Imagination
Lesson 4: Ancient African Community Study: The Great Mali Empire
Lesson 5: Ancient African Community Study: Kente Cloth of Ghana

Grade 1

Lesson 1: My Family and its Lineage

Lesson 2: Black Families are Important

Lesson 3: Black Families Share Stories - Part 1

Lesson 4: Black Families Share Stories - Part 2, Day 1 of 2
Lesson 4: Black Families Share Stories - Part 2, Day 2 of 2
Lesson 5: My Family Story

Lesson 6: A Family Long Ago - The Benin Kingdom

Lesson 7: Families in Africa Long Ago - Cultural Traditions
Lesson 8: Families in Africa Today - Lagos, Nigeria

Lesson 9: Black Families Create Change, Now and Long Ago
Lesson 10: My Family Long Ago

Grade 2

Lesson 1: A Map of a Black Community

Lesson 2: The Black Community and the Environment

Lesson 3: The Black Community and Black Businesses

Lesson 4: Innovators and Activists in the Black Community

Lesson 5: Contributing the to the Community

Lesson 6: Sandy Ground, New York's 1st Free Black Community

Lesson 7: Seneca Village: Life Before Central Park

Lesson 8: The Great Migration: A Wave of Change For Black Communities
Lesson 9: The Harlem Renaissance: A Celebration of Black Culture in a Black Community
Lesson 10: Black Communities Change Over Time

BLACK STUDIES CURRICULUM GUIDE
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Curriculum Content: List of Lessons

Grade 3

Lesson 1: Africa is Not a Country

Lesson 2: Celebrations of Dance Across Cultures
Lesson 3: Sense of Pride

Lesson 4: Components of Culture in an African Culture
Lesson 5: Rooted in Values

Grade 4

Lesson 1: Is the Cakewalk a Dance of Freedom or Oppression?

Lesson 2: The Value of Education for Black/African People During Enslavement
Lesson 3: Black New Yorkers and the “Empire State of Mind"

Lesson 4: Resilience: The Great Migration and the Harlem Renaissance

Lesson 5: The Power of Poetic Expression

Grade 5

Lesson 1: All About Haiti Research Day

Lesson 2: Who is Toussaint Louverture?

Lesson 3: Who is Toussaint Louverture?

Lesson 4: Exploring Haitian Art as a Window Into History and Culture
Lesson 5: Haitian Art Can Be a Window Into Its History and Culture

Grade 6

Lesson 1: Influence of Power - Project Launch

Lesson 2: An Archeological Dig

Lesson 3: Credibility of Sources

Lesson 4: Cause and Effect Relationships: Power and Human Rights
Lesson 5: Cause and Effects Relationships: Freedoms
Lesson 6: Field Research Presentation

Lesson 7: Organizing for Collective Action

Lesson 8: Appealing to an Audience

Lesson 9: Presentations of Power

Lesson 10: The Influence of Power

Grade 7

Lesson 1: “We Wish to Plead Our Own Cause”: A Free Black Press Part 1
Lesson 2: “We Wish to Plead Our Own Cause”: A Free Black Press Part 2
Lesson 3: In Pursuit of an Education: The Power of Literacy Part 1
Lesson 4: In Pursuit of an Education: The Power of Literacy Part 2
Lesson 5: Black Soldiers During the Civil War Part 1

Lesson 6: Black Soldiers During the Civil War Part 2

Lesson 7: The Black Enclave Series: Van Cortlandt Park (Bronx, NY)
Lesson 8: The Black Enclave Series: Seneca Village (New York, NY)

BLACK STUDIES CURRICULUM GUIDE
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Curriculum Content: List of Lessons

Grade 8

Lesson 1: Ida B. Wells - Investigative Journalism and the Reconstruction
Lesson 2: American Heroes: The Legacy of African American Political Leadership
Lesson 3: American Heros: New York's The Harlem Hellfighters of World War |
Lesson 4: Greenwood: The Tulsa Star

Lesson 5: Forever Henrietta: Long Live Henrietta Lacks

Lesson 6: Power to the People: The Black Panther Party’s 10 Point Program
Lesson 7: Where's the Party? African Americans and Political Party Alignment
Lesson 8: The Black Enclave Series: Sandy Ground (Staten Island, NY)

Lesson 9: The Black Enclave Series: Canarsie Colored Colony (Canarsie, NY)
Lesson 10: The Black Enclave Series: San Juan Hill (Midtown Manhattan, NY)
Lesson 11: The Black Enclave Series: Weeksville (Brooklyn, NY)

Lesson 12: The Black Enclave Series: Carrsville (Brooklyn, NY)

Grade 9:

Lesson 1: Warrior Queens, Stateswomen, & Queen Mothers: Female Leadership in Africa
Lesson 2: African Architectural, Technological, and Communicative Ciphering

Lesson 3: African Civilizations: Aksum—The Ancient Land of Coins and Scents

Lesson 4: New World Declarations of Independence: Haiti and the U.S.

Lesson 5: Strengthening Africa: Exploring Pan-African Unity and its Advantages

Grade 10:

Lesson 1: Age of Black Liberation - Unveiling the Dynamic Forces of Geography and Civilization
Lesson 2: Age of Black Liberation - Unraveling the Legacy of the Scramble for Africa

Lesson 3: Age of Black Liberation - Examining Global Struggles for Liberation

Lesson 4: Age of Black Liberation - Exploring Interconnected Narratives

Lesson 5: Age of Black Liberation - Envisioning African Futures

Lesson 6: Carnival, Mardi Gras, and Traditions of Remembrance Across the African Diaspora
Lesson 7: The Haitian Revolution: Cultural Legacy and Commemoration

Grade 11:

Lesson 1: Black Disenfranchisement

Lesson 2: The Future of Policing in Black Communities

Lesson 3: Reparations L1: Intro to Reparations

Lesson 4: Reparations L2: The Case for Reparations: One Man'’s Experience
Lesson 5: Reparations L3: The Case for Reparations: Making a Second Ghetto

Grade 12:

Lesson 1: Black Political Thought and Activism During Slavery

Lesson 2: Black Women Advancing Democracy

Lesson 3: The Black Vote and Current Trends in Voter Legislation in the U.S. Economics
Lesson 4: Slavery and the American Economy

Lesson 5: The Black Effect: Black Genius in the Apparel Industry
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Digital Distribution via WeTeachNYC

Black Studies as the Study of the World: A PK-12 Black Studies Curriculum for New York City Public Schools is being distributed via NYCPS
WeTeachNYC digital platform (https://www.weteachnyc.org/).

The Black Studies Curriculum collection on WeTeachNYC includes:

1. A Curriculum Guide - an introduction to teaching and learning Black Studies in New York City with a detailed overview of the
curriculum components and resources.

2. Grade Band Bundles - sets of lesson plans gathered together by early childhood, elementary, middle and high school grade
levels that are aligned with NYCPS Social Studies and ELA Standards.
a. Grades PK-2
b. Grades 3-5
c. Grades 6-8
d. Grades 9-12

3. A Professional Learning Guide - a tool for teachers and school leaders to study the curriculum and plan for implementation.

Visit WeTeachNYC (https://www.weteachnyc.org/) to download documents from the Black Studies Curriculum collection.
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Teaching Black Studies Resource
Directory for Educators

The Black Studies Curriculum draws from a range of content and pedagogical resources vetted for their authentic, reputable, and
research-based source materials that center African-African American, African Diasporan, African, and global Black voices, narratives,
and experiences. This Teaching Black Studies Resource Directory for Educators highlights a selection of these cultural institutions,
museums, libraries/archives, and digital resources. (Listed alphabetically)

Cultural Institutions, Museums, Libraries, and Historic Sites in New York City Area

The Africa Center
https://www.theafricacenter.org/

The Apollo Theater
https://www.apollotheater.org/

Black Archives
https://www.blackarchives.co/

The Black Gotham Experience
https://blackgotham.com/

Brooklyn Academy of Music (BAM)
https://www.bam.org/

e Dance Africa
https://www.bam.org/danceafrica

The Brooklyn Museum of Art
https://www.brooklynmuseum.org/

Brooklyn Public Library
https://www.bklynlibrary.org/

e Center for Brooklyn History
https://www.bklynlibrary.org/locations/center-for-brooklyn-his-
tory

The Caribbean Cultural Center / African Diaspora Institute
https://www.cccadi.org/

The Flatbush African Burial Ground
https://www.flatbushafricanburialground.org/

The Gilder Lehrman Institute of American History
https://www.gilderlehrman.org/

Harlem International Museum
https://harleminternationalmuseum.org/

The Hip Hop Museum
https://uhbm.org/

Historic Hudson Valley
https://hudsonvalley.org/

e  Philipsburg Manor
https://hudsonvalley.org/historic-sites/philipsburg-manor/

The International African Art Festival
https://www.iaafestival.org/

The Lewis Latimer House Museum
https://www.lewislatimerhouse.org/

The Library of Congress Digital Collections
https://www.loc.gov/collections/

e  African American History
https://www.loc.gov/collections/?fa=subject_topic:afri-
can+american+history

The Louis Armstrong House Museum
https://www.louisarmstronghouse.org/

The Malcolm X and Dr. Betty Shabazz Memorial & Educational Center
https://theshabazzcenter.org/

Museum of Contemporary African Diaspora Arts (MOCADA)
https://mocada.org/

The National Jazz Museum in Harlem

https://jmih.org/

The National Urban League (NUL)
https://nul.org/

The New York African Burial Ground National Monument
https://www.nps.gov/afbg/index.htm

New-York Historical Society
https://www.nyhistory.org/

The New York Public Library
Center for Educators and Schools
https://www.nypl.org/education/educators

The Paley Center for Media
https://www.paleycenter.org/

The Schomburg Center for Research in Black Culture
https://www.nypl.org/locations/schomburg

e Digital Schomburg
https://www.digitalschomburg.org/

The Studio Museum in Harlem
https://www.studiomuseum.org/

Tenement Museum
https://www.tenement.org/

e A Union of Hope 1869
https://www.tenement.org/new-exhibit/

e Reclaiming Black Spaces
https://www.tenement.org/reclaiming-black-spaces/
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Cultural Institutions, Museums, Libraries, and Historic Sites in New York City Area (continued)

VanCortlandt Park
https://www.nycgovparks.org/parks/VanCortlandtPark

e Van Cortlandt House Museum
http://www.vchm.org/

e Enslaved People Project
https://vancortlandt.org/epp/

The Wallach Art Gallery
https://wallach.columbia.edu/

e Teaching the Harlem Renaissance in the 21st Century
https://wallach.columbia.edu/curriculum-guide-harlem-renais-
sance

Weeksville Heritage Center
https://www.weeksvillesociety.org/

Digital Resources

The African History
https://theafricanhistory.com/
Amsterdam News
https://amsterdamnews.com/

The Art History Project
https://www.arthistoryproject.com/

Black History in Two Minutes or so (Dr. Henry Louis Gates)
https://www.youtube.com/@BlackHistoryinTwoMinutes

The Black Past (Dr. Quintard Taylor)
https://www.blackpast.org/

Britannica Kids
https://kids.britannica.com/

Caribbean Life Media
https://www.caribbeanlife.com/

Caribbeing
https://www.caribbeing.com/

Civics for All Comics Group (NYCPS Social Studies & Civics Department)
https://sites.google.com/schools.nyc.gov/social-studies-and-civics/re-
sources/comics-group

Courageous Conversations (Glenn E. Singleton)
https://courageousconversation.com/

Crash Course Black American History (Clint Smith)
https://www.youtube.com/playlist?list=PL8dPuuaLjXtNYJO8JWpXO-
2JP0ezgxsrJJ

Haitian Cultural Exchange
https://haiticulturalx.org/

Harlem Is...
https://www.harlem-is.org/

Hidden Voices: Stories of the Global African Diaspora
https://www.weteachnyc.org/resources/resource/hidden-voices-sto-
ries-of-the-global-african-diaspora-volume-1/

Historic Hudson Valley
https://hudsonvalley.org/

o People Not Property: Stories of Slavery in the Colonial North
https://peoplenotproperty.hudsonvalley.org/

o  Kofi's Fire: An Interactive Graphic History
https://kofisfire.hudsonvalley.org/

History | The History Channel
https://www.history.com/

Knarrative
https://www.knarrative.com/home

The National Association for the Advancement of Colored People (NAACP)
https://naacp.org/

The National Geographic Society | Nat Geo Education
https://education.nationalgeographic.org/

The National Museum of African American History and Culture (Washing-
ton, D.C)
https://nmaahc.si.edu/

e Talking About Race Resources
https://nmaahc.si.edu/learn/talking-about-race

The New York Public Library

e Center for Educators and Schools
https://www.nypl.org/education/educators

e Digital Collections
https://digitalcollections.nypl.org/

New York Times - Celebrating Black History
https://www.nytimes.com/2023/02/01/learning/lesson-plans/black-histo-
ry-month.html

PBS Learning Media
https://ny.pbslearningmedia.org/

SNCC Digital Gateway
https://snccdigital.org/

SPLC Learning for Justice
https://www.learningforjustice.org/

e Teaching Hard History: American Slavery
https://www.learningforjustice.org/frameworks/teach-

ing-hard-history/american-slavery

Teach Rock
https://teachrock.org/

TED
https://www.ted.com/
e TED Education
https://ed.ted.com/

TrueFiktion - Historical Fiction Comics
https://www.truefiktion.com/

University of Buffalo Center for K-12 Black History and Racial Literacy
Education
https://ed.buffalo.edu/black-history-ed.html

e Black History Framework
https://ed.buffalo.edu/black-history-ed/framework.html

World History Encyclopedia
https://www.worldhistory.org/
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Bridge to Literacy Book List

Culturally affirming books and critical literacies are key components of the Black Studies Curriculum (BSC). This Bridge to Literacy
book list features all of the texts utilized in BSC lessons for each grade level, as well as a supplemental list of recommended readings
to advance students’ and teachers’ knowledge on the lesson topics. This book list is also intended to be a resource for parent coordi-
nators, school librarians, instructional coaches, and school leaders who wish to engage with and amplify Black studies teaching and
learning in other areas of the school.

Grade PK

In BSC

Your Name is a Song by Jamila Thompkins Bigelow
Thank you, Omu! by Oge Mora

I Lost My Tooth in Africa by Penda Diakité

1 Am Enough by Grace Byers

The Water Princess by Susan Verde

Juneteenth for Mazie by Floyd Cooper

Recommended Reading

Grade K
InBSC
[ )
[ )

Jambo Means Hello: Swabhili Alphabet Book by Muriel Feelings

Honey Baby Sugar Child by Alice Faye Duncan

Kaaro Tomi, Good Morning Tomi: A bilingual Yoruba/English picture book for babies, toddlers and preschoolers
by Abimbola Anifowoshe

Kwanzaa Gets an A by Steven C. Thedford

Dream Builder: The Story of Architect Phillip Freelon by Kelly Starling Lyons

Africa, Amazing Africa: Country by Country by Atinuke (2021 version)

Why The Sky Is Far Away: A Nigerian Folktale by Mary-Joan Gerson

Hair Love by Matthew Cherry & Vashti Harrison

Gloriana, Presente: A First Day of School Story by Alyssa Reynoso-Morris

Beautiful Blackbird by Ashley Bryan
The Talking Cloth by Rhoda Mitchell
Kente Colors by Debbi Chocolate

Recommended Reading

The Day You Begin by Jacqueline Woodson

Hey Black Child by Useni Eugene Perkins

All are Welcome by Alexandra Penfold

Deron Goes to Nursery School by Ifeoma Onyefulu

Ruby Bridges Goes To School: My True Story by Ruby Bridges
Separate is Never Equal by Duncan Tonatiuh

Little Leaders: Bold Women in Black History by Vashti Harrison
My First African Dance by Tremontenia Morga

Afro-bets First Book About Africa by Veronica Freeman Ellis
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Bridge to Literacy Book List

Grade 1
In BSC

Tar Beach by Faith Ringgold

Folktale: Anansi Tries to Steal All the Wisdom in the World adapted by Matt Evans
Idia of the Benin Kingdom by Ekiuwa Aire-

My Daddy, Dr. Martin Luther King by Martin Luther King Il

Recommended Reading

Grade 2
In BSC

Family by Isabell Monk

Peeny Butter Fudge by Toni Morrison
Auntee Edna by Ethel Footman Smothers
Me & Mama by Cozbi A. Cabrera

1 Am Loved by Nikki Giovanni

Back Home: Story Time with My Father by Arléne Elizabeth Casimir
The Blue Pickup by Natasha Tripplett

0ld Clothes for Dinner!? by Nathalie Alonso
Angélica and la Giiira by Angie Cruz

Into the Mighty Sea by Arlene Abundis
Abuelo, the Sea, and Me by Ismée Williams

Harlem Grown by Tony Hillery

Schomburg, The Man Who Built the Library by Carole Boston Weatherford

My Seneca Village by Marilyn Nelson

“The Great Migration by Jacob Lawrence, This is the Rope: A Story of Migration”
Harlem’s Historic Neighborhood: Sugar Hill by Carol Boston Weatherford

Recommended Reading

Dream Street by Tricia Elam Walker

Ellington Was Not A Street by Ntozake Shange

Harlem by Walter Dean Myers

Something Beautiful by Sharon Dennis Wyeth

Schomburg: The Man Who Built a Library by Carole Boston Weatherford

The ABCs of the Black Panther Party by S. Khaliah Brann and Chemay Morales-James

Opal Lee and What It Means to Be Free: The True Story of the Grandmother of Juneteenth by Alice Faye Duncan

Best Believe: The Tres Hermanas, a Sisterhood for the Common Good by Nonieqga Ramos
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Bridge to Literacy Book List

Grade 3
In BSC

Africa is Not a Country by Margy Burns Knight
Drumbeat in Our Feet by Patricia Keely

Sing a Song by Kelly Starling Lyons

Harlem Grown by Tony Hillery

Recommended Reading

Grade 4
In BSC
[ ]
[ ]

Our People by Angela Shelf Medearis

Light as a Feather: The 42 Laws of Maat for Children by Kajara Nebthet and Adofo Bey
I am Mind, Body and Spirit by Kajara Nevthet and Kasmos Black

I Know I Can! by Veronica Chambers

1 Am Every Good Thing by Derrick Barnes

Brown Girl Dreaming by Jacqueline Woodson

Black Girl Magic: A Poem by Mahogany L. Browne

Black Boy Joy: 17 Stories Celebrating Black Boyhood by Kwame Mbalia

Love, Lah Lah by Nailah Blackman

Mirandy and Brother Wind by Patricia McKissack
The Great Migration by Jacob Lawrence
(Poem) A Poet to His Baby Son by James Wheldon Johnson / The Hill We Climb by Amanda Gorman

Recommended Reading

Grade 5
In BSC
[ )

Clean Getaway by Nic Stone

Roll of Thunder, Hear My Cry by Mildred D. Taylor

The Undefeated by Kwame Alexander & Kadir Nelson

1, too, am America by Langston Hughes

When the Schools Shut Down: A Young Girl's Story of Virginia's “Lost Generation” and the Brown v. Board of Education of Topeka
Decision by Yolanda Gladden and Dr. Tamara Pizzoli

Linda Brown, You Are Not Alone: The Brown vs. Board of Education Decision by Joyce Carol Thomas

When the Beat was Born: DJ Kool Herc and the Creation of Hip Hop by Laban Carack Hill (NYPL: Hip-Hop Books for Kids)

Digital Book: The Slave Revolution That Gave Birth to Haiti by Rocky Cotard and Laurent Dubois
I Want to Ride a Tap Tap by Danielle Joseph, Tap Tap by Karen Lynn Williams, Masterpieces of Haitian Art by Candice Russell

Recommended Reading

Radiant Child by Javaka Steptoe

Tap-Tap by Karen Lynn Williams

Freedom Soup by Tami Charles

Auntie Luce’s Talking Paintings by Francie Latour

Eight days by Edwidge Danticat

Toussaint L'Ouverture: The Fight for Haiti’s Freedom by Walter Dean Myers and Jacob Lawrence

BLACK STUDIES CURRICULUM GUIDE 25



Bridge to Literacy Book List

Grade 6

Recommended Reading

Grade 7

Planet Middle School by Nikki Grimes

The Kaya Girl by Mamle Wolo

Fibbed by Elizabeth Agyemang

Crossing the Stream by Elizabeth-Irene Baitie
Auma’s Long Run by Eucabeth Odhiambo

Recommended Reading

Grade 8

My Life as an Ice-Cream Sandwich by Ibi Zoboi

One Crazy Summer by Rita Williams-Garcia

Facing Frederick: The Life of Frederick Douglass, A Monumental American Man by Tonya Bolden

No Crystal Stair: A Documentary Novel of the Life and Work of Lewis Michaux, Harlem Bookseller

by Vaunda Micheaux Nelson

Heart and Soul: The Story of America and African Americans by Kadir Nelson

What Color Is My World?: The Lost History of African-American Inventors by Kareem Abdul-Jabbar

Stamped: Racism, Antiracism, and You - A Remix by Jayson Reynolds and Ibram X. Kendi (YA Edition)

Remember Liss: The Remarkable True Story of One Woman's Enslavementand Freedom in New York by Claire Bellerjeu and
Tiffany Yecke Brooks

Recommended Reading

A Raisin in the Sun by Lorraine Hansberry

Forty Acres and Maybe a Mule by Harriette Gillem Robinet

Walking to the Bus-Rider Blues by Harriette Gillem Robinet

Out from This Place by Joyce Hansen

Voice of Freedom: Fannie Lou Hamer by Carol Boston Weatherford

Freedom Struggles: African Americans and World War | by Adriane Danette Lentz-Smith

To Be A Slave by Julius Lester

Infinite Hope by Ashley Bryan

Dear Martin by Nic Stone

Becoming by Michelle Obama (Young Reader’s Edition)

Hidden Figures by Margot Lee Shetterly (Young Reader’s Edition)

MARCH Books 1-3 by John Lewis and Andrew Aydin

Sit-In: How Four Friends Stood Up by Sitting Down by Andrea Davis Pinkney

Ida B. Wells: Voice of Truth by Michelle Duster and Laura Freeman (Picture Book)

The Harlem Hellfighters: When Pride Met Courage by Walter Dean Myers

Unspeakable: The Tulsa Race Massacre by Carole Boston Weatherford (Picture Book); Graphic History in The Atlantic
Henrietta Lacks: The Untold Story by Ron Lacks

A Taste of Power: A Black Woman's Story bay Elaine Brown; Panther Baby: A Life of Rebellion and Reinvention
by Jamal Josephs

More Than A Dream: The Radical March on Washington for Jobs and Freedom by Yohuru Williams and Michael G. Long
Harlem Stomp! A Cultural History of the Harlem Renaissance by Laban Carrick Hill
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Bridge to Literacy Book List

Grade 9

Recommended Reading

Parable of the Sower by Octavia Butler

Children of Blood and Bone by Tomi Adeyemi

Akata Witch by Nnedi Okorafor

Akata Warrior by Nnedi Okorafor

The Gilded Ones by Namina Forna

Daughters of Nri by Reni K Amayo

Pride by Ibi Zoboi

Segu By Maryse Conde

Copper Sun by Sharon Draper

Homegoing by Yaa Gyasi

Americannah by Chimamanda Ngozi Adichie

Seven Amazing African Queens and Dynasties by Pusch Komiete Commey
Avengers of the New World: The Story of the Haitian Revolution by Laurent DuBois
Pan Africanism by Hakim Adi, Pan Africanism in the African Diaspora by Ronald Walters
Things Fall Apart by Chinua Achebe

Mansa Musa: The Lion of Mali by Khephra Burns

Grade 10
Recommended Reading

The Bluest Eye by Toni Morrison

Their Eyes Were Watching God by Zora Neale Hurston

The Color Purple by Alice Walker

Children of Blood and Bone by Tomi Adeyemi

Okoye to the People by Ibi Zoboi

The Hate You Give by Angie Thomas

A long Way Gone: Memoirs of Boy Soldier by Ishmael Beah

1 Know Why the Caged Birds Sings by Maya Angelou

Black Power: The Politics of Liberation by Kwame Ture

Rethinking the Black Freedom Movement byYohuru Williams

Set the World on Fire by Keisha Blain

Waiting Til the Midnight Hour by Peniel Joseph

From #Black Lives Matter toBlack Liberation by Keeanga-Yamahtta Taylor
Caliban and Yankee by Harvey Neptune

We Are an African People by Russell Rickford

Bloody Lowndes Civil RiIghts and Black Power in Alabama Black Belt by Hasan Jeffries
Assata; An Autobiography, Taste of Power by Elaine Browne

The Rebellious Life of Rosa Parks by Jeanne Theoharis

African INdependence: How Africa Shapes the World by Tukufu Zuberi
Krik? Krak! by Edwidge Danticat

Black Jacobins by CLR James

Avengers of the New World by Laurent Dubois

Africa Is Not A Country by Dipo Faloyin
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Bridge to Literacy Book List

Grade 11
Recommended Reading

The Middle Passage by Tom Feelings

The Fire Next Time by James Baldwin

Child of the Dream (A Memoir of 1963) by Sharon Robinson

The Birth of Cool: Style Narratives of the African Diaspora by Carol Tulloch

Dapper Dan: Made in Harlem: A Memoir by Daniel R. Day and Mikael Awake

Liberated Threads: Black Women, Style, and the Global Politics of Soul by Tanisha C. Ford

Dreams From My Father by Barack Obama

Becoming by Michelle Obama

Hidden Figures by Margot Lee Shetterly

How to Build A Museum: Smithsonian’s National Museum of African American History and Culture by Tonya Bolden
Barracoon: The Story of the Last Black Cargo by Zora Neal Hurston

One Person No Vote; How Voter Suppression is Destroying our Democracy by Carol Anderson

White Rage: The Unspoken Truth of Our Racial Divide by Carol Anderson

The Hate You Give by Angie Thomas

All American Boys by Jason Reynolds and Brendan Kiely

Punching the Air: He's Fighting for Truth by Ibi Zoboi and Yusef Salaam

The Sum of Us by Heather McGhee, (NYT Gov. Hochul's NYS Commission) (Jones What is Owed)

Debt: What America Owes to Blacks by Randall Robinson

The Reckoning What Blacks Owe to Each Other by Randall Robinson

The Sum of Us by Heather McGhee

From Here to Equality: Reparations for Black Americans in the Twenty-First Century by William Darity Jr. & A Kirsten Mullen
The Warmth of Other Suns: The Epic Story of America’s Great Migration by Isabela Wilkerson

In-Motion: The African American Migration Experience by Sylviane Diouf

The Rebellious Life of Mrs. Rosa Parks: Adapted for Young People by Jeanne Theoharis (YA Edition)

Our History Has Always Been Contraband: In Defense of Black Studies edited by Colin Kaepernick, Robin D. G. Kelley, and Keean-
ga-Yamahtta Taylor

From Black Power to Hip-Hop: Racism, Nationalism, and Feminism by Patrcia Hill Collins

The Hip-Hop Generation: Young Blacks and the Crisis of African-American Culture by Bakari Kitwana

Can't Stop, Won't Stop: A History of the Hip-Hop Generation (Original & YA Edition) / (NYPL List) by Jeff Chang
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Bridge to Literacy Book List

Grade 12
Recommended Reading

Freedom Dreams: The Black Radical Imagination by Robin D.G. Kelley

The Souls of Black Folks by W.E.B. DuBois

Set the World on Fire: Black Nationalist Women and the Global Struggle for Freedom by Keisha Blain

Until 1 Am Free: Fannie Lou Hamer’s Enduring Message to America by Keshia N. Blain

UnBrought and UnBossed by Shirley Chisholm

Assata: An Autobiography by Assata Shakur

The Autobiography of Malcolm X: As Told to Alex Haley by Malcom X and Alex Haley

The End of White World Supremacy: Four Speeches by Malcolm X

The Source of Self-Regard by Toni Morrison

We Were Eight Years in Power: An American Tragedy by Ta-Nehisi Coates

Black Fortunes: The Story of the First Six African Americans Who Survived Slavery and Became Millionaires by Shomari Wills
The Black Girl’s Guide to Financial Freedom: Build Wealth, Retire Early, and Live the Life of Your Dreams by Paris Woods
The Case for Reparations by Ta-Nehisi Coates

Powernomics by Claud Anderson

From Here to Equality: Reparations for Black Americans in the Twenty-First Century by William A. Darity

Race After Technology: Abolitionist Tools for the New Jim Code by Ruha Benjamin

The 1619 Project: A New Origin Project created by Nikole Hannah-Jones & The New York Times Magazine

Race, Law and American Society by Gloria Browne Marshall

The Color of Law: A Forgotten History of How Our Government Segregated America by Richard Rothstein

Just Mercy: A Story of Justice and Redemption by Bryan Stevenson

#SayHerName: Black Women's Stories of Police Violence and Public Silence by Kimberle Crenshaw and the African American
Policy Forum

On the Pulse of the Morning by Maya Angelou

The Hill We Climb by Amanda Gorman
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PK Integrated Learning Plan

BLACKS STUDIES OVERVIEW

Unit 1 in the NYCPS Pre-K For All curriculum is titled My Community and Me. This unit focuses on introducing children to the
practices of studying themselves and others. In this theme, children begin seeing themselves as critical thinkers and observers of
the environment and people around them. The Black Studies Curriculum aligns its first PK lessons to this theme by having students
begin with foundational self-awareness lessons and activities. Students will explore their name stories, gain pride in their names, and
become observant of the world around them by learning more about their five senses through sensory experiments.

Unit 2 in the existing NYCPS Pre-K For All curriculum, titled The Environment and Me, adds depth to children’s study of themselves.
Black Studies lessons that correspond to this existing unit will have students investigate more about who they and their classmates
are by identifying what they most like about themselves.

The third NYCPS Pre-K For All unit, The Environment and Me, covers science-based topics like plants, light, and water. The
corresponding Black Studies Curriculum lesson on water examines how water is accessed and used in Burkina Faso, Africa. Students
conduct water filtration-based experiments in this unit.

Finally, the fourth NYCPS Pre-K For All unit, Change and Growth All Around Me, supports the study of transformations. The Black
Studies Curriculum lessons that correspond to this unit in the Black Studies Curriculum include learning about Juneteenth, a
transformational celebration in the Black community.

@ ESSENTIAL QUESTIONS @© LEARNING OBJECTIVES. STUDENTS WILL BE ABLE TO:

e How does how I feel about my name connect to e Understand that their name is special, strong, and powerful.
how | feel about myself? e Gain a sense of pride in their name.

e How can | use my five senses to discover the o Identify the five senses and describe how they are used.
world around me? e Describe an object’s taste, feel, look, smell, and sound.

o What are the different parts of myself that | like o Identify how they are complete just the way they are.
the most and make me feel complete? e Appreciate and gain pride in what makes them special.

e How do people in different places collect and use e Understand that different cultures access and use water in
the water around them? different ways.

e What is Juneteenth and how does it represent a e Describe how water is collected and used in other parts of
transformation? the world.

e Understand that Juneteenth is a celebration that
commemorates a significant transformation for Black
people in the United States.

e Gain sense of the history of Juneteenth

® ACTIVITIES AND PROJECTS

Some of the activities students will engage in include self-esteem building centers, sensory experiments, water filtration-based
experiments, and the creation of celebratory decorations.

GRADE PK BLACK STUDIES CURRICULUM GUIDE 33



TEACHER NOTES

Teachers should understand that names can be culturally based and should be aware of culturally based names in their
classrooms.

Teachers should be aware of how each item in the 5 senses station (Lesson # 2) authentically relates to Black studies/
African and Black cultures.

Teachers should be aware that there are European beauty standards in the United States and should embrace global,
culturally affirming standards of beauty when teaching lessons on what students like about themselves.

Teachers should have an understanding that many African countries are contemporary and modern and should reject
stereotypes that project African countries as ancient, uncivilized, or “wild” places.

Teachers should know and understand that the history of Black people did not start with enslavement, but rather with
genealogical, social, and cultural origins in Africa and throughout the African Diaspora.

BRIDGE TO LITERACY

In support of The NYCReads Initiative, we offer this list of book recommendations connected to the themes in each grade level.

Jambo Means Hello: Swabhili Alphabet Book by Muriel Feelings

Honey Baby Sugar Child by Alice Faye Duncan

Kaaro Tomi, Good Morning Tomi: A bilingual Yoruba/English picture book for babies, toddlers and preschoolers by Abimbola
Anifowoshe

Kwanzaa Gets an A by Steven C. Thedford

Dream Builder: The Story of Architect Phillip Freelon by Kelly Starling Lyons

Africa, Amazing Africa: Country by Country by Atinuke (2021 version)

Why The Sky Is Far Away: A Nigerian Folktale by Mary-Joan Gerson

Hair Love by Matthew Cherry & Vashti Harrison
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PK | Plan Overview

LESSON 1: WHAT IS MY NAME?

CONNECTIONS
LEARNING EXPERIENCE

How does how | feel about my name connect to
how | feel about myself?

Objective(s):

Students will be able to understand that their
name is special, strong, and powerful.

Students will be able to gain a sense of pride in
their name.

LESSON 2: MY FIVE SENSES?

ESSENTIAL QUESTIONS / OBJECTIVES

How can | use my five senses to discover the
world around me?
Objective(s):

Students will be able to identify the five senses
and describe how they are used. Students will
be able to describe an object's taste and feel.

Unit 1: My Community & Me

PK.CKW.1: Develops a basic awareness of
self as an individual, self within the context
of family, and self within the context of
community.

PK.CKW.2: Demonstrates awareness and
appreciation of their own culture and other
cultures.

PK.CKW.3: Expresses oneself by engaging
in musical activities.

CONNECTIONS
(NYCPS SS UNIT & TOPIC)

Unit 1: My Community & Me

PK.CKW.1: Develops a basic awareness of
self as an individual, self within the context
of family, and self within the context of
community.

PK.CKW.2: Demonstrates awareness and
appreciation of their own culture and other
cultures.

PK.CKW.1: Asks questions and makes
predictions based on observations and
manipulation of things and events in the
environment.

CLL.1: With guidance and support,
participate in collaborative conversations
with diverse partners about pre-
kindergarten topics and texts with peers
and adults in small and large groups.

Students will explore how their
names connect to who they are.

In centers, students will create a
“name song," articulate how their
name came to be, and create
artwork that represents their
name.

LEARNING EXPERIENCES

Students will understand what two
of the five senses are and what
they are used for.

Through sensory stations,
students will use adjectives to
describe how objects connected
to Black studies/African and Black
cultures taste and feel.
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PK | Plan Overview

LESSON 3: 1 AM ENOUGH!

CONNECTIONS
LEARNING EXPERIENCE

What are the different parts of myself that | like
the most and make me feel complete?

Objective(s):

Students will be able to identify how they are
complete just the way they are.

Students will be able to appreciate and gain
pride in what makes them special.

LESSON 4: WATER IN BURKINA FASO

Unit 1: My Community & Me

SED.1: Recognizes himself/herself as
a unique individual having his/her own
abilities, characteristics, feelings and
interests.

PK.CKW.1: Develops a basic awareness of
self as an individual, self within the context
of family, and self within the context of
community.

CLL.6: With prompting and support, use
words and phrases acquired through
conversations, reading and being read to,
and responding to texts.

Students will identify what they
like most about themselves after
reading a special read-aloud.

In centers dedicated to self-
esteem, students will develop
pride through activities like
creating a self-portrait and
pointing out in a “house of mirrors”
what they love about themselves.

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC) LEARNING EXPERIENCES

How do different places collect and use the
water around them?
Objective(s):

Students will be able to understand that
different cultures access and use water in
different ways.

Students will be able to describe how water is
collected and used in other parts of the world.

Unit 3: The Environment & Me

CLL.6: With prompting and support, use
words and phrases acquired through
conversations, reading and being read to,
and responding to texts.

CLL.1: With prompting and support, use

a combination of drawing, dictating, or
writing to express an opinion about a book
or topic (e.g., | like/. because/).

AL.3: Approaches tasks, activities and
problems with creativity, imagination and/
or willingness to try new experiences or
activities.

CLL.1: With guidance and support,
participate in collaborative conversations
with diverse partners about pre-
kindergarten topics and texts with peers
and adults in small and large groups.

Students will learn alternative
ways water is accessed and used
in Burkina Faso, Africa through a
true-story read-aloud.

Students will explore different
ways to access water and
complete an experiment that
addresses water filtration through
center-based experiences.

GRADE PK
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PK | Plan Overview

LESSON 5: TRANSFORMATION - JUNETEENTH

CONNECTIONS
LEARNING EXPERIENCE

What is Juneteenth and how does it represent Unit 4: Change and Growth All Around Me Students will learn about what

o . .
a transformation? CLL.11: Create and present a poem, Juneteenth is, and how it

Objective(s): dramatization, art work, or personal represents a major tr.j:msition for

Students will be able to understand response to a particular author or theme Black people in America.

that Juneteenth is a celebration that studied in class, with prompting and In art stations, students will
support as needed. create decorations for Juneteenth

commemorates a significant transformation for
Black people in the United States. CLL.2: With guidance and support, confirm
understanding of a text read aloud or
information presented orally or through
other media by asking and answering
questions about key details and requesting
clarification if something is not understood.

celebrations.

Students will be able to gain a sense of the
history of Juneteenth.

PK.CKW.4: Develops an understanding of
how people and things change over time
and how to relate past events to their
present and future activities.and responding
to texts.
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PK | Lesson 1

What Is My Name?

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Curriculum Connection

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Cultural Identity

How you feel about your name is connected to how you feel about yourself.

How does how | feel about my name connect to how | feel about myself?

New York City Pre-K for All Scope & Sequence:
e PK.CKW.1: Develops a basic awareness of self as an individual, self within the context of
family, and self within the context of community.
e PK.CKW.2: Demonstrates awareness and appreciation of their own culture and other
cultures.
e PK.CKW.3: Expresses oneself by engaging in musical activities.

Creative Curriculum

e Music Making Unit

Teachers should be able to pronounce each student’s name in the class. Prior to the lesson, the
teacher should assign, “How | Got My Name” sheet. Names can be culturally based.

Your Name is a Song by Jamilah Thompkins-Bigelow
“How | Got My Name” Homework sheet (to be sent home before teaching this lesson)

Instruments in the music center, instrumental versions of songs for the movement center, variety
of arts and crafts materials in the art center (markers, crayons, construction paper, stickers, beads,
feathers, etc.)

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to understand that their name is special, strong, and powerful.

Students will be able to gain a sense of pride in their names.

Pronounce, respect, pride, proud

GRADE PK
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https://www.youtube.com/watch?v=T8wAyYaM1tc
https://docs.google.com/document/d/1tQK5u5sQntI0PvJaVZZvWx4iBxaFXsOF/edit

PK | Lesson 1

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

The teacher will welcome students and establish the focus of the lesson:

Say: Welcome to Pre-K! | am so glad you are here.

Since it is the first few days of school, we are still getting to know everyone’s name.

Today we'll talk about how important and special everyone’s name is.

Before asking the questions below, teachers should have reviewed the “How | Got My Name” homework sheets. Teachers may
choose to hand back students their sheets. This will allow them to review the pictures they drew together with their family at
home before the lesson to remind them of their name story.

Before asking the questions below, teachers should have reviewed the “How | Got My Name” homework sheets. Teachers may
choose to hand back students their sheets. This will allow them to review the pictures they drew together with their family at
home before the lesson to remind them of their name story.

Ask: What do you know about your name? Where did it come from? Who gave you your name?

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Today we're going to read a book called, Your Name is A Song by Jamilah Thompkins-Bigelow.
(show the cover of the book)
Ask: What do you think that means? How can your name be a song? (students can share out predictions)
As we read, think about why names are important and what your “name song” might sound like!
Discussion Questions:
During Reading
Pause on the pages below to ask students the following questions:
e What would you do if no one could pronounce your name on the first day of school? (page 5)
e Has anyone ever said or spelled your name wrong? How did that make you feel? What did you do or say? Or what did you
want to do? (page 14)

After Reading
e How do you show respect when using each other's names? How can you be sure you are pronouncing a person’s name
correctly? (ask them how to say it correctly)
e How do you feel about your name? (proud, happy, etc.)
e Why is your name special?
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PK | Lesson 1

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

Each of our centers today will help reinforce how our names are part of us. They are special, strong, and powerful!

Centers/Activities
Students will be asked to:
e Center 1- Music—Make up a song about their names and names of their classmates using instruments in the center.
e Center 2 - Movement (to be visited after Center #1)—The teacher will play instrumental versions of songs (no lyrics) and
have students dance along while singing their name song.
e Center 3 - Writing/Art—Write and draw their name in a creative way inspired by the book (in the clouds, with fire, in a
storm). Have a variety of arts and crafts to support this activity (stickers, beads, feathers, etc.).
** At the educator’s discretion, the movement piece can be its own station depending on the classroom support (i.e., support of
paraprofessionals or volunteers).

Teacher tip: This art piece can be hung up in students’ cubbies to remind them of how proud they are of their names

The teacher will explain and demonstrate the focus of each center before students make their choice of the center they'd like to
visit first.

Please note that students should have picked one of the two centers to watch the teacher model demonstrations. This will allow
more time for creative thinking. If a paraprofessional is available, have them support Center 2. If no extra support is available,
then model with the whole group before sending students off to stations.

Teacher Model—Center 1: My name is Natashia, and her name is Amanda.” Let me pick one instrument to use in my song about
our names. | will pick a tambourine.
Okay, | am ready. Let me think about how | should start this off. I'm going to shake my tambourine and tap my feet. Next, | will
start singing.
“I'm Natashia, | like my name so much,
Meet Amanda, strong with a gentle touch.
Our names are like sunshine, chasing away the gloom,
Natashia and Amanda, brighten every room!”
Teacher Model- Center 2: The teacher will play instrumental versions of songs (no lyrics) and dance along while singing their
name song
Teacher Model- Center 3: Students will each have either a pre-written traceable font or a blank line to form their own name
independently.
The teacher will first write their name on the sheet. The teacher will begin to think aloud about what they know about their name
and how they can make connections using illustrations.
Teacher.

e When | think about my name, Amanda, it makes me feel light like clouds so let me draw some clouds.

e | also remember my sister telling me my name came from a family member who lived far away, so | will draw a road with

my name going down the middle with glitter.
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PK | Lesson 1

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Teachers will monitor each center and ask clarifying questions:
e Music center — ask students about the lyrics of their name song
e Movement — ask students why they are choosing to move their bodies in that way. What about their name song makes
them move their bodies?
e Writing/art center — ask students how they are choosing to write and decorate their name. Ask what part of the book
inspired them.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Sharing

1. Dramatic Play Center—transform the dramatic play area into a stage and have students act out the name songs that they
created in Center 1.

2. Have students share their creative drawings from center 2.

Close the lesson by reiterating to students that their names are special, strong, and powerful.

They now have more pride in their name!

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

For the writing/art center, the teacher can provide a sheet with students’ names in a traceable font for students who have not yet
mastered writing their names.

Lesson Extension/Homework

How will you maintain high expectations for all students?

Have students sing their “name song” to their families.

Teachers should be able to pronounce all names in the read-aloud — practice may be required.
The teacher should send home the “How | Got My Name” worksheet before teaching this lesson.
This will enable students to have more engaging conversations with their peers and make real life
connections to the text.

Notes
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PK | Lesson 2

My Five Senses (Part 1) Taste and Touch

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Five Senses

How you use your sense of taste and touch and how they are connected to how you relate to your
identity and culture.

How can | use my five senses to discover the world around me?

NYC Pre-K for All Scope & Sequence:
e PK.CKW.1: Asks questions and makes predictions based on observations and manipulation
of things and events in the environment.
PK.CKW.2: Tests predictions through exploration and experimentation.
CLL.6: With prompting and support, use words and phrases acquired through conversations,
reading and being read to, and responding to texts.

Students should know the names of each body part related to the five (5) senses.

Teachers should be aware of how each item in the five (5) senses station authentically relates to
Black studies and African and Black cultures.

Teachers should acknowledge that some people may not have access to all five of their senses. As
part of human diversity, the difference in access to senses should be respected; some people have
limited or no sight, limited or no hearing, and varying degrees of sense of smell and taste.

The teacher creates, purchases, and refers to online versions of the following charts. Teachers may
also use the attached charts:

5 senses chart:

BSC 5 Senses Chart

or describing words charts:

BSC Sensory Describing Words Chart

BSC 5 Senses Describing Chart

Thank You, Omu! by Oge Mora (search YouTube for Thank you, Omu! By Oge Mora)

Images of Nigerian stew- (search internet for images of Nigerian stew)
https://cheflolaskitchen.com/nigerian-chicken-stew-the-best/

https://www.myactivekitchen.com/nigerian-beef-stew-african-stew/

Materials for senses stations:
Taste: Variety of South African snacks, plantain chips, dried beef, licorice, and rusks
Touch: Kente cloth and cowrie shells

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify the five senses and describe how they are used.

Students will be able to describe an object using sight, smells, and hearing.

senses, describe, smell, sight, hearing

GRADE PK
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PK | Lesson 2

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

The teacher will say: We are still getting to know the world around us.
Ask: How are we able to interact with the world?

If students struggle with the above question then ask:

How can we understand what is going on around us in our world?
What body parts do we use to get to know the things around us?

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say:

In today’s lesson, we are going to use a couple of our senses to describe different objects! But what are the five senses? You're
using at least two right now! (Sight and hearing)

The teacher will explain each of the five senses to the students using a chart. The chart can be found here BSC 5 Senses Chart

The teacher will say: When we talk about each of these senses, which is the way we understand the world around us, there's
a way we can describe them. To describe means to tell about something. There are certain words | can use to describe how

something tastes, smells, feels, looks, and sounds.

Show students a teacher-made chart of describing words:

BSC Sensory Describing Words Chart

BSC 5 Senses Describing Chart

The teacher will say: We're going to read a book to practice describing the five senses.
Show cover of the book: Thank you, Omu! By Oge Mora

Ask: Which senses do you think the character will use in this book?

Discussion Questions:
During Reading
e What senses are the people in the town using throughout the story?
e What words are they using to describe how the food smells?
After Reading
e What is your favorite sense to use?
e How can you use more than one sense at a time?
e Show students pictures of real Nigerian stew (the stew from the book). Ask students to describe it using as many
senses as possible. (How do you think it tastes? How do you think it smells? How do you think it feels?)

The teacher will say: In your centers today and tomorrow, we will be getting to know some other objects that are connected to
African and Black culture.
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PK | Lesson 2

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Centers:

*Centers will be transformed into five senses stations. Only two centers will be presented today,; the remaining will be in tomorrow’s
lesson. Depending on the size of the class, the teacher may double each station to accommodate fewer students per station.
Four stations = two touch and two taste stations.

*When describing each station, the teacher should explicitly state the object’s connection to Black studies and African/Black culture.
Students should spend at least 6 minutes at each center allowing time for discussions.

The teacher will explain and demonstrate the focus of each center before students make their choice of the center they would
like to visit first.

Taste Center:

Students will be asked to taste foods that are connected to African and Black culture and describe how they taste using precise
adjectives (e.g., sweet, sour, salty, bitter, sugary, tangy, spicy, sour, and fruity).

*Be mindful of any dietary/allergy restrictions

Examples:

e Avariety of South African snacks
e Plantain chips

e Dried beef

e Licorice

e Rusks

Touch Center:
Students will be asked to touch objects that are connected to African and Black culture and describe how they feel using precise
adjectives (e.g., bumpy, smooth, rough, sticky, gritty, fluffy, and soft).

e Kente cloth (made in Ghana)

e Cowrie Shells (has roots in many Ancient African cultures like West Africa (search Cowrie shells)

e Animal skin or fur

e Millet

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will rotate between each center and ensure that students are using appropriate adjectives to describe each sense.

The teacher will take note of students’ responses at each station.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

The teacher will close the lesson by reviewing each of the five senses, the body parts we use for each of the senses, and what
words we can use to describe them.
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Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

The teacher can provide the sensory details chart at each station for students who need help using a describing word for the
sense.

Lesson Extension/Homework

Students can review with their families what they learned about the senses of smell and touch, and go around their house or
community to locate objects and use words to describe them using their five senses.

GRADE PK BLACK STUDIES CURRICULUM GUIDE 45



PK | Lesson 2

My Five Senses (Part 2) Sight, Smell, and Sound/Hearing

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Five Senses

How you use your five senses is connected to how you relate to your identity and culture.
How can | use my five senses to discover the world around me?

NYC Pre-K for All Scope & Sequence:
e PK.CKW.1: Asks questions and makes predictions based on observations and manipulation
of things and events in the environment.
PK.CKW.2: Tests predictions through exploration and experimentation.
CLL.6: With prompting and support, use words and phrases acquired through conversations,
reading and being read to, and responding to texts.

Students should know the names of each body part related to the five

(5) senses.

Teachers should be aware of how each item in the five (5) senses station authentically relates to
Black studies and African and Black cultures.

Teachers should acknowledge that some people may not have access to all five of their senses. As
part of human diversity, the difference in access to senses should be respected; some people have
limited or no sight, limited or no hearing, and varying degrees of sense of smell and taste.

Teachers can create, purchase, or refer to online versions of the following charts. Teachers may also
use the attached charts:

5 senses chart:

BSC 5 Senses Chart

or describing words charts:

BSC Sensory Describing Words Chart

BSC 5 Senses Describing Chart

Read Africa Aloud - | Lost My Tooth in Africa by Penda Diakité
(search I Lost My Tooth in Africa by Penda Diakité)

Materials for senses stations:

Smell: mango butter, shea butter, tea tree oil

Sound/Hearing: African lion, cheetah, and drumming

Sight: A map of Africa - (search for “map of Africa child friendly” on search engine), Boulders Beach,
South Africa (search for “Boulders Beach” on search engine), Tanzania, Mt. Kilimanjaro (search for
“Tanzania, Mt. Kilimanjaro” on search engine)

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify the five senses and describe how they are used.

Students will be able to describe an object using sight, smell, and hearing.

senses, describe, smell, sight, hearing
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

The teacher will say:

Yesterday, we learned how to explore the world around us by using two of our five senses.

Ask: Which senses did we use at our stations yesterday?

Yes, taste and touch. How did we use our senses at our stations yesterday?

If students struggle to recall how they used their senses of taste and touch, use your teacher’s notes to recall what students said
to their peers while in centers.

Example: Michael, yesterday when you tried the plantain chips, you said they had a salty and sweet taste. Do you remember any
other taste the chips had?

Repeat this process by recalling students’ responses at the touch center if needed.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: In today's lesson, we are going to use our senses to describe different objects!

Yesterday, we talked about all five senses, but only got to experience two of the five. Today we will visit centers for the remaining
three senses: smell, sight, and hearing.

Before we start, "What are the five senses?”

The teacher will review the five senses and refer to the students’ chart. The teacher will put more focus on the remaining three
senses for today's lesson. The chart can be found here: BSC 5 Senses Chart

The teacher will say: Now that we have reviewed our senses, let’s review the describing words that we used while at our stations
yesterday and think about the ones we can use today.

Remember the word “describe” means to talk about something. There are certain words | can use to describe how something
tastes, smells, feels, looks, and sounds. Let's go over our chart of describing words.

Show students a teacher-made chart of describing words:
BSC Sensory Describing Words Chart
BSC 5 Senses Describing Chart

The teacher will say: We're going to read a book to practice describing the five senses.
Show the cover of the book: Read Africa Aloud - | Lost My Tooth in Africa

Discussion Questions:
During Reading
e Which of the five senses does Amina use to notice her wiggly tooth?
e When Amina arrives at her grandmother’s house what does she see and hear in the compound?
e Describe how Amina uses her senses to help make dinner for her family.
After Reading
e Which of the five senses is your favorite to use?
e Which of the five senses would you be excited to use if you were Amina in Africa?

In your centers today, we will learn about some other objects that are connected to African and Black culture.
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Centers:
*When describing each station, the teacher should explicitly state the object’s connection to Black studies and African/Black culture.

Teacher will explain and demonstrate the focus of each center before students make their choice of the center they would like to
visit first.

Students should spend at least 5-6 minutes at each center.

Smell Center:
Students will be asked to smell scents that are connected to African and Black culture and describe how they smell using precise
adjectives (e.g., sweet, faint, lovely, and delicious):

e Shea butter (used for hair/skin/beauty purposes in the Black community)
e Mango butter (used for hair/skin/beauty purposes in the Black community)
o Tea Tree oil (used in Afro-textured hair

Hearing Center:
Students will be asked to listen to sounds connected to African and Black culture and describe how they sound using precise
adjectives (e.g., soft, loud, noisy, howling, explosive, calm, high-pitched, low-pitched, and buzzing).

e African Lion (search African Lion video)

e African Cheetah (search African Cheetah video)

e Traditional African drumming (search Traditional African drumming)

Looking Center:
Students will be asked to look at images that are connected to African and Black culture and describe how it looks using precise
adjectives (e.g., misty, shiny, shadowy, dim, bright, glittery, clear, and colorful).

e A map of Africa (search for “map of Africa child friendly” on search engine)

e Boulders Beach, South Africa (search for “Boulders Beach” on search engine)

e Tanzania, Mt. Kilimanjaro (search for “Tanzania, Mt. Kilimanjaro” on search engine)

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will rotate between each center and ensure that students are using appropriate adjectives to describe each sense.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

The teacher will close the lesson by reviewing what each of the three senses are from today’s lesson, what body part we use for
each of them, and what words we can use to describe them.
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Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

The teacher can provide the sensory details chart at each station for students who need help using a describing word for the
sense.

Lesson Extension/Homework

Students can review with their families what they learned about the senses of smell and touch, and go around their house or
community to locate objects and use words to describe them using their five senses.
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| Am Enough!

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Self-Confidence

Students will be able to appreciate and acknowledge what makes them feel good about themselves.

What are the different parts of myself that | like the most and make me feel complete?

NYC Pre-K for All Scope & Sequence:
e SED.1: Recognizes himself/herself as a unique individual having his/her own abilities, char-
acteristics, feelings and interests.
e PK.CKW.1: Develops a basic awareness of self as an individual, self within the context of
family, and self within the context of community.
e CLL.6: With prompting and support, use words and phrases acquired through conversations,
reading and being read to, and responding to texts.

Teachers should be aware that European beauty standards are considered ideal in the United States
(such as light/pale skin color, straight hair, blonde or other colored hair, etc.) and should reject that
narrative when teaching this lesson.

Book: | Am Enough by Grace Byers | Read Aloud By ReadAloudStorybooks
(search | Am Enough by Grace Byers)

Grace Byers (meet the author here) (search meet the author Grace Byers)
Mirrors for dramatic play center

Crayola Skin Color crayons and markers

Additional materials for embellishing their portraits

(crown stickers, yarn for hair, etc.)

Sequence cards

(an example of the sequence cards can be found HERE

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify how they are complete the way they are.

Students will be able to appreciate and gain pride in what makes them special.

identify, pride, self-confidence, compliment, empowerment, joy, complete
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Ask: What makes you feel good about yourself or complete?

(Students will share out)

The teacher will say: Today we're going to be able to identify what we like about ourselves. There are so many parts of us to like!
When we identify, or figure out, what we like about ourselves, we gain pride in who we are. Pride is when you feel that you are
worthy based on who you are and what you can do!

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: Today we are going to read a book called, I Am Enough by Grace Byers.
As we read today, think about all the things you like about yourself!

Do you have anything in common with the little girl in the book?

What makes her feel pride in who she is?

Discussion Questions:

During Reading

What does “enough” mean to the little girl?

What are some things the little girl likes about herself?
What makes her feel pride in who she is?

What makes her feel confident in knowing she is enough?

After Reading
e This little girl has so much self-confidence! Self-confidence is when you trust and have faith in yourself and what you
can accomplish, and when you feel good about yourself. When do you have a lot of self-confidence?
e When you like yourself most, what are you doing?
e What about you brings you joy?
e What are some things that you do that help you like yourself even when something difficult happens?

Students will share their responses. After students share, they can practice giving compliments to each other.

The teacher will say: When someone tells us what they like about themselves, we can give them a compliment. A compliment is
when you say something nice to someone to show that you like what they look like, appreciate their qualities, or approve of what
they have done. It makes people feel good inside.

Here's an example: One of our classmates said what they like about themselves is their hair. | can compliment them by saying, “I
love the way your hair is so shiny and curly.”

In your centers today, you will gain even more pride in what you like about yourself!

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

The teacher will explain and demonstrate the focus of each center before students make their choice of the center they would
like to visit first.
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Centers:

e Dramatic play: Transform dramatic play center into “House of Mirrors” where students can look in the mirror and admire
what they like about themselves and each other.

e Art: Provide Crayola Skin Color crayons and markers and encourage students to create a self-portrait highlighting what
they like about themselves. Provide additional materials for embellishing their portraits (e.g., crown stickers and yarn for
hair).

e Literacy: Have students retell the story using 4-5 sequence cards created from the book (teacher created).

e Verbal/Language/Speech: Students will practice giving compliments to each other. Provide a compliment starter chart

with starters: “I like your...,” “I love your..." and “I like how you.." Look around the table and give a compliment to each

person.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will monitor each center and ask clarifying questions:

Dramatic play:

The teacher will ask students to articulate what they like most about themselves and point out those features in the mirror. The
teacher will ask how expressing what they like about themselves gives them a feeling of empowerment or feeling capable in
themselves.

Art: The teacher will prompt students to articulate what they're drawing and why.

Literacy: The teacher will ask students how they know which part of the story came first.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

The teacher will close the lesson by reiterating to students that there are so many reasons to love themselves, and their teachers
are so happy to have each one in the class.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Teacher will have the book in the literacy center for students to look through to help them remember the sequencing.

Lesson Extension/Homework

Students will go home and point out everything they love about themselves to their families. They will ask family members what
they like about themselves, too.

Students and their families can read_The Day You Begin by Jacqueline Woodson (meet the author here) and discuss how they feel
about their name, themselves, and what makes them special.
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Water in Burkina Faso

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Curriculum Connections

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Access and Uses of Water

Students will understand that the world around them has different ways of survival.
How do people in different places collect and use the water around them?

NYC Pre-K for All Scope & Sequence:

e CLL.6: With prompting and support, use words and phrases acquired through conversations,
reading and being read to, and responding to texts.

e CLL.1: With prompting and support, use a combination of drawing, dictating, or writing to
express an opinion about a book or topic (e.g., | like... because...).

e AL.3: Approaches tasks, activities and problems with creativity, imagination and/or willing-
ness to try new experiences or activities.

e CLL.1: With guidance and support, participate in collaborative conversations with diverse
partners about pre-kindergarten topics and texts with peers and adults in small and large
groups.

Creative Curriculum
e Water unit

Teachers should understand that many African countries are contemporary and modern and should
reject stereotypes that project that all African countries are “wild” or underdeveloped places.
Misconception: We should have pity for people who live in Burkina Faso because all African countries
obtain water in this way. It is believed that in America, all water is clean and safe, when in fact many
families filter their water at home to remove impurities when city/town filtration systems are not
strong or reliable.

Burkina Faso on a map (Search “Burkina Faso on a map” in a search engine)

Large chart paper

Burkina Faso video (search “Burkina Faso video, Kids Adventures” in a search engine)

The Water Princess by Susan Verde (search The Water Princess by Susan Verde)

Materials for science center experiment: empty and clean 2-liter plastic

bottle, utility knife, dirty water (make your own with materials like coffee grounds, dirt, crunched-up
old leaves, cooking oil, or tiny pieces of foam), measuring cup, and spoon

Stopwatch or clock with a secondhand

Pencil and paper

Collect as many of the following filter materials as possible: activated charcoal (available in the fish
section at a pet store), gravel, sand (coarse and/or fine), cotton balls, and a coffee filter (a bandanna,
old sock, napkin, or paper towel works too).

Soil and sand for the water center

Teacher created sequence cards from the book

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to understand that different cultures access and use water in different ways.
Students will be able to describe how water is collected and used in other parts of the world.

Access, filter, impurities
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Ask: What do you know about water? Where does it come from? How is water used? How is it used in your house and in your
school?

Teacher:

Chart student responses on where water comes from and how it is used. This will be used later when students discuss similari-
ties and differences between how water is accessed and used in Burkina Africa.

Potential answers: It comes from the sink or from rain; it is used to wash hands, clothes, cars, and to drink.

The teacher will say: Today we are going to discover how water is accessed in other parts of the world, specifically, on the conti-
nent of Africa. To access means to obtain.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: Today we will learn about how water is collected and used in another part of the world, in Burkina Faso,
Africa. We will also learn about how water can be cleaned or filtered using a device that removes impurities for our use.

The teacher will say: Our book today is called, The Water Princess by Susan Verde. The Water Princess tells the true story of

supermodel Georgie Badiel's childhood in Burkina Faso.

Show students the book cover.

Ask: Why do you think the book is called The Water Princess? What do you think this book will be about?

If students struggle to make predictions, then talk about what they notice on the cover. What do you think the girl is carrying?
What do you think the weather/temperature is where she is at? How do you know?

Students will share predictions.

Discussion Questions:
During Reading
Why do we need water?
What would happen if you drank dirty water?
How do you think people can clean dirty water?
Why do you think these children need to travel so far for water?
What happens if the children and their families can't get water?
How do you think Gie Gie feels about traveling so far for water each day?
What do you think is Gie Gie's wish?
After Reading
e Compare your day with Gie Gie's day. How is your day different?
e Does Gie Gie have time to play? Why or why not?
[ ]
[ ]

How does Gie Gie's access to water compare to our access to water in the US?
How is the way Gie Gie gets her water different from how we get ours?
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

The teacher will explain and demonstrate the focus of each center before students make their choice of the center they would
like to visit first.
Centers:
e Science: Students will engage in an experiment that explores water filtration and how to clean dirty water. Use this
guide from National Geographic Kids
e Water: Provide students with a container with clean water and instruct them to make it dirty with materials provided like
soil or sand. Have them try to clean it in this center.
e  Writing/Art: Students will articulate, write/draw different ways that water can be accessed and used OR articulate,
write/draw how they think water can be cleaned.
e Literacy: Have students retell the story using 4-5 sequence cards created from the book (teacher created).

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will monitor each center and ask clarifying questions:
e Science: How do people in Burkina Faso obtain water? Why is it important to have clean water? Which method helped
clean the water best?
Water. How are you going to clean the water? Why is it important to have clean water?
Writing/Art: What other ways do you think water can be accessed? How else can water
be used?
Literacy: How do people in Burkina Faso obtain water? Teacher will ask students how they know which part of the story
came first.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

The teacher will close the lesson by explaining that the book read today was a true story about model Georgie Badiel’s childhood
in Burkina Faso. She had to walk miles with her mother carrying a heavy pot on her head just to get water. And before she could
drink the water, she had to wait for it to be boiled. Georgie dreamed of a day when the water could be close by, clean, and ready to
drink.

Reiterate that different cultures access and use water in different ways.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Teacher will have the book in the literacy center for students to look through to help them remember the sequencing.
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Lesson Extension/Homework

Students can place household items (salt, spices) in a cup with clean water and try to clean it. Families can help students try to
clean the water while discussing why it is important to have clean water.
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Transformation — Juneteenth

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Juneteenth - A Celebration of Freedom

Students will understand that Juneteenth represents a significant day in the history of Black people
in the United States.

What is Juneteenth and how does it represent a transformation?

NYC Pre-K for All Scope & Sequence:

e CLL.11: Create and present a poem, dramatization, art work, or personal response to a par-
ticular author or theme studied in class, with prompting and support as needed.

e CLL.2: With guidance and support, confirm understanding of a text read aloud or informa-
tion presented orally or through other media by asking and answering questions about key
details and requesting clarification if something is not understood.

o PK.CKW.4: Develops an understanding of how people and things change over time and how
to relate past events to their present and future activities.

The teacher should understand that Juneteenth may be a fairly new national holiday, but it has been
an important holiday for Black people for generations.
Misconception: The history of Black people started with enslavement.

Juneteenth for Mazie by Floyd Cooper (search Juneteenth for Mazie)
Video- Gracie's Corner

Video- Colossal Cranium

Video- Sesame Street

Arts and crafts materials for art stations: Construction paper, glue, markers, balloons (black, red,
green and/or yellow), toilet paper rolls (recycled), tape, scissors, alphabet stickers (optional for
decorating), pom poms, crayons, glitter (optional for decorating), cardstock (green, black, red or
patterned), DIY confetti — shredded tissue paper (green, silver or red), paint

Station 1: Create Juneteenth Flags
Station 2: Create Juneteenth confetti poppers
Station 3: Create a Juneteenth windsock

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to understand that Juneteenth is a celebration that commemorates a significant
transformation for Black people in the United States.

Students will be able to gain a sense of the history of Juneteenth.

transformation, commemorate, celebration, enslavement, freedom, struggles
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

The teacher will say: In this unit, we are answering the questions, what is transformation and how do things change?

Ask: What do you know about transformations? What is a transformation?

Why do people hold celebrations? What kinds of moments or events do you think are worth celebrating?

Teacher will say: Today, we'll discuss a very significant transformation for Black people in the United States of America and how

it is celebrated today.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Introduce the book, Juneteenth for Mazie by Floyd Cooper, and show the cover.

Juneteenth is a celebration to commemorate or honor the end of enslavement in the United States.

A transformation is a major change. The end of enslavement in the US was a major change for Black people in this country.
Enslavement is a condition where people are held as property and forced to work for another person with no pay or rights.

The period of enslavement was a period of injustice, horror, and sadness. Black people unjustly experienced this but their stories
did not start as enslaved people.

Juneteenth, or June 19, 1865, is the day that the news of the end of enslavement for Black people reached Galveston, Texas, 2
years after it was already announced by the President, Abraham Lincoln.

Juneteenth is a day when people rejoice and celebrate the end of enslavement. On Juneteenth, people celebrate by having
parties and barbecues, while eating red foods. The color red can represent power, sacrifice, and transformation in Yoruba and
Kongo cultures, two groups of Africans who were brought to Texas due to enslavement.

It is certainly a moment of celebration for all people!

*Teachers may choose to play the Colossal Cranium video in parts for more context.

Our book today will discuss how important this transformation was for Mazie's family and other Black people.

As we read, think about why this transformation was important for Black people.

Discussion Questions

During Reading
e What do you think Mose was thinking and feeling when he heard the Declaration of Freedom?
e What were some struggles (define struggle) that continued for Black people past Juneteenth? If the students are strug-
gling with this, please re-read the page that describes the struggles of black people.
e Why is it important to remember and celebrate Juneteenth?
After Reading
e What are some things we can do to remember Juneteenth this year?
e If you celebrated Juneteenth last year, tell what your family did to celebrate it.

The teacher will say: In our centers today, we will create decorations to remember and celebrate Juneteenth!
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

The teacher will explain and demonstrate the focus of each center before students make their choice of the center they would
like to visit first.
Centers:
*Each center will focus on creating a specific celebratory decoration.

e Station 1: Students will create the Juneteenth flag using various materials (e.g., construction paper, markers, and

feathers)

e Station 2: Students will create Juneteenth confetti poppers

e Station 3: Students will create a Juneteenth windsock
During Center time, Teachers may choose to play songs from Gracie's Corner and Sesame Street (Look up “Juneteenth Gracie's
corner”, and “Juneteenth Sesame Street” on search engine).

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

At each station, the teacher will ask students why we are celebrating Juneteenth, and how it represents a transformation.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

The teacher will close the lesson by reminding students that Juneteenth is a celebration that commemorates the transformation
of Black freedom in the United States of America.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

The teacher will assist with any fine motor needs students may have (e.g., cutting).

Lesson Extension/Homework

Students can share Juneteenth decorations with families and teach them their significance. They can plan their own Juneteenth
celebration with their families.

GRADE PK BLACK STUDIES CURRICULUM GUIDE 59


https://www.google.com/url?q=https://craftingafunlife.com/2020/06/diy-confetti-poppers-for-juneteenth.html/&sa=D&source=docs&ust=1717690151684839&usg=AOvVaw3YQgKNnWK_bA9VB8DO5i21
https://happytoddlerplaytime.com/juneteenth-windsock-craft-for-kids/
https://www.youtube.com/watch?v=vMR11wbKrmg
https://www.youtube.com/watch?v=aoarn6UPEJQ




conens | Grade K

Integrated Learning Plan 62

Lesson Plan Overview 64
Grade K BSC Lesson Plan 1 Adinkra Symbols-Sankofa 67
Grade K BSC Lesson Plan 2 Adinkra Symbols-Values 71
Grade K BSC Lesson Plan 3 Ancient African Community Study: Ingenuity and Imagination 74
Grade K BSC Lesson Plan 4 Ancient African Community Study: The Great Mali Empire 78
Grade K BSC Lesson Plan 5 Ancient African Community Study: Kente Cloth of Ghana 82

GRADE K BLACK STUDIES CURRICULUM GUIDE 61



K Integrated Learning Plan

BLACKS STUDIES OVERVIEW

In the current kindergarten curriculum, the third unit addresses geography, people, and the environment and asks, what makes a
community? This unit strives to have students understand that communities have history and that they change over time. The Black
Studies Curriculum adds to this focus with a study of different aspects of ancient African communities. Lessons discuss what a
community is and center on different aspects of various African cultures. Students will learn about how Adinkra symbols are useful
in understanding and expressing communal and cultural enduring values, and how people in Ancient Africa used their intelligence,
imagination, and ingenuity to use resources in nature that are still relied on today. Students will also learn about how communities
from Ancient Africa have similar characteristics to communities we know today. Additionally, students will gather knowledge about
how Kente cloth is a symbol of African pride and heritage in the global African community.

@ ESSENTIAL QUESTIONS @© LEARNING OBJECTIVES. STUDENTS WILL BE ABLE TO:

What are Adinkra symbols, and why are they
important to understand ourselves and our
collective history?

How can Adinkra symbols represent values we
hold in our daily lives?

What are some of the natural resources that
people in Ancient Africa used

to sustain life? What did they create from those
natural resources?

How did the Mali Empire exhibit community
characteristics?

What are some of the cultural traditions that
existed in kingdoms of

Ancient Africa? How do these cultural traditions
influence contemporary African communities?

Identify Adinkra symbols from Ghana and the Ivory Coast.
Identify the Sankofa symbol and explain its meaning.
Know that Adinkra symbols represent the enduring values
of the Akan people.

Use Adinkra symbols to show their values individually and
collectively.

Create their own symbols that represent an important value
to their family.

Identify the uses of natural resources found in different
countries and communities in Africa.

Understand the characteristics of a community.
Understand the contributions of the Mali Empire and what
made it a community.

Know about some of the rich traditions of Ghana.

Create patterns using Adinkra and Kente designs.

® ACTIVITIES AND PROJECTS

Some of the activities students will engage in include using the Adinkra symbol of Sankofa to tell about a lesson that was passed
down to them, creating their own Adinkra symbols based on personal and family values, exploring natural resources found in Africa
through station learning, expressing the characteristics of the Mali Empire as a community, and creating their own kente cloth based
on color, meaning, and preference.
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TEACHER NOTES

Teachers should articulate to students that Black history is American history.

e Teachers should articulate to students that Black people thrived in Africa and that their history does not begin with
enslavement.
Teachers should understand that not all contemporary African people dress in Kente cloth.
Teachers should understand that ancient empires, civilizations, and kingdoms have much to do with our culture and way of
life today.

e Teachers should understand and articulate to students when appropriate that Ancient African communities communicated
orally as well as with written language.

BRIDGE TO LITERACY

In support of The NYCReads Initiative, we offer this list of book recommendations connected to the themes in each grade level.

The Day You Begin by Jacqueline Woodson

Hey Black Child by Useni Eugene Perkins

All Are Welcome by Alexandra Penfold

Deron Goes to Nursery School by Ifeoma Onyefulu

Ruby Bridges Goes To School: My True Story by Ruby Bridges
Separate is Never Equal by Duncan Tonatiuh

Little Leaders: Bold Women in Black History by Vashti Harrison
My First African Dance by Tremontenia Morga

Afro-bets First Book About Africa by Veronica Freeman Ellis
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LESSON 1: ADINKRA SYMBOLS-SANKOFA

CONNECTIONS
LEARNING EXPERIENCE

What are Adinkra symbols and why are they
important to understand myself and our
collective history?

Objective(s):

Students will be able to identify Adinkra
symbols from Ghana and the Ivory Coast.

Students will be able to identify the Sankofa
symbol and explain its meaning

K.8 The past, present, and future describe
points in time and help us examine

and understand events; Develop an
understanding of how people use folktales,
legends, oral histories, and music to teach
values, ideas, traditions, and important
events from the past.

LESSON 2: ADINKRA SYMBOLS: VALUES

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS Unit & Topic) LEARNING EXPERIENCES

How can Adinkra symbols represent values we
hold in our daily lives?
Objective(s):

Students will be able to understand that
Adinkra symbols represent the enduring values
of the Akan people.

Students will be able to use Adinkra symbols to
show their values individually and collectively.

Students will be able to create their

own symbols that represent an important value
to their family of “gratitude” and are inspired by
Adinkra symbols.

K.2 Children, families, and communities
exhibit cultural similarities and differences;
Learn about and respect individual
differences.

Students will be introduced to
Adinkra symbols with a focus on
the Sankofa symbol.

After learning the meaning and
discussing what it means to them,
students will draw and write about
something the past has taught
them for the future.

The class will discuss the
meaning and examples of values.
Teachers may choose to read

the book, Seven Spools of Thread
and discuss how the characters
showed values of gratitude, peace,
and harmony.

Students will learn more about
values and create symbols that
represent their own family values.
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LESSON 3: ANCIENT AFRICAN COMMUNITY STUDY: INGENUITY AND IMAGINATION

NNECTION
ESSENTIAL QUESTIONS / OBJECTIVES ?NOYCPSCSSOUSIT & TOPIC) LEARNING EXPERIENCES

What are some of the natural resources that K.6 Maps and globes are representations of ~ Students will explore natural
people in Ancient Africa used to sustain life? resources available in Ancient and
present African communities and
countries.

Earth’s surface that are used to locate and
What did they create from those natural better understand places and regions.
resources?

Objective(s):

Students will be able to identify the uses of
natural resources found in different countries
and communities in Africa.

LESSON 4: ANCIENT AFRICAN COMMUNITY STUDY: THE GREAT MALI

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC) LEARNING EXPERIENCES

How did the Mali Empire exhibit community K.2 Children, families, and communities Students will determine what
characteristics? exhibit cultural similarities and differences;  generally makes a community.

Objective(s): Learn about They will explore different aspects
and respects individual differences. of the Mali Empire to articulate

what made it a community.

Students will be able to understand the charac-
teristics of a community.

Students will be able to understand the contri- K.6 Maps and globes are representations
butions of the Mali Empire and what made it a of Earth’s surface that are used to locate
community. and better understand places and regions.
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LESSON 5: ANCIENT AFRICAN COMMUNITY STUDY: KENTE CLOTH OF GHANA

NNECTION
ESSENTIAL QUESTIONS / OBJECTIVES ?I‘?YCPSCSSOUSIT & TOPIC)

What are some of the cultural traditions that K.2 Children, families, and communities The next lesson in the Ancient

existed in the kingdoms of Ancient Africa? exhibit cultural similarities and differences;  African Community study allows

How do these cultural traditions influence Learn about o ] students to examine the origins
and respects individual differences. of Kente cloth from the country

contemporary African communities? .
K.6 Maps and globes are representations of Ghana. Students will be able

i ) of Earth'’s surface that are used to locate to create.the|r own Kente. cloth
Students will be able to describe some of the and better understand places and regions. by choosing their own print and

rich traditions of Ghana. colors after learning more about
the symbolism involved.

Objective(s):

Students will be able to create patterns using

Adinkra symbols and Kente designs. K.8 The past, present, and future describe

points in time and help us examine

and understand events; Develop an
understanding of how people use folktales,
legends, oral histories, and music to teach
values, ideas, traditions, and important
events from the past.
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Adinkra Symbols - Sankofa

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required/
Addressing Prior
Misconceptions

Resources/Materials

Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Culture of Ancient Civilizations in Africa
Adinkra symbols are useful in helping understand cultural beliefs and enduring values.

What are Adinkra symbols, and why are they important to understand ourselves and our collective
history?
Next-Gen English Language Arts Standards:

e KW2: Use a combination of drawing, dictating, oral expression, and/or emergent writing to
name a familiar topic and supply information.

e KWT: Recall and represent relevant information from experiences or gather information from
provided sources to answer a question in a variety of ways (e.g., drawing, oral expression,
and/or emergent writing).

NYC Social Studies Scope & Sequence:

e K.8: The past, present, and future describe points in time and help us examine and
understand events; Develop an understanding of how people use folktales, legends, oral
histories, and music to teach values, ideas, traditions, and important events from the past.

Understand what is meant by the terms “natural” and “nature”

Understand and recognize ways of representing ideas with a “symbol” (e.g., stop sign, heart, McDon-
ald's logo)

Recognize the difference between photographs and “drawings”

Misconception: Ancient civilizations on the continent of Africa have no connection to today’s culture
or way of life. The lesson will address how African cultures and traditions have a large connection to
today.

Jewelry, cloth, and iron work using or inspired by Adinkra symbols -
(Search “"ADINKRA - Cultural Symbols of the Asante people” in a search engine”

Adinkra Symbols and Meanings (Search “Adinkra Symbols and its Meanings video” in a search
engine)

Adinkra Symbol Index (Search: “Adinkra Symbols index” in a search engine)

Beautiful Blackbird by Ashley Bryan (Search: “Beautiful Blackbird by Ashley Bryan read aloud” in a
search engine)

Other Materials: Glue, 4x6 cardboard/poster board, beads, sequins, recycled foam pieces, toothpicks,
clay, watercolor, and pipe cleaners

3 worksheets- https://docs.google.com/document/d/1A1b6RfGx9m02vqilbjl3gBZ9sIF5¢c_S8/edit

Instruments in the music center, instrumental versions of songs for movement center, variety of arts
and craft materials in art center (markers, crayons, construction paper, stickers, beads, feathers, etc.)

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify Adinkra symbols from Ghana and the Ivory Coast.

Students will be able to identify the Sankofa symbol and explain its meaning.

symbol, future, past, present, guide, change, respect, wisdom, Kente, Adinkra, Sankofa
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K| Lesson 1

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

The teacher will say: A long time ago the Akan people, a unique group of people found in Ghana and Ivory Coast, created symbols
that have been used around the world.

The teacher will show Ghana and the Ivory Coast on a map.

Ask: What is a symbol?

Explain:

A symbol is a thing that stands for something else.

Help students make connections to various symbols in the school and community by showing familiar symbols, like a stop sign,
heart, or the McDonald’s logo.

Ask: Have you seen or heard about Adinkra symbols?

Share photos

Jewelry, cloth, and ironwork using or inspired by Adinkra symbols (Search “ADINKRA - Cultural Symbols of the Asante people” in
a search engine”

Discuss

Review the Adinkra Symbols and Its Meanings video clip from Ghana demonstrating a brief history of Adinkra symbols.

The teacher will say:

As we just learned, symbols can represent different cultural beliefs and values. These beliefs and values are usually passed down
from older family members. One example of this is the Sankofa symbol.

Show students the Adinkra symbols and use the Sankofa bird for this introduction. Ask the students to describe what they
notice.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Explain the significance and meaning of the symbol. Bird facing forward but reaching back to get the egg.

Translation: “Go back and get it" It is sometimes interpreted as history or culture.
Alternate Translation: “A way to predict the future is to understand the past.”

Alternate Translation: “Learn from the past.”

Discuss with the students how people who care about them share wisdom with them so that their lives can be filled with safety,
joy, love, cooperation, and traditions. Explain that this wisdom is passed down from generation to generation. Help students think
through family traditions, recipes, stories, and special celebrations.

Have students “turn and talk” about one thing they have learned.

The teacher will say: Watch as | show you something that helps me remember Sankofa.

Stand with your feet facing forward. Move both arms and hands to one side and reach behind you. Swipe your arms and hands
back in front of you. Take two steps forward.

Explain your movements with each step:
1. Goto the past to learn.
2. Bring it to the present.
3. Take it to the future.
Ask students to join you in the steps and repeat the phrases.
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

The teacher will say: Today, we will use the Sankofa Adinkra symbol, which means learning from the past, to think about
something that an older family member has taught us.

Have students draw one thing that has been taught to them by someone who cares about them in their family or community
(elders). Tell students to write a sentence about what they have drawn. The teacher will hand out worksheets.

Lesson 1 K BSC - Adinkra Symbols-Sankofa Worksheets.docx

Model Example: The teacher will draw a picture of a grandfather handing a heart to a little girl.
The teacher will write “My grandfather taught me to always care for people.”

Extend: Write more than one sentence about what you have drawn and how it helps you.
Support: Draw one thing taught to them by someone who cares about them in their family or community (elders).

*During work time, perhaps a hands-on activity will further engage students. For example, the students can make a multi-media
Sankofa bird or their own symbol with a choice of materials (watercolor, clay, toothpicks, pipe cleaners, beads, stickers, or sequins
mounted on cardboard with glue).

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will circulate the room and assist any students demonstrating difficulty with the assignment.
Ask: What is the symbol and meaning of Sankofa?

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Give students time with a partner or small group to share what they have been taught by their elders. The teacher can choose a
few pairs/groups to share with the whole group.
Bring closure by reviewing the activity’s learning objectives and outcomes.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Repeat directions, extend time, adapt materials (ILP), gradual release of “I do, We do, You do”, and provide 1:1 support.
English language learners (ELLs) will have pictures and labels for support.
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K| Lesson 1

Lesson Extension/Homework

Read Aloud: Beautiful Blackbird by Ashley Bryan.

Students can draw a picture of an experience from their past that has helped them, such as running in the hall, falling, and possi-
bly getting hurt. They should then write what they learned.

Students can ask families to share things that they have learned from their past and their older family members and explain how
it has helped in their lives.
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Adinkra Symbols- Values

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Enduring Values

Adinkra symbols have been, and continue to be used to express important values in communities and
families.

How can Adinkra symbols represent values we hold in our daily lives?

Next-Gen English Language Arts Standards:
e KR9: Make connections between self, text, and the world.
KW2: Use a combination of drawing, dictating, oral expression, and/or emergent writing to
name a familiar topic and supply information.
NYC Social Studies Scope & Sequence:
e K.2: Children, families, and communities exhibit cultural similarities and differences; Learn
about and respect individual differences.

Exposure to the Akan alphabet/Adinkra symbols (Search: “Adinkra Symbols video” in a search
engine). Understand the meaning of values. Understand the meaning of traditions.Understand
meaning of values; Understand meaning of traditions.

Misconception: Ancient African communities were illiterate and only communicated orally. Teachers
can explain to students that African communities of the past communicated through oral storytelling,
as well as reading and writing stories.

Adinkra Symbols chart with meaning for display. Adinkra Symbols

*Optional Text* Seven Spools of Thread by Angela Shelf Medearis (Search: “Seven Spools of Thread
by Angela Shelf Medearis read aloud” in a search engine)

Adinkra Symbols Index- (Search “Adinkra Index” in a search engine)

Adinkra Symbol Gratitude Worksheet- https://docs.google.com/document/d/1wDWdaWYHqifRrgA-
TaZxngwZdcldmze_V/edit

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to understand that Adinkra symbols represent the enduring values of the Akan
people.

Students will be able to use Adinkra symbols to show their values individually and collectively.

Students will be able to create their own symbols that represent an important value to their family of
“gratitude” and are inspired by Adinkra symbols.

gratitude, Adinkra symbol, values, traditions, Akan people of West Africa
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K| Lesson 2

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

The teacher will say: In our previous lessons, we were introduced to various Adinkra symbols. Turn and talk with a classmate to
discuss an Adinkra symbol and its meaning.

Turn and Talk - What is one Adinkra symbol that we discussed and its meaning?

(Wait for student responses before saying) Sanfoka - learn from the past.

In our lesson today, we will review and learn more about these important symbols.

Show students various Adinkra symbols and briefly talk about what they mean.

Teacher Note: Some symbol meanings will need to be explained to students. Adinkra Symbols

Display a chart with a few symbols and their meanings for the class to see and use for the lesson activity.

Teacher Note: Teachers should show the symbol for peace and harmony, which is called BI NKA BI. This symbol relates to the
anchor text.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: Today we also learn about the values of the Akan people of West Africa. We were introduced to the Akan
people in a previous lesson. As a reminder, the Akan are a unique group of people found in Ghana and Ivory Coast, two African
countries. (The teacher may choose to show these countries on a map.)

Explain that values are beliefs considered most important. Values are important because they help guide us as human beings.
Values help us live with direction and purpose—-like a guiding compass.

On chart paper, list examples of values with related examples: love, gratitude, hard work, and respect for elders and family.
Example: Respect- We respect adults when they are kind, polite and show manners.

Optional: The teacher can provide additional examples.

The teacher will say: The values we just spoke about are connected to the Adinkra symbols because many Adinkra symbols
represent values in Ancient and present-day African culture.

Explain that today, we will examine the incredibly important values of gratitude, peace, and harmony.

Show the Adinkra symbol Bl NKA Bl (Google search this name)

Ask: What do the values of gratitude, peace, and harmony mean to you?

Talk to students about what gratitude means. Give examples such as, “you show gratitude when you show thankfulness for the
things that are provided to you by your parents and family members. You can show gratitude by saying thank you for the toys,
shelter, and food that are provided for you daily.”

Optional: Focusing on gratitude, read the book, Seven Spools of Thread

Set an intention for reading: While we read this book, think about how the characters showed gratitude, peace, and harmony.
Turn and Talk: Explain how the brothers behaved at the beginning of the story and how they changed towards the end.

Ask: How did the brothers show gratitude, peace, and harmony? Discuss.

The teacher will then show the Bl NKA Bl symbol, which represents peace and harmony, and explain to students how the brothers

were able to demonstrate peace and harmony with one another and a value that their family believed was very important.
https://www.adinkrasymbols.org/symbols/bi-nka-bi/
Turn and Talk: Explain how the brothers behaved at the beginning of the story and how they changed towards the end.

Ask: How did the brothers show gratitude, peace, and harmony? Discuss.
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

The teacher will say: Think about what values you and your family have. Use the chart we made or use the book as an example.
The teacher can model choosing a value on the chart, creating a symbol, and writing what it means.

Worksheet: Lesson 2 K BSC - Adinkra Symbols-Gratitude Worksheet.docx

Explain: Draw your own Adinkra symbol that represents an important value in your life and family. Write a sentence that explains
the Adinkra symbol you drew and the value it represents.

Extend: Write more than one sentence that explains the value you selected.

Support: Draw an Adinkra symbol that represents gratitude. Through verbal expression, explain your drawing.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will circulate the room and assist any students demonstrating difficulty with the assignment.
Ask: What are some values of the Akan people? Can you share some Adinkra symbols that represent these values?

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Give students time with a partner or small group to share their drawings. Teachers can choose a few pairs/groups to share with
the whole group.
Bring closure by reviewing the activity’s learning objectives and outcomes.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Repeat directions, extend time, adapt materials (ILP), gradual release of “I do, We do, You do”, and provide 1:1 support.

English language learners (ELLs) will have pictures and labels for support.

Students who are struggling to understand what symbols mean will be provided with support through a short reading on
describing symbols in a family. Read the suggested text, The Talking Cloth by Rhonda Mitchell, and ask students how the talking
cloth “talks”

Lesson Extension/Homework

Families can create a quilt or collage using Adinkra symbols that represent their family values.
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Ancient African Community Study: Ingenuity and

Imagination
Big Idea

Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Natural Resources and Community

People in Ancient Africa used their intelligence, imagination, and ingenuity to use resources in nature
that are still relied on today.

What are some of the natural resources that people in Ancient Africa used
to sustain life?

What did they create from those natural resources?

Next-Gen English Language Arts Standards:
o KR9: Make connections between self, text, and the world.
KW2: Use a combination of drawing, dictating, oral expression, and/or emergent writing to
name a familiar topic and supply information.
NYC Social Studies Scope & Sequence:
e K.7: People and communities are affected by and adapt to their physical environment.

Resource - having knowledge about natural resources coming from nature (e.g., trees, water, and
soil.).

Images to display https://docs.google.com/document/d/T1NX6y9Y3ChVQZpfHwroAl1nBsz6eC2RJoX/
edit

Natural resources video - https://youtu.be/Ip1iTQc82el (Search: “African Countries Rich In Natural
Resources. Rich African Countries” in a search engine)

Other Materials:

Worksheet

Natural resource images for stations

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify the uses of natural resources found in Africa.

natural resources, purpose, conserve, environment, sustain, abundance, copper, gold, diamonds,
coal, minerals, gas, nickel. (images of vocabulary can be found with station materials).
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

The teacher will say: In Unit 3, we are learning more about communities. In our previous lesson, we explored Adinkra Symbols
and later we will explore an Ancient African community—the Mali Empire. Today we will learn more about some natural resources
in different communities in Africa.

Show pictures of jewelry made of gold, a diamond ring, and salt.

Ask: Do you recognize any of these objects? If so, which ones? Do you use any of these objects today? If so, when?

After students discuss their knowledge about the above objects, the teacher should describe what each picture displays and give
examples of how each of these natural resources is used in everyday life.

Example: Display rubber bands and have students discuss how they are used in their everyday lives. Display copper and identify
items that are made out of copper such as bathtubs, kitchen sinks, door knobs, pennies and pull handles (show visual pictures

on the smartboard of each item for extra support).

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: Today we will learn about some of Africa’s natural resources.
Explain that natural resources are anything from nature that living things can use. Such as minerals (salt), trees, water, plants,
animals, oil, fruits, wheat, and land. (Suggestion: show images of these items.)

Africa’s environment has an abundance, or a lot of natural resources.

Explain that different Ancient African communities used these natural resources to create things that were needed to help them
sustain, maintain, or support life.

Next, students will watch a video describing where natural resources are found in Africa and how they are used all over the world.

Video: https://youtu.be/Ip1iTQc82el - “African Countries Rich In Natural Resources. Rich African Countries”
*Based on teachers' discretion, you should watch about 4-5 minutes of the video.

The teacher will say: Ancient Empires and communities in Ghana used natural resources like salt and gold to trade with other
countries for goods, riches, and money, making many parts of Africa very wealthy.

The teacher will set up four to five stations with images of natural resources found in Africa in their natural state and what they
are converted into to sustain life.

Examples of images at the station are copper, gold, diamonds, coal, minerals, gas, and trees.

Stations images are found here.
Students will visit at least two stations to analyze and learn about the many things each resource makes.

At each station students will discuss how the resources are used in the community and or their homes.

Station discussion questions:

Example questions:
e Which item does your family use at home?
e How have you seen these items used?
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

The teacher will say: Think about the natural resources that we have learned about today. Pick one natural resource from an
African country/community that we discussed at a station and think about how it helps your family sustain life.

Students will be given a graphic organizer to choose one natural resource and describe how it supports their community and or
helps their family to sustain life.

Lesson 3 K BSC - Ancient African Community Study-Ingenuity and Imagination Worksheet.docx

The teacher will model: First, pick a natural resource from an image station.

The teacher will draw: (ex. Gas) First let me draw a picture of my home where | have a heater that needs gas to run and keep my
house warm. Now | will write a detailed sentence describing my picture.

The teacher will write: “Gas helps my family because it keeps our house warm during winter. This resource also helps my family
cook food on the stove”

Support: Draw a detailed picture of the natural resource and label how your family used it in their everyday life.
Extend: Draw your natural resources. Write more than one sentence about how that natural resource supports your community or
family outside of the home.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will circulate the room and assist any students demonstrating difficulty with

the assignment.

Ask: What are some uses of natural resources found in Africa? How did Ancient Africans use natural resources? How do we use
African natural resources?

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Give students time with a partner or small group to share. They may then share out as a whole group.

Bring closure by reviewing the activity’s learning objectives and outcomes.
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Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Repeat directions, extend time, adapt materials (ILP), gradual release of “I do, We do, You do”, and provide 1:1 support.
Students will be provided with a visual of natural resources (https://youtu.be/Ip1iTQc82el)

Students will have the option to sketch, label, or draw a detailed picture of the natural resource and label how their family used

this resource in their everyday lives.
English language learners (ELLs) will have pictures and labels for support.

Lesson Extension/Homework

Share with an adult two (2) natural resources from Africa that you learned about today. Tell them why those resources are useful.

Go around your home and point out objects that are made using natural resources, (e.g., wood tables, gold necklace, or radiator).
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Ancient African Community Study: The Great Mali Empire

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Curriculum Connections

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

The Ancient Empire of Mali made great contributions to civilization.

Communities in Ancient Africa (The Mali Empire) have similar characteristics to communities we
know today.

How did the Mali Empire exhibit community characteristics?

Next-Gen English Language Arts Standards:

e KW2: Use a combination of drawing, dictating, oral expression, and/or emergent writing to
name a familiar topic and supply information.

e KWT: Recall and represent relevant information from experiences or gather information from
provided sources to answer a question in a variety of ways (e.g., drawing, oral expression,
and/or emergent writing).

NYC Social Studies Scope & Sequence:

e K.2: Children, families, and communities exhibit cultural similarities and differences; Learn
about and respect individual differences.

o K.6: Maps and globes are representations of Earth’s surface that are used to locate and
better understand places and regions.

Understand the meaning of a Community:

Resource - having knowledge about natural resources coming from nature (e.g., trees, water, and soil.)
Understand the meaning of a map and how it is used.

Misconception: Ancient empires and kingdoms have little to do with our way of life today.

Hidden Voices Global African Diaspora
e Vol. 1 Sogolon
e Vol. 1 Ahmad Baba
e Vol. 1 Queen Njinga

Jamboard map: https://mrnussbhaum.com/mali-interactive-map Search “Mr. Nussbaum Mali
Interactive Map” in a search engine).
Mansa Musa video (search “Mansa Musa, one of the wealthiest people who ever lived” in a search
engine).
Other Materials:
e Mali Worksheet
Map of Mali
picture of gold
picture of the University of Sankore
and chart paper for the ‘What Makes A Community?’ chart
Note: The ‘What Makes A Community?’ chart will be used in the other Ancient African
Community Study lessons.

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to understand the characteristics of a community.
Students will be able to understand the contributions of the Mali Empire and what made it a
community.

GRADE K

BLACK STUDIES CURRICULUM GUIDE 78


https://mrnussbaum.com/mali-interactive-map
https://www.youtube.com/watch?v=O3YJMaL55TM
https://docs.google.com/document/d/1fPoKNpUc6EiNAAofXsS5ocBwth04oZifWX9ZDhqfwNk/copy

K| Lesson 4

liberation, gold, salt, rice, natural resources, cowrie shells, education, caravan, mines, Mansa,
Vocabulary leaders, leadership, culture, economics, jobs, trade, barter, good services, knowledge, information,
empire, resources, characteristic, community

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Review the Sankofa Adinkra symbol. Tell children that the information they receive from studying ancient Africa is knowledge
from the past.
Have students “turn and talk” about what they remember of Sankofa.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: In Unit 3, we are focusing on what makes a community. For this lesson, we will study a part of Ancient
Africa, and discover what made it a community.

Ask: What is a community?

Have students turn and talk about their answers then they may share ideas as a whole class group.

Call on students as you collectively create a chart.

A community is a group of people who live close together or have shared interests. But what other characteristics do
communities share?

A characteristic is having to do with a typical quality of a person or group

What is a community we know? (e.g., school community, classroom community, and neighborhood community).

Create a chart, ‘What Makes A Community?’
*This chart can be used in any other Ancient African Community Study lessons

Guide for what the chart may look like:

e It exists in a particular area where people live, sometimes the people have similarities (ethnicity, race, nationality)
People have jobs in the community
Communities have businesses
Communities have parks
Communities have fun things to do
Communities have restaurants
Communities have leaders
Communities have events
Communities have schools
Communities make special and original objects

* Note to students that communities can have all or some of these characteristics.
The teacher will say:

Today we will learn about the Mali Empire and how it was a community.

An empire is a group of people under one ruler or government.

Show students a map of the Mali Empire on the continent of Africa.

https://mrnussbaum.com/mali-interactive-map
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The teacher will say: The Mali Empire had many important cultural effects on West Africa, such as spreading language, laws, and
customs along the Niger River.

Go over the important characteristics of the Mali Empire on the Jamboard map together (the Niger River, the city of Timbuktu,
gold mining areas, farming areas, and salt mining areas).

Show students a picture of gold.

Explain that the city of Timbuktu in Mali was the center of trade because it was between the salt mines and gold mines. People
wanted to trade what they had for the salt and gold in Mali.

Share that Timbuktu also became a great center of learning because one of the first universities was built there. Show a picture
of the University of Sankore.

Explain that the Mandinka people lived in Mali. Explain that it is hot in Mali and that much of the land is desert. Explain that
miners dug holes into the earth to find gold and salt. They worked underground most days because they had to dig and bring the
resources back to the surface.

Explain that farmers often raised animals (e.g., cows, sheep, and goats) or grew crops (e.g., corn, rice, cotton, and peanuts).
Because of the dry land, farmers had to bring water from the river to help their animals and crops survive. Explain that both
miners and farmers had to trade their goods to get things they needed, such as food and clothing. Traders exchanged goods with
the farmers and miners in the marketplace.

The teacher will say: A man named Sundiata Keita started the empire, which became famous because its rulers were very
wealthy, especially Mansa Musa. The teacher will introduce and show the video, Mansa Musa.

The teacher will say (after the video): What did we learn about the Mali Empire? Students may turn and talk.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

The teacher will say: Today, as we learn about communities, we are going to be able to determine what makes the Mali Empire a
community.

Let's discuss. Based on what we just learned about the Mali Empire, what makes it a community?

The teacher will use the ‘What Makes A Community?’ chart from earlier in the lesson to chart students’ responses to what makes
the Mali Empire a community

The teacher will say: When we return to our seats, we will craft a response to what made the Mali Empire a community. Here is
my example:

Teacher Model: The teacher will model connecting the bullet point “communities have leaders” on the chart to the Mali Empire.
Teachers can write, “The Mali Empire was a community because it had a leader named Mansa Musa,’ and accompany their writ-
ing with a drawing of Mansa Musa.

The teacher will say: It's your turn! Turn and talk to your partner about what made the Mali Empire a community. What will your
response be?

Students can turn and talk. Students will share their responses with the class.

Once students have a solid example, they may return to their seats and complete the Mali worksheet. Lesson 4 K BSC - The Great
Mali Empire worksheet

Extend: Write a sentence about one way that the Mali Empire is similar to your community.
Support: Through verbal or artistic expression, share one way that the Mali Empire was an example of a community.
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Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will circulate the room and assist any students demonstrating difficulty with
the assignment.
Ask: How was the Mali Empire an example of a community?

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Give students time with a partner or small group to share their worksheets. They may share as a whole group afterward.
Bring closure by reviewing the activity’s learning objectives and outcomes.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Repeat directions, extend time, adapt materials, gradual release of “I do, We do, You do”, and provide 1:1 support.
English language learners (ELLs) will have pictures and labels for support.

Lesson Extension/Homework

Families can create a book using the information the student brings home. The book can be labeled “Mali Facts” or
“Contributions of the Mali Empire”.
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Ancient African Community Study: Kente Cloth of Ghana

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Language Objective
What are the language
demands of this lesson?

Vocabulary

There were many rich and diverse kingdoms in Ancient Africa.

What are some of the cultural traditions that existed in kingdoms of Ancient Africa?
In what ways do cultural traditions appear in everyday life?

How do people in different places collect and use the water around them?

Next-Gen English Language Arts Standards:
o KR9: Make connections between self, text, and the world.
KW?7: Recall and represent relevant information from experiences or gather information from
provided sources to answer a question in a variety of ways (e.g., drawing, oral expression,
and/or emergent writing).
NYC Social Studies Scope & Sequence:
e K.2: Children, families, and communities exhibit cultural similarities and differences; Learns
about and respects individual differences.
e K.6: Maps and globes are representations of Earth’s surface that are used to locate and
better understand places and regions.
o K.8: The past, present and future describe points in time and help us examine and under-
stand events

Recognize patterns

Exposure to oral storytelling

Name colors

Misconception: All contemporary African people dress in Kente cloth.

Kente Colors by Debbi Chocolate (Search: “Kente Colors by Debbi Chocolate read aloud” in a search
engine)

Visiting the Kente Weaving Workshop In Bonwire, Ghana. (up to 1:50 mark)

(Search: “Visiting the Kente Weaving Workshop In Bonwire, Ghana” in a search engine).

A sample of Kente cloth material.

Other Materials:

Paper, crayons, colored pencils or paint, Kente cloths, or inspiration pictures of various Kente cloths.

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to describe some of the rich traditions of Ghana.
Students will be able to create patterns using Adinkra symbols and Kente designs.

Students will be able to recognize and create patterns using Adinkra and Kente designs by draw-
ing, dictating, oral expression, demonstrating, and/or emergent writing.

ancient, Kente cloth, weave, culture, ancestors, griots, diembe drum
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

The teacher will say: In Unit 3, we are exploring Ancient (early) African communities. In the previous lesson, we learned about
the Mali Empire and determined the ways in which it was a community. Today we will learn about another community in Ancient
Africa and its special cloth.

Display a picture of people wearing different patterned kente cloth.

Provide different textile samples of Kente cloth available for students to pass around.

Have students make observations around the colors, patterns, textures, and designs of each sample.

Ask: What are some of the things you noticed about the designs of each cloth? What are some things you wonder?

Students will “Turn-and-Talk” to discuss. Students will share their observations with the class. The teacher will chart responses
using an “I Notice, | Wonder” chart.

The teacher will explain that the cloth they just observed is called kente cloth.

The teacher will say: Today, we will explore the kente cloth and the community they originally came from.

We will also learn how they were made and why they are important to the people in their community. Then we will get a chance to
make our own kente cloth designs.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: The kente cloth is a colorful cloth made of strips of handwoven silk and cotton created in the kingdom of
Ancient Ghana.

Show the current location of Ghana on a map of Africa.

Explain: Kente cloth comes from the Asante, or Ashanti, peoples of Ghana. It was once worn by royalty in Ghana to honor special
occasions. Today kente cloth is very popular to wear at weddings and other special occasions. It is a symbol of African pride. In
lesson one we learned that symbols are things that stand for something else. Wearing kente cloth is a way to show that people
are proud of their African heritage.

Ask: How do you think the Ashanti people came up with the kente design?

Allow a few students to respond.

Tell them that some people think the Ashanti people got the idea from watching a spider create its web. However, Kente cloth

is created using a loom, where they carefully arrange strips of cloth together and sew them together. Show a picture of a West
African loom to help students make meaning of the word.

The teacher will say: We are going to watch a short video of a kente weaving workshop in Ghana where kente cloth is being
weaved together to make the special patterns we see on these traditional cloths today.

Show the video Visiting the Kente Weaving (up to 1:50)

As the video plays, explain: The men are using wood looms, to create long colorful strips that will be sewn together to create the
kente patterns we saw earlier.
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Explain: Kente cloth colors have meaning and can tell stories or proverbs through their colors, symbols, and patterns.

After the video ask:

What did you notice about how the kente cloth designs were being made?

Students will turn and talk to discuss. Allow student pairs to share their observations (e.g., Mathematical patterns of the fabric,
rhythm of the loom, and various bright colors).

The teacher will say:

In Ancient West African communities, and still today, there are people called griots (pronounced “gree ohs”).

Explain that griots tell stories about the history of their people and culture. Tell them that we will be hearing many of these
stories.

In the story Kente Colors by Debbi Chocolate, we can learn about the meaning behind some of the colors and the different
reasons people wore kente cloth.

Read the book, Kente Colors by Debbi Chocolate.

After reading the text, chart the different color meanings and special occasions mentioned in the text with the students.

Ask: What are some of the different colors you noticed in the Kente Colors story? What did they symbolize or what did they
mean? Have students choose their favorite cloth pattern.

Model: Using different size strips of paper, model creating colorful patterns to assemble your own kente cloth design.

Identify a kente pattern that stood out to you from either the book or samples passed around earlier in the lesson. Model taking
different strips of paper and piecing them together to create a kente pattern using colors of your choice.

Explain to students that they do not have to copy the designs they saw, but they can use them to help create their own patterns
and designs.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Using colorful pre-cut strips of paper, students will design their own patterned kente cloth designs. Students will arrange their
strips to create colorful patterns and glue them together to assemble their kente cloth.

or
Students will design their own Kente colors and patterns on paper using crayons or markers. Have students list the color names
that you used.

*Tip: An array of brilliant colors is advised.
The teacher will show pictures of various kente cloths for inspiration.

Extend: Write more than one sentence about what your cloth pattern means. What story does it tell? Where would you wear your
kente cloth design? Why?

Support: Design your own Kente colors and patterns on paper using crayons or markers. Through verbal expression, explain your
pattern.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will circulate around the room and assist any students demonstrating difficulty with
the assignment.

Ask: What Kente cloth patterns and colors did you choose? Why?

GRADE K BLACK STUDIES CURRICULUM GUIDE 84


https://www.youtube.com/watch?v=NfW_nD0Mt7I

K| Lesson 5

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Give students time with a partner or small group to share their patterns.
Bring closure by reviewing the activity's learning objectives and outcomes.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Repeat directions, extend time, adapt materials (ILP), gradual release of “I do, We do, You do,” and provide 1:1 support.

English language learners (ELLs) will have pictures and labels for support.

Lesson Extension/Homework

Reflecting on how the making of Kente cloth is a communal effort, students can work with their families to find examples of
things that people in their community collaborate on together.
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Grade 1 Integrated Learning Plan

BLACKS STUDIES OVERVIEW

The initial unit in the existing Social Studies curriculum in Grade 1 focuses on the importance of families and communities,
specifically asking why families are important and how they influence who we are. This unit examines the extent to which families are
basic units of all societies; that families are both the same and different; that families teach values and influence each other; and that
families pass on knowledge, customs, language, and traditions.

The Black Studies Curriculum in Grade 1 adds to the preexisting first unit by having students identify the histories and structures of
Black families; the importance of oral storytelling as a method of history preservation in Black cultures; and how African symbols
represent important family lessons, morals, traditions, and stories.

Unit 2 of the pre-existing curriculum, Families Now and Long Ago, seeks to explore how families grow and change over time. The
Black Studies Curriculum adds to this exploration through an examination of Black families now and long ago. Lessons develop ideas
regarding families long ago in Benin and Nigeria.Students will develop technical skills, such as how to participate in collaborative
conversations with diverse peers and adults, recognize different forms of evidence used to make meaning in social studies, and use
illustrations and details in literary and informational texts to discuss story elements and/or topics.

@ [ESSENTIAL QUESTIONS @© LEARNING OBJECTIVES. STUDENTS WILL BE ABLE TO:
What is my family lineage? e Understand that the history of Black American families extends to the past
What is a family? How are families the and can be traced back to Africa and other parts of the African Diaspora.
same and different? e Understand that ancestors have an impact on families today and in the

e  What are ways that families teach future.
values? Identify various family structures by observing the diversity of Black families.

e How can | use storytelling to share the Identify how different family members play important roles in their lives.
traditions of my family? Understand the values of a community by analyzing folktales.
e What symbols are important to Listen to folktales and understand the morals related to the story and the

communities? values it demonstrates.

e How do Adinkra symbols tell the story of e Identify the importance of oral storytelling.
the Ashanti community'’s traditions and e Identify family traditions and understand how traditions represent families’
values? customs, background, or history.

e How can we use different sources to e Describe traditions in their own family.
learn more about Black families long e Understand that by studying and analyzing Adinkra symbols, students learn
ago? the traditions and values of the Ashanti people in West Africa.

e How does family life long ago affect e Create a symbol that showcases the meaning of their family traditions using
family life today? the Adinkra symbols as a model.

e How did/do Black families create e Understand that there are similarities and differences in the family structures
change? that existed in Black families a long time ago.

e How can you learn more about what your e Identify and describe the members of an ancient Benin family and the role
family was like long ago? they play in their families.

e Examine photographs to understand that historical sources inform people
about life in the past.
Record noticings and inferences about family life using photographs.
Compare and contrast similarities and differences in images from the same
place in a different time period.
Compare and contrast family life in Lagos, Nigeria a long time ago and today.
Understand that Black families can have a lasting effect on their communities
when they work together to bring change.

e Describe ways they and their families can help others in their community
and/or the world.

e Understand and implement interviewing skills including planning, asking
questions, taking notes, and reporting on the interviews.

e Ask and answer questions about their families.
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® ACTIVITIES AND PROJECTS

Some of the activities students will engage in include deep conversations about who they are, where they came from, and how the
two are connected. They will also engage in experiences that allow for self and family exploration, like creating a quilt that represents
their family history, and a personalized symbol that represents the lessons, morals, traditions, or stories of their families. Finally,
students will also have the opportunity to participate in bond-building activities, like sharing their family history with schoolmates
and using ed-tech modalities, like Flipgrid. In Unit 2, students will compare and contrast life long ago to life today in Africa, and create
interview questions to preserve their family history.

TEACHER NOTES

e Teachers should understand that families started long ago. We may not be able to trace our exact lineage due to the theft of
humans from ancestral lands. However, we are aware that Black families started generations ago and we honor those who
came before us.

Teachers should avoid stereotypical descriptions and language regarding the Black family and Black family dynamics.
Black family history didn’t begin with enslavement. Black families existed long ago. There are many types of Black families
including royal families. Families in Africa are diverse and can be studied through their cultural traditions.

BRIDGE TO LITERACY
In support of The NYCReads Initiative, we offer this list of book recommendations connected to the themes in each grade level.

Family by Isabell Monk

Peeny Butter Fudge by Toni Morrison
Auntee Edna by Ethel Footman Smothers
Me & Mama by Cozbi A. Cabrera

1 Am Loved by Nikki Giovanni
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Grade 1 | Plan Overview

LESSON 1: MY FAMILY AND ITS LINEAGE

CONNECTIONS
LEARNING EXPERIENCE

What is my family lineage? NYC Social Studies Scope & Sequence: By way of a family tree, song,
and pointed vocabulary words
like descendant and ancestor,
students will be able to

Objective(s): 1.1: Families and Communities are
Important - Why are families important and

Students will be able to identify various family )
how do they influence who we are?

structures by observing the diversity of Black understand that people came
families. before them in their families and
Students will be able to understand that have passed down invaluable
ancestors have an impact on their family today lessons.

and in the future. Students will engage in a

drawing and writing activity that
supports their understanding of
the structure and history of their
family (responding to the prompt:
“Imagine who your ancestors are.
Think of one of them. Where do
they live? What are they doing?
Come up with 3 questions you
would ask your ancestor”).

LESSON 2: BLACK FAMILIES ARE IMPORTANT

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS Unit & Topic) LEARNING EXPERIENCES

What is a family? How are families the same NYC Social Studies Scope & Sequence: Through a read-aloud and

and different? discussion, students will
understand that Black families
have varying structures.

1.1: Families and Communities are
Objective(s): Important - Why are families important and

- . . . i ?
Students will identify various family structures how do they influence who we are?

by observing the diversity of Black families.

Students will have a chance to tell
their own family history through a
quilt-making experience.

Students will be able to identify how different
family members play important roles in their
lives.

Students will create bonds with
their classmates and teachers
by sharing their stories with the
class.
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Grade 1 | Plan Overview

LESSON 3: BLACK FAMILIES SHARE STORIES—PART 1

NNECTION
ESSENTIAL QUESTIONS / OBJECTIVES ?I‘?YCPSCSSOUSIT & TOPIC)

What are ways that families teach values? NYC Social Studies Scope & Sequence: After discussing the importance
1.1: Language, beliefs, and traditions hel

Objective(s): g _ g ' ' p of the folktale genre and orally
shape the identity and culture of a family passing down stories in the Black

Students will be able to describe the ilmpor- and a community. community, students will use

tance of morals and values by analyzing graphic organizers to determine

folktales.

the characters, problems, morals,
Students will be able to listen to a folktale and and values of Anansi folktales.
understand the morals related to the story and

the values it demonstrates.

Students will be able to identify the importance
of oral storytelling.

LESSON 4: BLACK FAMILIES SHARE STORIES—PART 2, DAY 1 AND 2

ESSENTIAL QUESTIONS / OBJECTIVES ?l\(l)Y':)'\I‘:’ESC;ISOLTSIT & TOPIC) LEARNING EXPERIENCES

How can | use storytelling to share the NYC Social Studies Scope & Sequence: Day 1
traditions of my family? 1.2: There are significant individuals, After engaging in a discussion
Objective(s): historical events, and symbols that are of the origin of tradition and its

i ] ] ] important to American cultural identity. link to storytelling and Black
Students will be able to identify family 1.4: People show honor by respecting culture, students will use a graphic
traditions and understand how traditions elders, and learning about and celebrating  organizer to map out a family
represent families’ customs, background, or state and American history, events, places, tradition.
history. community, and culture. Day 2
Students will be able to describe traditions in Continuation from the previous
their own family. lesson, students will use an

ed-tech tool, Flipgrid, to orally tell
their family traditions that were
planned out from the previous
lesson.
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Grade 1 | Plan Overview

LESSON 5: MY FAMILY STORY

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC) LEARNING EXPERIENCES

What symbols are important to Black NYC Social Studies Scope & Sequence: Students will create their own
communities? How do Adinkra symbols tell the symbols based on the lessons,
story of the Ashanti community’s traditions and morals, traditions, or stories of
values? their families.

1.1: Language, beliefs, and traditions

help shape the identity and culture of a
family and a community. Traditions are an
Objective(s): important part of a family's culture Students will share their symbols
with classmates and teachers
which may lead to a unit
celebration.

Students will be able to understand how
symbols represent important ideas by studying
and analyzing Adinkra symbols and the
traditions and values of the Ashanti people in
West Africa.

Students will be able to create a symbol that
showcases the meaning of their family
traditions using the Adinkra symbols as a
model.

LESSON 6: A FAMILY LONG AGO: THE BENIN KINGDOM

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC) LEARNING EXPERIENCES

How can we use different sources to learn NYC Social Studies Scope & Sequence: Students will explore the cultural

more about Black families long ago? 1.7: Families have a past and change traditions of Nigerian families

Objective(s): over time; There are different .typels of_ by making inferences about
documents that relate to family histories; photographs.

Students will be able to explain that there

are similarities and differences in the family
structures that existed in Black families a long
time ago.

Families have existed for a long time.

Students will be able to identify and describe
the members of an ancient Benin family and
the role they play in their families.
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Grade 1 | Plan Overview

LESSON 7: FAMILIES IN AFRICA LONG AGO: CULTURAL TRADITIONS

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC) LEARNING EXPERIENCES

How can we use different sources to learn NYC Social Studies Scope & Sequence: Students will explore the cultural

more about Black families long ago? 1.7: Families have a past and change traditions of Nigerian families

Objective(s): over time; There are different .type.s of_ through making inferences about
documents that relate to family histories; photographs.

Students will be able to examine photographs
to understand that historical sources inform
people about life in the past.

Families have existed for a long time.

1.8: Historical sources reveal information
about how life in the past differs from life
Students will be able to record noticings and in the present; Historical sources inform
inferences about family life using photographs. people about life in the past (artifacts, let-
ters, maps, photographs, and newspapers).

LESSON 8: FAMILIES IN AFRICA TODAY: LAGOS, NIGERIA

NNECTION
ESSENTIAL QUESTIONS / OBJECTIVES ?NOYCPSCSSOUSIT & TOPIC)

How does family life long ago affect family life NYC Social Studies Scope & Sequence: Students will compare and

today? + 1.7: Families have a past and change contrast life in Nigeria long ago

Objective(s): over time; There are different types (using the previous lesson) and

Students will be able t d contrast of documents that relate to family life in Nigeria in the present using
rudents will be able to compare and contras histories; Families have existed for a a video.

similarities and differences in images from the long time

same place in a different time period.
* 1.8: Historical sources reveal

information about how life in the

past differs from life in the present;
Historical sources inform people
about life in the past (artifacts, letters,
maps, photographs, and newspapers).

Students will be able to compare and contrast
family life in Lagos, Nigeria a long time ago and
today.
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Grade 1 | Plan Overview

LESSON 9: BLACK FAMILIES CREATE CHANGE NOW AND LONG AGO

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC) LEARNING EXPERIENCES

How did/do Black families create change?
Objective(s):

Students will be able to understand that Black
families can have a lasting effect on their
communities when they work together to bring
change.

Students will be able to describe ways they and
their families can help others in their
community and/or the world.

LESSON 10: MY FAMILY LONG AGO

NYC Social Studies Scope & Sequence:
1.8: Historical sources reveal information
about how life in the past differs from life
in the present; Historical sources inform
people about life in the past (artifacts, let-
ters, maps, photographs, and newspapers).

Students will examine how family
units can create meaningful and
long-lasting change.

Students will brainstorm and
document how their own families
can help others.

NNECTION
ESSENTIAL QUESTIONS / OBJECTIVES ?NOYCPSCSSOUSIT & TOPIC)

How can you learn more about what your
family was like long ago?

Objective(s):

Students will be able to understand and
implement interviewing skills, which include

planning, asking questions, taking notes, and
reporting on interviews.

Students will be able to ask and answer
questions about their families.

NYC Social Studies Scope & Sequence:
1.8: Historical sources reveal information
about how life in the past differs from

life in the present; Historical sources
inform people about life in the past
(artifacts, letters, maps, photographs, and
newspapers).

Students will understand the
importance of collecting data
about the past.

Students will learn interview
protocols and create interview
questions about family history to
ask a family member.
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Grade 1 | Lesson 1

My Family and Its Lineage

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials

Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Family Lineage

Students will understand that they come from a long lineage of ancestors beyond theirimmediate
families.

What is my family lineage?

NYS Next-Gen English Language Arts Standards:
e 1SL1: Participate in collaborative conversations with diverse peers and adults (e.g., in small
and large groups and during play).
e 1SL2: Develop and answer questions about key details in diverse texts and formats.
TWT: Recall and represent relevant information from experiences or gather information from

provided sources to answer a question in a variety of ways.
NYC Social Studies Scope & Sequence:

e 1.1: Families and Communities are Important - Why are families important and how do they
influence who we are?

Families started long ago. Some may not be able to trace their exact lineage due to the theft of
humans from ancestral lands. However, we are aware that Black families started generations ago and
we honor those who came before us.

Beyoncé - Bigger (lyric video, lyrics here)- (Use a search engine and type “Beyoncé Bigger lyrics”)
World Map - https://worldmapblank.com/world-map-for-kids/

Family Tree Model- https://youtu.be/3wdM1Rx0Hd]I

Ancestor Questioning Worksheet- Lesson 1 Grade 1 Ancestor Questions.pdf

Question bank

Instruments in the music center, instrumental versions of songs for movement center, variety of arts
and craft materials in art center (markers, crayons, construction paper, stickers, beads, feathers, etc.)

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to understand that the history of Black families extends to the past and can be
traced back to Africa.

Students will be able to understand that ancestors have an impact on their family today and in the
future.

descendants, generations, ancestors, lineage
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Grade 1 | Lesson 1

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Display model of family tree.
Ask: Have students share-out predictions (e.g., mother, father, sister, and daughter)
Some students may be familiar with great-grandparents but push them to think about how their great-grandparents also had

parents, and those people had parents, and on and on.

Al

Play Beyoncé's “Bigger.” The teacher can show the lyrics to the song, found here, especially the chorus.

“You're part of something way bigger

Bigger than you, bigger than we

Bigger than the picture they framed us to see

Legacy, oh

You're part of something way bigger”

The teacher will say: As you listen to the words, or lyrics to the song, what does it make you feel? What do you think Beyoncé
means when she says, “You're part of something way bigger?”

If students struggle to identify what Beyoncé means when she says, “You're part of something way bigger,” ask them to think
about how important they are to the people around them, like their parents, grandparents, and friends.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: Our families are bigger than the people we can see. There were family members who existed long ago. They
taught us lessons and values that are still important to our families today.

Many of these family members lived in different countries, including countries in Africa and the Caribbean. (Show students these
places on the map, World Map for Kids Map of the World for Kids [PDF]).

They had jobs, dreams, and families. We are the descendants of those very important family members.

Descendants are those who come from a given ancestor or ancestors.

Ancestors are people from whom one is descended and who lived several generations ago.

While we may not know the exact identities of our ancestors, we can think of the life they may have had.
Today, we will draw a family tree and think of some questions we'd like to ask our ancestors.

A family tree is a visual representation tracing the members of your family from oldest to youngest. It traces the ancestors and
descendants of an individual.
Use the vocabulary words: descendants, generations, and ancestors to talk about who is living and who is not living.
Teacher Think-Aloud: when adding the ancestors he/she has never met, teachers can say:
I know my grandmother had a sister and | never met her, but she is my ancestor.
Descendants: one who comes from a given ancestor or ancestors.
Generations: the entire group of people who were born around the same time.
Ancestors: a person from whom one is descended and who lived several generations ago
Teacher Model: draw your family tree (including at least one non-living ancestor on another continent, if possible).
Ask a few students to tell you about their family tree while you scribe.
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Grade 1 | Lesson 1

After the teacher is done sketching the family tree, they will model how to write three questions to ask ancestors.
Teacher will model this process. Teacher may use a think-aloud strategy to model how to create questions to ask an ancestor.

May include: What was life like when you were my age? What challenges did you have when you were growing up? What brought you
joy?

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

The teacher will say: On your worksheet, draw a family tree with at least one ancestor that you do not know or never met.
Lesson 1 Grade 1 Ancestor Questions.pdf

Imagine who your ancestors are. Think of one of them. Where do they live? What are they doing?
Draw a picture of your ancestor.

Come up with 3 questions you would ask your ancestor. (Standard 1SL2)
For extra support students will be provided with sentence stems to develop questions.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will use students’ responses to questions to gauge understanding.
The teacher will observe and confer on students’ writing.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Students will share their responses in pairs and as a whole group.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Students who need support generating questions can choose from a bank of sample questions.

Lesson Extension/Homework

Read Aloud: Beautiful Blackbird by Ashley Bryan (Use a search engine and type “Beautiful Blackbird Read Aloud by Ashley
Bryan”).

Send home a copy of a family tree and ask families to complete it for as many ancestors as they can.

Read aloud Show Way by Jacqueline Woodson.

GRADE 1 BLACK STUDIES CURRICULUM GUIDE 97


https://drive.google.com/file/d/1dWt_i5Ci-HPPCxpqeF-H3bcUazu-osWj/view
http://www.newsela.com

Grade 1 | Lesson 2

Black Families Are Important

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Members of a family have different, important roles.

The diversity that exists in families and our roles in our families connects us to one another and our
communities.

What is a family? How are families the same and different?

Next-Gen English Language Arts Standards:
e 1SL1: Participate in collaborative conversations with diverse peers and adults (e.g., in small
and large groups and during play).
e 1SL2: Develop and answer questions about key details in diverse texts and formats.
TWT: Recall and represent relevant information from experiences or gather information from
provided sources to answer a question in a variety of ways.

Misconception: Black families are not a monolith. There is diversity within Black families and they
represent different sizes, languages, lands of origin, and traditions.

Tar Beach by Faith Ringgold (Use a search engine and type “Tar Beach by Faith Ringold Read aloud”)
Blank Quilt Pieces- https://drive.google.com/file/d/1bntBjlIFpgKnYu3GSeQvlL 72YnBPPkgaEQ/view

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify various family structures by observing the diversity of Black families.

Students will be able to identify how different family members play important roles in their lives.

From text: marvel, possession, threaten
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

The teacher can share who is in their own family by showing a photograph or drawing a picture of their own family with labels
showing who is who.

Ask: Who are the members of your family?

Have students turn and talk to a partner or small group before sharing.

The teacher calls on students for responses.

If students say a person’s name, prompt them to name the person’s relationship to them (e.g., grandma, cousin, or sister). Be
sure to allow students to name roles in their home languages and colloquial terms of endearment. (e.g., accept ‘auntie’ as a valid
response and not change it to ‘aunt’). The teacher writes each response in a visible place to create a word bank which will be
used throughout the unit.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Display photographs of a variety of Black families. (Use a search engine and type “Shutterstock images- multigenerational Black
Family”)

Be sure to emphasize diversity

(e.g., same-sex families, multigenerational families, and families with members who have different physical abilities).

Draw attention to family members who are the same age. Point out that this kind of grouping is called a generation. Explain that
when there are children, parents, and grandparents in the family, it is called a multigenerational family, because there are several
different generations (age groups) represented.

Explain that in many Black families, it can be difficult to trace family history back many generations because of a lack of written
history, however, Black families share their generational history through storytelling. Stories can tell us a lot about families.

The teacher will say:

During this unit, we'll listen to and tell many stories about families. We will read a book called Tar Beach by Faith Ringgold, which
is a story about a family enjoying a summer night in New York City.

As we read, identify who the family members are in this book.

How do they treat each other?

How do you think they feel about each other?

What does family mean to you?

If students struggle answering the question, remind them that, in the text, the girl explained how she wanted to buy her father a
building and wanted her mother to get more rest. This showed that she noticed the things that would make her family happy.
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Have blank quilt pieces ready to model activity.

Have students share out the family members from the read aloud.

Model how to create a quilt of family members of Tar Beach.

The teacher should think aloud naming and drawing at least three of their family members and how they play an important role in
the family.

Example: When | think about my family and the times we are together, | enjoy spending time with my aunt Tia, we always play
charades after dinner.

Repeat two more times for additional family members.

Have students create a quilt of members in their family by drawing pictures of each member on a different quilt square.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will listen in to responses during the turn-and-talks and share outs to gauge understanding.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Students can share finished quilts with table partners or the whole class. Be sure to prompt students to use vocabulary for nam-
ing family roles (e.g., mother, father, aunt, and uncle).

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Students who are struggling to come up with labels for their family members can use the word
bank generated at the beginning of the lesson.

Provide visual with labels depicting familial relationships for English language learners
(ELL) students.

Lesson Extension/Homework

Extension: Do an artist study of Faith Ringgold and her portraits of the Black family.

Homework: Students may take quilts home and share them with their family members, who can share stories about their family
in preparation for future work in this unit.
Family members can also fill out blank quilt squares to extend the quilt.
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Grade 1 | Lesson 3

Black Families Share Stories- Part 1

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Curriculum Connections

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Storytelling as Freedom

Folktales are a form of oral storytelling that teach lessons and have connections to Black history.
What are ways that families teach values?

Next-Gen English Language Arts Standards:
e 1SL1: Participate in collaborative conversations with diverse peers and adults (e.g., in small
and large groups and during play).
1SL2: Develop and answer questions about key details in diverse texts and formats.
TW7: Recall and represent relevant information from experiences or gather information from

provided sources to answer a question in a variety of ways.
NYC Social Studies Scope & Sequence:

e 1.1: Language, beliefs, and traditions help shape the identity and culture of a family and a
community.

Hidden Voices Global African Diaspora
e Vol. 2 Anna Julia Cooper
Passport to Social Studies
e Unit 3: The Community

Oral language history is present in many cultures. It is particularly important and powerful in Black
history, as many Africans were taken from their homelands and preserved their culture through story-
telling. Oral storytelling was also critical when Black people were not allowed to read or write. Black
people passed down Black culture and history through their eloquent oration.

Read Aloud - Anansi Tries to Steal All the Wisdom in the World (video) (Use a search engine and type
“Anansi Tries to Steal all the Wisdom in the World story”)

Folktale Graphic Organizer Lesson 3 Grade 1 Folktale Graphic Organizer.pdf

Anansi story collection on Epic (Use a search engine and type “Anansi Story Collection on Get Epic.
com”)

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to describe the importance of morals and values by analyzing folktales.

Students will be able to listen to a folktale and understand the morals related to the story and the
values it demonstrates.

Students will be able to identify the importance of oral storytelling.

value, moral, folktales, oral storytelling, generation, wisdom
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

The teacher will say: Today, we will learn about stories called folktales and how important they are. Pay attention to the story and
tell us what you noticed afterward.
Play the video.

The teacher will ask: Ask students to turn and talk about what they saw or noticed.
Turn and talk question: How do you think Anansi felt about losing all his wisdom in the wind?
Ask: What was the story about? What did you hear? Explain what Anansi learned about wisdom on his journey to become wise.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: The story you just heard is called a folktale.

A folktale is a very old story that is told repeatedly over time. One of the main characteristics of folktales is that they are passed
down orally, or by mouth or words, among generations. (If needed, remind them of the word ‘generation’ from the previous
lesson.)

Ask: Why do you think telling a story through words, and not writing it down, is important in families?

Telling oral storytelling is important because older family members can share experiences directly from their life experiences
when they were younger. Also, you are able to pass down stories to young family members who cannot read yet. And finally,

you are able to express important family stories with enthusiasm and passion, in ways you may not be able to through writing.

It also spreads more wildly through words, rather than reading something. Black families long ago used oral storytelling to tell
their tales of happiness and challenges. Their ancestors continued telling these stories by mouth to their children, and children’s
children.

Many cultures all around the world have folktales. The folktale we just heard is from West Africa. It originated in Ghana (show
Ghana on a map - World Map for Kids Map of the World for Kids [PDF).

One thing about folktales is that they typically try to teach a lesson about right and wrong, which is called a moral, and this often
involves a fight between right and wrong.

Folktales also teach about values. A value is something you find important or worthy. For example, | value my friendships. That

means that | find my relationship with my friends very important and | care about them deeply.

The teacher will ask: What is something you find to have value?

The teacher might suggest that students may value their families, friendships, or their classroom creations.

Today we will read and listen to folktales and complete a graphic organizer together for the video/story just played.

GRADE 1 BLACK STUDIES CURRICULUM GUIDE 102


https://www.youtube.com/watch?v=zG9eknk6mqw
https://worldmapblank.com/world-map-for-kids/
https://drive.google.com/file/d/18B7w-Skkbf5Svpi1ExwuQYi-N4yxBSS2/view

Grade 1 | Lesson 3

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

The teacher will model by having students help fill out the sections of the folktale graphic organizer. Who are the characters?
What was the problem? What was the moral of the story?

The teacher will say:

You will listen and read another Anansi story with a partner. Then fill out the graphic organizer (GO) together.

Students will choose a story from the Anansi Stories Children'’s Collection on Epic (getepic.com), and fill out the GO with a table
partner.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Walk around and confer with partnerships.

Make sure they comprehend the story they're reading and focus on the three questions.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Students will share about the story they read with their partner and the moral of that story.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

The teacher can plan partnerships in advance in order to ensure all students have the support they need from their peers.
Students can write or draw to complete the graphic organizer.
Books on Epic can be read to the students.

Give students a choice by allowing them to choose their story. However, the teacher can assign and reassign a story if necessary.

Lesson Extension/Homework

You may want to read Virginia Hamilton's The People Could Fly and do a comparison with Tar Beach from a previous lesson. The
caution is that The People Could Fly contains scenes of a woman and baby getting whipped. If this concept wasn't already cov-
ered, it may be something you need to address before reading.
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Grade 1 | Lesson 4

Black Families Share Stories- Part 2, Day 1 of 2

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Family Stories

Families use oral storytelling as a method to pass down traditions and family values to younger
generations.

How can | use storytelling to share the traditions of my family?

Next-Gen English Language Arts Standards:
1R1: Develop and answer questions about key ideas and details in a text.
1R9: Make connections between self and text (texts and other people/world).
1SL1: Participate in collaborative conversations with diverse peers and adults (e.g., in small
and large groups and during play).

e 1SL2: Develop and answer questions about key details in diverse texts and formats.
NYC Social Studies Scope & Sequence:

e 1.2: There are significant individuals, historical events, and symbols that are important to
American cultural identity.

e 1.4: People show honor by respecting elders, and learning about and celebrating state and
American history, events, places, community, and culture.

Students need practice with storytelling including setting, characters, and plot or problem/solution.

e Day 1: Family Tradition Graphic Organizer- Traditions Graphic Organizer (by izzie).pdf
e Day 2: Flipgrid, iPads/technology to record Flipgrid videos

2 day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify family traditions and understand how traditions represent families’
customs, background, or history.

Students will be able to describe traditions in their own family.

Tradition, oral storytelling

GRADE 1

BLACK STUDIES CURRICULUM GUIDE

104


https://drive.google.com/file/d/1t3b8oFpNVwHGHce1Pee1b83xfs4_vvlS/view

Grade 1 | Lesson 4

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Day 1

The teacher will say:

Turn and tell a friend about a special day you had with your family. Who was there? What were you doing? Turn and talk.
Tell students that they may be called on to share a story that they heard, so they should be sure

to listen.

Check for listening and have a few students share a story that they heard.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: Remember that we've been reading and listening to a lot of stories about families long ago. These stories
teach us a lot about older generations. The stories help us preserve history so that we can learn from the past to help us in the
future—just like Sankofa.

Today, let’s tell a story about our families! Like a folktale, we will tell this story over and over to people in our family so that we
always remember our history.

Traditions are passed down through these stories as well. Traditions are the handing down of a culture’s beliefs and customs
from parents to children over many years.

In Ghana, where the Anansi folktales are from, it is tradition for the entire family to eat dinner together. If a guest visits during
dinner, they are invited to join and eat with them. It is also a tradition to eat with your right hand. This tradition of eating dinner
together in Ghana has been passed down from generation to generation. Like folktales, traditions are passed down from long,
long ago from the family’s ancestors until now. We know of these traditions because the stories keep them alive.

Let's think about a tradition in your family. In other words, we're going to think about something our families have done for a long
time and that we continue to do.

The teacher will give an example from their own family.

For example, *insert your own example.* In my family, we celebrate a holiday called Thanksgiving. It's a tradition for our entire
family to travel there and cook together. It is a tradition in my family because we celebrate this same event, in the same way,
each year. My aunt always makes a sweet potato pie.

Afterwards, we play card games and watch football. One year during Thanksgiving, the baby crawled over to the sweet potato
pies and smashed her hands in each pie! She had pie all over her hands and face. The pies were ruined! At first, we were upset
because we looked forward to eating those pies each year, but then we all just laughed because she didn't mean it, and we were
happy to be together.

This tradition shows me that my family values quality time with each other! The lesson we learned is that even though things
may not go how you want them to, gathering with family is still important and fun.

Model charting the story out on a graphic organizer.

GRADE 1 BLACK STUDIES CURRICULUM GUIDE 105



Grade 1 | Lesson 4

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Have students fill out their own graphic organizer about a tradition in their family.

Traditions Graphic Organizer (by izzie).pdf

Ask: What special way do you celebrate things such as holidays, birthdays, or reunions in your families? What traditions do you
have?

After giving students time to respond, further their understanding by asking about the people

who might attend the celebrations, what food might be there, and what games are played or

songs enjoyed.

Give students time to fill out the organizer. This will become the planning sheet for their own stories.

Next, have students practice telling the story of their traditions out loud to a partner for fluency.

Explain that tomorrow, students will record themselves telling their family stories on Flipgrid.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Check the graphic organizers to ensure students have each element of the chart filled out correctly.
Confer with students who need more guidance

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Students share their stories and traditions.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Provide students with examples of traditions to choose from if they are having trouble generating ideas.

Lesson Extension/Homework

Share the activity with families. Students can ask their families about existing traditions. Families can assist with the story
planning.
The teacher can copy the graphic organizers and create a class book of family traditions.
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Black Families Share Stories- Part 2, Day 2 of 2

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Family Stories

Families use oral storytelling as a method to pass down traditions and family values to younger
generations.

How can | use storytelling to share the traditions of my family?

Next-Gen English Language Arts Standards:
1R1: Develop and answer questions about key ideas and details in a text.
1R9: Make connections between self and text (texts and other people/world).
1SL1: Participate in collaborative conversations with diverse peers and adults (e.g., in small
and large groups and during play).
e 1SL2: Develop and answer questions about key details in diverse texts and formats.
NYC Social Studies Scope & Sequence:
e 1.2: There are significant individuals, historical events, and symbols that are important to
American cultural identity.
e 1.4: People show honor by respecting elders, and learning about and celebrating state and
American history, events, places, community, and culture.

Students need practice with storytelling including setting, characters, and plot or problem/solution.

e Day 1: Family Tradition Graphic Organizer - completed
https://drive.google.com/file/d/1t3b80FpNVwWHGHce1Pee1b83xfs4_vvIS/view
e Day 2: Flipgrid, iPads/technology to record Flipgrid videos

2 day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify family traditions and understand how traditions represent families’
customs, background, or history.

Students will be able to describe traditions in their own family.
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Day 2

Opening: Teachers will remind students of yesterday’s lesson.

The teacher will say: Yesterday, we were able to identify a family tradition by thinking about something our families have done for
a long time and continue to do.

We filled out a graphic organizer to map out our family traditions.

Today, we will tell our traditions orally, using our mouths and words. We will create a video on Flipgrid sharing our story!

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Teachers will model how to use the graphic organizer from the previous lesson to create oral storytelling. Make sure to address
each section of the graphic organizer for a complete response. Teachers will then record themselves using the digital application,
Flipgrid.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

On the rug/meeting space, students will turn and talk with their partners and practice sharing their traditions orally (they will
bring their graphic organizer to the rug).
Students will work as partners. One student will hold the device to record while the other shares and then they will switch.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Teachers will ensure students are mentioning each section of the graphic organizer. Offer support to students who are struggling
with the oral share.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

The teacher will play a few students’ videos on the smart board, chosen at random.
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Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Provide students with examples of traditions to choose from if they are having trouble
generating ideas.

Lesson Extension/Homework

Students can share Flipgrid videos with their families (videos can be sent electronically to families).
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My Family Story

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Traditions and Values

One can learn about traditions and values important to communities from the art and artifacts that
they produce.

What symbols are important to communities? How do Adinkra symbols tell the story of the Ashanti
community’s traditions and values?

Next-Gen English Language Arts Standards:
e 1SL1: Participate in collaborative conversations with diverse peers and adults in small and
large groups and during play.
e 1SL5: Create or utilize existing visual displays to support descriptions to clarify ideas,

thoughts, and feelings.
NYC Social Studies Scope & Sequence:

e 1.1: Language, beliefs, and traditions help shape the identity and culture of a family and a
community. Traditions are an important part of a family's culture

Students recognize symbols, logos, and icons in their everyday lives.
Misconception: Ancient civilizations on the continent of Africa were illiterate.

Family Tradition Symbol Worksheet-
https://docs.google.com/document/d/1h90InLdAjFXc-NJy7xFGe7FWJeM4cJgjh7X1j8L0AA0/
Crayons or markers, drawing paper

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to understand how symbols represent ideas by studying and analyzing Adinkra
symbols and the traditions and values of the Ashanti people in West Africa.

Students will create a symbol that showcases the meaning of their family traditions using the
Adinkra symbols as a model.

symbol, Adinkra, Akan
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Grade 1 | Lesson 5

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Display the symbols below and ask students what each one means. Have them share verbally.

A &
iy
@

@
&l

[Pictured above are 4 symbols representing signs for 1) wifi; 2) Do not/Don't; 3) recycle; and 4) peace.]
Ask students how they knew what each picture meant without there being any words or labels.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Explain that the pictures above are examples of symbols.

The teacher will say: In this lesson, we will review the Adinkra Symbols used by the Akan/Ashanti people who live in West African
countries, like Ghana and the Ivory Coast.

Teachers may show pictures of the Akan/Ashanti people.

They stamp these symbols on cloth and make jewelry in the shape of these symbols. Adinkra symbols are images that represent
an idea. There are many Adinkra symbols for different things.

Display the Sankofa symbol (search “Sankofa symbol” in a search engine). Have students turn and talk about what they think

this symbol means.

The teacher will say: Sankofa is an African word from the Akan tribe in Ghana. The symbol is based on a mythical bird with its
feet firmly planted forward and its head turned backward. The Akan believe the past serves as a guide for planning the future. It's
important that knowledge of the past must never be forgotten.

Think about the stories you've been writing about your family traditions. What symbol could you create that reflects the ideas or
lessons around your family's story?

For example, in my family story about the baby smashing the pies on Thanksgiving, | learned that it's not worth getting mad
about the pie. The important thing is to have my family together. So maybe my symbol may be a heart with my family sitting
around a dinner table.
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Students can use the Family Tradition Symbol Worksheet to create their own symbols to reflect the story they've been working
on.
Gr1 LP5 Family Tradition Symbol Worksheet

Post the following questions to help guide student work:

Reflection Questions:
What part of your story stands out the most?
What symbol can | use to represent that moment?

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Listen to share outs and turn and talks

Check that students completed their symbols.

Pose the question: How does your symbol help to tell the story of your family?

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Students will share their symbols and what they mean.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Students will have the option to alter an Adinkra symbol in some way.

Provide students with extra time to complete drawings if needed.

Lesson Extension/Homework

This could lead to a unit celebration by pairing the symbols to the stories.
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A Family Long Ago: The Benin Kingdom

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials

Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Diverse Black Families

There are similarities and differences in the family structures that existed in Black families a long
time ago.

How can we use different sources to learn more about Black families
long ago?
NYS Next-Gen English Language Arts Standards:
e 1SL1: Participate in collaborative conversations with diverse peers and adults (e.g., in small
and large groups and during play).
e 1SL2: Develop and answer questions about key details in diverse texts and formats.
TWT: Recall and represent relevant information from experiences or gather information from

provided sources to answer a question in a variety of ways.
NYC Social Studies Scope & Sequence:

e 1.7: Families have a past and change over time; There are different types of documents that
relate to family histories; Families have existed for a long time.

This lesson mentions the word ‘descendants’ which was taught in Unit 1. However, you may want to
review the idea of ancestors, descendants, and lineage.

Teachers should also know and understand that Black family history didn’t begin with enslavement.
To activate prior knowledge, play the Bino and Fino video before this lesson.

Khan Academy article (Use a search engine and type “Khan Academy The Kingdom of Benin Article")

Bino and Fino - Have You Heard of the Mighty Walls of Benin? (video) (Use a search engine and type
“The Mighty Walls of Benin- Bino and Fino")

Idia of the Benin Kingdom by Ekiuwa Aire- (book, video) (Use a search engine and type “Idia of the
Benin Kingdom Read aloud”)

Map of Nigeria and Benin Kingdoms - https://www.globetrottinkids.com/countries/nigeria/
https://www.enchantedlearning.com/

Families Long Ago Worksheet - https://docs.google.com/document/d/1hObbAvkl6vid_vQkC3SScOj-
FuUL-dcKaJab5RPinwM4/edit

Family word wall - https://7esl.com/members-of-the-family/#Family_Members_Tree_Picture

Photo of Benin family - https://www.nairaland.com/4133671/oba-benin-ewuare-wives-children

Instruments in the music center, instrumental versions of songs for movement center, variety of arts
and craft materials in art center (markers, crayons, construction paper, stickers, beads, feathers, etc.)

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to explain that there are similarities and differences in the family structures that
existed in Black families a long time ago.

Students will be able to identify and describe the members of an ancient Benin family and the role
they play in their families.

ancient, source, Benin, Nigeria, ancestors, descendants, photographs

GRADE 1

BLACK STUDIES CURRICULUM GUIDE 113


https://www.khanacademy.org/humanities/art-africa/west-africa/nigeria/a/the-kingdom-of-benin
https://www.youtube.com/watch?v=wqRXZJYeRzM
https://our-ancestories.com/products/idia-of-the-benin-kingdom-1
https://www.youtube.com/watch?v=tY5YUWCc30M
https://www.globetrottinkids.com/countries/nigeria/
https://www.enchantedlearning.com/ 
https://docs.google.com/document/d/1h0bbAvkl6vId_vQkC3SSc0jFuUL-dcKaJab5RPinwM4/edit
https://docs.google.com/document/d/1h0bbAvkl6vId_vQkC3SSc0jFuUL-dcKaJab5RPinwM4/edit
https://7esl.com/members-of-the-family/#Family_Members_Tree_Picture
https://www.nairaland.com/4133671/oba-benin-ewuare-wives-children

Grade 1 | Lesson 6

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Ask: What makes your family special? Students will “Turn-and-Talk” to discuss.

Show students a photograph of a Benin family (1200 AD). (Use a search engine and type “Benin Family photo 1200 AD")
Pose the following questions:

What do you notice about this family?

Who do they think is in the photograph?

How would you compare this family to your family?

How is this family different from your family?

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: IIn this lesson, we will read about a family that began long ago. Long ago means before anyone in the room
was born. We can tell it was long ago by using this photograph.

A photograph is a source of information. We can look at photographs and learn about what was happening when the photograph
was taken. We can tell this photograph was not taken this year. We can also tell from the clothing the people in the photograph
were wearing that it was taken a long time ago.

Display the photograph of the Royal Family of the Benin Kingdom (https://www.nairaland.com/4133671/oba-benin-ewuare-
wives-children, Use a search engine and type “Royal family of the Benin Kingdom photo”)

The teacher will say: TThis photograph is of the royal family of the Benin Kingdom, which existed in Nigeria centuries ago. How-
ever, there are many living descendants of the Benin kingdom in Nigeria today.

Books are other sources of information. Let’s read more about this family! You are going to hear about Queen Idia who was a very
important Queen of Benin. This story tells about her life as a young girl in her kingdom. As | read, you should listen for mention

of the members of her royal family and what each person does. If you hear me read about someone in Idia’s family, put a quiet
thumb up on your knee.

Read /dia and the Benin Kingdom by Ekiuwa Aire.

After reading, look for quiet thumbs up on students’ knees. Ask them to explain why they chose to put their thumbs up.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

Discuss what family members were mentioned in the book before sending students off to do independent work. Chart student
responses as additional support.

Complete the Families Long Ago worksheet, identifying the family structure in the book.

Gr1,U2, L1
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Grade 1 | Lesson 6

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Student responses via turn and talks, whole group discussions, and responses during read-aloud..
Observe and confer on students’ written responses about the different family members and their roles in the family.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Have 3 - 5 students share their responses.
Restate the learning objective for the day.

Ask: How did the photograph and book help us to learn more about families long ago?

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students

Provide a family word wall for students.
Provide students with an additional read of the text.

Lesson Extension/Homework

The teacher can extend this to a Black fairytale unit by reading other fairytale stories from the African diaspora. Students can
culminate the unit with a royal ball by getting all dressed up in their idea of what royalty looks like to them. Students can design a
Benin Ivory mask of Idia.
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Families in Africa Long Ago: Cultural Traditions

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Curriculum Connections

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Historical African Sources
Photographs can serve as a window that allows us to view what family life was like long ago.

How can we use different sources to learn more about Black families
long ago?
Next-Gen English Language Arts Standards:
e 1SL1: Participate in collaborative conversations with diverse peers and adults (e.g., in small
and large groups and during play).
e 1SL2: Develop and answer questions about key details in diverse texts and formats.
TW7: Recall and represent relevant information from experiences or gather information from
provided sources to answer a question in a variety of ways.
NYC Social Studies Scope & Sequence:
e 1.7: Families have a past and change over time; There are different types of documents that
relate to family histories; Families have existed for a long time.
e 1.8: Historical sources reveal information about how life in the past differs from life in the
present; Historical sources inform people about life in the past (artifacts, letters, maps, pho-
tographs, and newspapers).

Hidden Voices Global African Diaspora
e Vol.1Graga

Black family history didn't begin with enslavement. Black Families existed long ago. There are many
types of Black families including royal families.

Families in Africa are diverse and can be studied through their cultural traditions.

Idia of the Benin Kingdom by Ekiuwa Aire - (book, video)

Dance Tutorial || Joy Of Togetherness - Masaka Kids Africana
Photo of Nigerian family- https://nigerianostalgia.tumblr.com/post/54686929072/an-unknown-fami-
ly-photographed-in-1914-lagos

Nigeria Long Ago Photos

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to examine photographs to understand that historical sources inform people
about life in the past.

Students will be able to record noticings and inferences about family life using photographs.

portraits, landscapes, inference
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Remind students that in our anchor text, /dia of the Benin Kingdom, the main character loved to dance. Dancing is a way for Black
families to enjoy themselves and their time together. Invite students to take a moment to dance together as you play the video.
Dance Tutorial || Joy Of Togetherness - Masaka Kids Africana

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: As we read in the book Idia of the Benin Kingdom, families do many things together. They play together, relax
together, and eat together. Families live in different types of homes and wear different types of clothing. We can learn more about
families by looking at photographs and learning more about their lives.

Let's look at a family together. This family lived in Nigeria, just like Idia. Now a photograph can't tell us all about a person’s life,
but we can make a smart conclusion by using what we already know about families and the clues from the photograph to draw a
smart conclusion or an inference.

*Teacher will display the photo of a Nigerian family. (Use a search engine and type “Nigeria Nostalgia Project Lagos family
photo”)

Model by asking students what they already know about families. Then ask what they see in the photograph. Be sure to prompt
them to describe the clothing. Demonstrate making an inference.

The teacher will say: Based on the photograph, | can infer that people in this family wear different clothing. | can also infer that
long ago, women in Nigerian families sometimes wore head wraps.

The teacher will record her inference on a chart labeled “Nigeria Long Ago.”

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Teacher Note: Place large sheets of paper around the room with photographs of Nigerian foods, clothing, homes, and games.
Group students for this gallery walk activity allowing one group to start in front of each chart.
Guiding Question: How was life for Black families in Nigeria long ago?

Students will rotate around the room pausing at each chart. At each chart students will examine the photographs and jot notic-
ings or make inferences about Nigerian life long ago and record their notes on a post-it. Students will continue to rotate until they

have visited each chart.

Gather students back together to share their inferences about Nigerian life long ago. Post student responses on the chart.
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Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Whole class model discussion.
Conferring with small groups as they work.

Student response to the closing question.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Ask: How did the photograph help you to learn more about the lives of Black families in the past?
Restate the learning objective for the day.

The teacher will say: Today, we used photographs as a source to learn more about the lives of Black families in the past.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

For students who need more support after the whole class model, pull them for a small group. They can be given the sentence
starter, “Based on the evidence in this photograph I infer...

Lesson Extension/Homework

Have students bring in photographs of their families. Students’ photographs can highlight traditional foods, clothing, and
activities they do together as a family. Students will use their family photographs to share information about their own family life.
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Grade 1 | Lesson 8

Families in Africa Today: Lagos, Nigeria

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Curriculum Connections

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Modern Africa

Family life in Nigeria has grown and changed.
How does family life long ago affect family life today?

Next-Gen English Language Arts Standards:
e 1SL1: Participate in collaborative conversations with diverse peers and adults (e.g., in small
and large groups and during play).
e 1WT7: Recall and represent relevant information from experiences or gather information from

provided sources to answer a question in a variety of ways.
NYC Social Studies Scope & Sequence:

e 1.7: Families have a past and change over time; There are different types of documents that
relate to family histories; Families have existed for a long time.

e 1.8: Historical sources reveal information about how life in the past differs from life in the
present; Historical sources inform people about life in the past (artifacts, letters, maps, pho-
tographs, and newspapers).

Hidden Voices Global African Diaspora
e Vol. 2 Fela Anikulapé Kuti

An understanding of Ancient African Civilizations in comparison to Modern Africa and African people.
Undoing ideas that Africa is stuck in the past by offering images and stories of present-day Nigeria.

Cha cha slide (video with steps, audio only).
Virtual tour of Lagos video (note: around minute 7:17, they visit the Badagry Slave Museum. You may
either end the video here or teach into the content).

Families Long Ago and Today - https://drive.google.com/file/d/1F_mF-g4vFCi4zhusJoyE818i30Rs-
ENsm/view

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to compare and contrast similarities and differences in images from the same
place in a different time period.

Students will be able to compare and contrast family life in Lagos, Nigeria a long time ago and today.

source, culture, compare, contrast, present
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Ask students if they ever dance with their families. Allow them to share responses about different family events where they may
dance together. Explain that just like long ago, families today still love to dance together.

Dance to the cha cha slide as a fun movement activity.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Teacher Note: Prepare ahead a T-Chart using the headings “Nigeria Long Ago & Nigeria in the Present”

The teacher will say: Let's go on a virtual field trip! Today, we are going to learn all about Nigeria and what it is like today by
watching a video or virtual field trip. A video is considered another source that we can use to learn new information. We will
watch this video to help us learn what Nigeria is like in the present day. In a previous lesson, we looked at what life was like for a
family in Nigeria a long time ago.

Ask students to recall what they remember about life in Nigeria a long time ago and chart their responses on a T-chart using the
headings “Nigeria Long Ago & Nigeria in the present”

The teacher will say: Let's watch this video to see what life is like in Nigeria in the present. As you watch, pay attention to what
clothes people are wearing, what foods they're eating, the types of ways they have fun, and their homes. By examining the
clothes people wear, the foods they eat, their homes, and how they have fun, we can get information about their culture.

Play video (stop at 7:16).

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Turn and Talk: What are some things you noticed in Lagos, Nigeria? Allow students to share in groups of two to three.
Teacher note: If students missed key points on clothing and food, then ask these questions to support learners.

Ask: What clothes were people wearing? What foods were they eating? What types of ways did they have fun? What homes did
they live in?

Record answers on the chart under "Nigeria in the present”.

Emphasize that families in Nigeria today live a lot like us here in New York, especially if they live in a big city like Lagos.

Have students complete an image sort to compare and contrast the way families live now vs. how they lived long ago.

As students discuss and compare the images, have them use sticky notes to write comments about the things they noticed.
Students will share their noticings at the end of class.

The teacher can prepare a set of archival images and a set of contemporary images that students can sort onto a chart paper
resembling the “Families Long Ago and Nigeria in the Present” chart.
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Grade 1 | Lesson 8

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Verbal discussion about the video and filling out the chart.
Compare and contrast sort.
Student noticings during compare and contrast sort.

Student response to the closing question.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Ask students if they would rather live now or long ago. Ensure they give reasons why.
Ask: How are family life and culture in Nigeria the same and different from family life in Nigeria today?

Restate objective: Today, we compared the lives of families long ago to the lives of families today by thinking about what was the
same or different about the way they dressed, lived, ate, and had fun.

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Use of word walls and visual supports.

Lesson Extension/Homework

Students can compare and contrast their own families to the Nigerian families long ago or today.
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Grade 1 | Lesson 9

Black Families Create Change Now and Long Ago

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Working Together for the Community

Black families can have a lasting effect on their communities when they work together to bring
change.

How did/do Black families create change?

Next-Gen English Language Arts Standards:
e 1SL1: Participate in collaborative conversations with diverse peers and adults (e.g., in small
and large groups and during play).
e 1SL4: Describe familiar people, places, things, and events with relevant details expressing
ideas clearly.
e 1WT7: Recall and represent relevant information from experiences or gather information from

provided sources to answer a question in a variety of ways.
NYC Social Studies Scope & Sequence:

e 1.8: Historical sources reveal information about how life in the past differs from life in the
present; Historical sources inform people about life in the past (artifacts, letters, maps, pho-
tographs, and newspapers).

Families live and work together, as a collective, to support themselves and their communities. Change
is made by families and communities, not by individuals alone.

My Daddy, Dr. Martin Luther King by Martin Luther King IIl (book, video). (Use a search engine and type
“My Daddy, Dr. Martin Luther King by Martin Luther King I read aloud”)

Families Can Create Change Worksheet -
https://drive.google.com/file/d/1Ybg3h_hglHreHodznKeFMmGjFmMyvQWR/view

1 day (Note: A day is considered a 45-60 minute class period)

Students will understand that Black families can have a lasting effect on their communities when
they work together to bring change.

Students will be able to describe ways they and their families can help others in their community and/
or the world.

collective, cooperation, unity, activism
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Ask: What are some ways you and your family help each other or other people?
Have students share responses with the whole group.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will say: We've learned so much about families and some of the things they do. Families wear different clothing.
Families work. Families have fun, and families love each other! Families help each other, and families can help other people too.
Let's hear more about a family that helped each other and other people. This story is about Dr. Martin Luther King, Jr. and his
family.

Read My Daddy, Dr. Martin Luther King, Jr.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Explain that the little boy in the book is all grown up now, but his family still helps create changes for others.
Explain that many Black families are working to create change and give examples (see below).
Examples: Find pictures in a search engine for these families.
The Obamas - While Mr. Barack Obama was president of the United States, his entire family lived in the White House with

him supporting him. His wife, Michelle Obama toured the country visiting schools making sure that kids were eating healthy
foods. The entire family cares about the people of this country and they speak out against violence.

Marley Dias and family - When Marley was 11, she complained to her mother that all the books she read were about
white boys and dogs. So her mom helped her start a book drive to collect 1,000 books where Black people were the main
characters to donate to other Black kids who felt the way she did. Now Marley is an author and has a show on Netflix where
she shares Black children’s books with the world.
Mari Copeny and family - When Mari was eight years old, she wrote a letter to President Barack Obama in order to draw
attention to the water crisis in her hometown of Flint, Michigan. He authorized $100 million dollars to fix the problem. Since
then Mari and her family have created dozens of fundraisers to help people in her city get filters for clean water, book bags to
go to school, and eliminate single use plastic bags and bottles.
(Source: Mari Copeny’s Instagram)
The teacher will say: Think about the families you just heard about. How can you and your family help other people in your
community or the world? Draw and write about it on the Families Can Create Change worksheet, BERC Gr1, U2, L4.pdf

Students will use complete sentences to describe ways their families can help others in their communities and around the world.
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Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Verbal discussion about the story.
Written response.
Student response to closing questions.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Restate the learning objective for the day.
Ask: How do families work together to help others in their communities?

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

The teacher can use sentence/paragraph frames to assist students with writing organization
Use of word banks.

Lesson Extension/Homework

As a class, have students engage in a service project that can help their school or community (i.e., organize a penny drive to
support an organization in need; organize a food drive or sock drive for a local homeless population).
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My Family Long Ago

Big Idea

Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Family Stories Hold Our Histories.

We can learn a lot about our family history through the stories our elders share about the past. Ther-
are people in our families who can be sources of information about how our family existed long ago.
Speaking to and sharing stories with these people can be a great way to understand how our families
grow and change.

How can you learn more about what your family was like long ago?

Next-Gen English Language Arts Standard

e 1SL1: Participate in collaborative conversations with diverse peers and adults (e.g., in small
and large groups and during play).

e 1SL1a: Follow agreed-upon rules for discussions and participate by actively listening, taking
turns, and staying on topic

e 1SL4: Describe familiar people, places, things, and events with relevant details expressing
ideas clearly.

e 1W2: Write an informative/explanatory text to introduce a topic, supplying some facts to

develop points, and provide some sense of closure.
NYC Social Studies Scope & Sequence:

e 1.8: Historical sources reveal information about how life in the past differs from life in the
present; Historical sources inform people about life in the past (artifacts, letters, maps, pho-
tographs, and newspapers).

In Unit 1, students learned that families pass history down through storytelling. They also learned
about the concept of Sankofa. Teachers may want to reiterate this fact before teaching this lesson.

Now that students have an understanding of cultural heritage, they will be able to recognize and
respect it in their own families and in the families of others.

Family Interview Questions - https://drive.google.com/file/d/1u9ekYfM3cVCIPg-biDIyT6F6V_qgjpB3h/
view
child interview video

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to understand and implement interviewing skills, which include planning, asking
questions, taking notes, and reporting on the interviews.

Students will be able to ask and answer questions about their families.

source, heritage, oral history, past, interview, elder
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Ask students:

e What did you do this morning?
What did you do last night?
What did you do two weeks ago?
What did you do last month?
What did you do last year?
What did you do three years ago?

e Wait for students to raise their hands for each question.
The teacher will say: All these events happened in the past, which is a time period before now, and may be hard to remember. By
asking questions about events that happened in the past, we can learn more about how our families grow and change.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Explain: Today we will be learning more about how our oldest family members, or elders lived long ago. An elder is someone older
than your parents. Someone like a grandma or grandpa.

Teacher Note: Not all students will have elders in their families that they can include in this lesson. They may have access to
elders in their neighborhood or school community who they can talk to instead.

Remind students that during this unit, they used different sources to learn about families.

The teacher will say: Today, we will use a new source to learn about our families—interviews. An interview is a conversation
between two people in which one person asks questions and the other answers them. Asking a person questions about their life
gives us a lot of information about the way they live. By asking members of our family questions, we can learn more about how
our family lived long ago.

Teachers can choose to show a video of a child-led interview, here. (Use a search engine and type “Video- Kids Meet a 101 year
old")

Ask: “What are some things you want to know about your family from long ago? What are some questions you would like to ask
to find out about your family from long ago?”

Model: I'm curious about where my elders lived long ago. | would ask the question, “Where did you live long ago?

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Let's come up with some questions to find out what our family members wore, how they enjoyed themselves, what jobs they had,
where they lived, and how they helped create change by helping others.

Students will work with a partner to come up with questions to gain information about life long ago for their elders. (5 minutes)
Students will return together and share their questions with the whole group. The teacher will chart students’ interview

questions.
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Possible interview questions to chart with students:
e What types of clothing did you wear?
What types of jobs did you have?
Where did you live? Describe the location and the type of home you live in.
What did you like to do for fun?
How did you help other people?

Have students work in pairs to practice the interview process.
Students will practice asking and answering questions to their partners and recording their responses.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Students may provide a verbal response to the hook that the teacher will ask for.
Students may provide a written response to the interview that the teacher will ask for.

The teacher will check student responses to the closing question.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Have students share responses to their questions in groups of four. Have students practice asking interview questions to a table

partner.
Restate the learning objective for the day.

Pose the question:

How can interviewing our family members help us to learn more about our families long ago?

Accommodations, Modifications, and Scaffolds

How will you maintain high expectations for all students?

Provide students with a list of question words to support the writing of questions.

Lesson Extension/Homework

Homework: Students will use questions from the lesson to interview an elder in their family or community. If they don't have
contact or access to an elder, they may use a parent or aunt/uncle.

Extension: Have students bring in pictures of their family members from the past and share new information about how they
used to live.

Allow students to share their responses to interview questions and explain what they learned about their family from the
interviews. Extend an invitation for elderly family members to come in and share family stories with the class.
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Grade 2 Integrated Learning Plan

BLACK STUDIES OVERVIEW

The first unit in the preexisting Grade 2 social studies curriculum is titled “Our Community's Geography.” This unit examines how
geography influences where people live and why; the influence of physical features on the development of different communities;
how communities use human and natural resources in different ways; and how physical features and natural resources may affect
how people provide for their needs.

The Black Studies Curriculum adds to these topics by creating opportunities to explore a notable Black community—Harlem, NYC.
Through this exploration, students will engage in an analysis of the relationships this Black community has with its geography,
people, businesses, and the natural environment.

Students will develop technical skills including asking geographic questions about where places are located and why they are located
there using geographic representations such as maps and models, and participate in shared research explorations. They will also
cultivate an introductory grasp on social entrepreneurship and ultimately brainstorm and create ways in which they can make a
difference in communities like Harlem, as well as in their own communities.

Unit 2 in the pre-existing curriculum is titled “New York City Over Time." This unit asks how and why communities change over time.
The Black Studies Curriculum addresses this unit through a study of Black communities in New York City and the changes they have
endured. Through a deep dive into historic Black communities like Sandy Ground in Staten Island and Seneca Village in Manhattan,
and through major events like the Great Migration and the Harlem Renaissance, Grade 2 students are able to understand how
changes affect Black communities in different ways.

Students will address technical skills like timeline creation and examining changes over time through evidence such as maps,
population charts, photographs, paintings, newspapers, biographies, and other historical artifacts.

. ESSENTIAL QUESTIONS

How can we use a map to learn about specific groups of people who live in a community?
Using a map of Harlem, what can we learn about Black people?

How does the natural environment affect a community?

How do Black-owned businesses impact change in Black communities?

How can people impact changes in communities?

How can | make a positive contribution to my community?

How did Sandy Ground change over time?

How did Seneca Village change over time?

How did the Great Migration influence the development of Black communities in NYC?
How did the Harlem Renaissance influence life in Black communities in NYC?

How can timelines help us to learn about how Black communities have changed over time?
How can timelines help us to learn about how Black communities have changed over time?

@© LEARNING OBJECTIVES. STUDENTS WILL BE ABLE TO:

Create their own map of Harlem by applying what they learned about the location and geography of NYC.

Identify and locate historical sites in Harlem.

Describe specific historical sites in Harlem that are significant to Black culture.

Describe how the environment of the community affects human activities.

Identify green spaces in Harlem and create a new green space for the school community.

Identify how people can create change in their communities and how these changes can have both positive and negative
outcomes.

Create and describe a future business that would have a positive impact on a community.

e Identify negative impacts in their community that need social activism to enact positive change.

e Understand they have the ability to impact communities in a positive way through the actions extended to others.
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@© LEARNING OBJECTIVES. STUDENTS WILL BE ABLE TO: (continued)

Design a business or organization that will impact positive change in a community

Describe past events that occurred in Sandy Ground, Staten Island.

Describe the significance of Seneca Village to the history of New York City.

Understand that Harlem was a community affected by the Great Migration.

Understand the reasons why Black people migrated from the American South to the North.

Use evidence gathered from photographs to describe the Black experience during the Harlem Renaissance and how it was a
different way of life than their past.

Describe major events that affected Black communities using a short descriptive paragraph.

Create a timeline to show what they learned about Black communities in New York and how they changed over time.

® ACTIVITIES AND PROJECTS

In Unit 1, students will engage in activities such as designing their own green spaces and environments and designing a business or
organization that will create a positive change in their community. Students will also create their own maps of Harlem using paper,
digital tools, and multimedia information provided in each of the lessons.

In Unit 2, students will engage in activities such as using educational technology to describe how Black communities have changed
over time, creating a journal entry from the perspective of a Black citizen during the Harlem Renaissance, and producing a timeline
that details the ways in which New York City changed for the Black community.

TEACHER NOTES

Teachers should be mindful to only use positive descriptions of Harlem and avoid using deficit lenses, stereotypical
descriptions, and deprecating language.

Teachers should be knowledgeable about how the indigenous people of New York City were stewards of this land before it
was colonized. Colonization consumed and altered much of the natural resources that existed long before any Europeans
arrived in Manahatta (now known as Manhattan). Educators should understand how indigenous groups took care of the
natural world and used their knowledge and behaviors as models for environmental stewardship. Since New York City’s five
boroughs are on occupied land, teachers should be knowledgeable about the lands of their school community and consider
teaching about land acknowledgments.

It is important for educators to use updated language that gives formerly enslaved people agency and describes their
humanity, e.g., “enslaved person or people” instead of “slave.” Students should know that because enslaved people were
considered chattel and possessions, many texts still use old language, and we should be sensitive about the ways in which
we engage with it.

BRIDGE TO LITERACY

In support of The NYCReads Initiative, we offer this list of book recommendations connected to the themes in each grade level.

Dream Street by Tricia Elam Walker

Ellington Was Not A Street by Ntozake Shange

Harlem by Walter Dean Myers

Something Beautiful by Sharon Dennis Wyeth

Schomburg: The Man Who Built a Library by Carole Boston Weatherford

The ABCs of the Black Panther Party by S. Khaliah Brann and Chemay Morales-James

Opal Lee and What It Means to Be Free: The True Story of the Grandmother of Juneteenth by Alice Faye Duncan
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LESSON 1: A MAP OF A BLACK COMMUNITY

CONNECTIONS
LEARNING EXPERIENCE

How can we use a map to learn about Black
communities? Using a map of Harlem, what
can we learn about Black people?

Objective(s):

Students will apply what they have learned
about the location and geography of New York
City by creating their own map of Harlem.

Students will be able to identify and locate
historical sites in Harlem.

NYC Social Studies Scope & Sequence:

2.5: Geography and natural resources
shape where and how urban, suburban,
and rural communities develop and how
they sustain themselves.

Students will virtually explore
the city of Harlem to understand
the characteristics of a Black
community.

Students will use traditional map
features to locate and ground their
thinking about Harlem.

LESSON 2: THE BLACK COMMUNITY AND THE ENVIRONMENTBY WAY OF A FAMILY

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS Unit & Topic) LEARNING EXPERIENCES

How does the natural environment affect a
community?

Objective(s):

Students will be able to describe how the
environment of the community affects human
activities.

Students will be able to identify green spaces
in Harlem and create a new green space for the
school community.

NYC Social Studies Scope & Sequence:

2.5: Geography and natural resources
shape where and how urban, suburban,
and rural communities develop and how
they sustain themselves.

Students will continue exploring
Harlem and the green spaces there
while recognizing the joy Black
people have in nature.

After engaging in conversation
around the text Harlem Grown,
students will design their own
green spaces and share them with
the class.
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LESSON 3: THE BLACK COMMUNITY AND BLACK BUSINESSES

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC) LEARNING EXPERIENCES

How do Black-owned businesses impact NYC Social Studies Scope & Sequence:
change in Black communities? + 2.5: Geography and natural resources
Objective(s): shape where and how urban, suburban,

and rural communities develop and

Students with be able to describe how people how they sustain themselves.

can create change in their communities and
that these changes can have both positive and
negative outcomes.

Students will be able to create and describe
a future business that would have a positive
impact on a community.

LESSON 4: INNOVATORS AND ACTIVISTS IN THE BLACK COMMUNITY

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC)

How can people impact changes in NYC Social Studies Scope & Sequence:

AR
communities? * 2.5: Geography and natural resources

Objective(s): shape where and how urban,
suburban, and rural communities
develop and how they sustain
themselves.

Students will be able to describe how people
can create change in their communities and
how these changes can have positive and
negative outcomes.

Students will be able to identify negative
impacts in their community that need activism
to enact positive change.

Through a thoughtful analysis of
hypothetical businesses, students
will explore how businesses can
have a positive or negative effect
on the community.

Students will conduct a deep
dive into some of Harlem’s Black
businesses, including their
pictures and business profiles.

Students are asked to pick

a business and discuss its
impact on the community with
classmates.

LEARNING EXPERIENCES

After a thoughtful read-aloud
about Arturo Schomburg

to illuminate how people’s
contributions can enhance the
Black community, students will
read an article on social issues
and identify the community
issues that they would like to see
changed in their own community
and how they can be innovative to
solve it.
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LESSON 5: CONTRIBUTING TO THE COMMUNITY

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC) LEARNING EXPERIENCES

How can | make a positive contribution to my NYC Social Studies Scope & Sequence:

ity?
community? 2.5: Geography and natural resources

Objective(s): shape where and how urban, suburban,
and rural communities develop and how

Students will be able to identify that they )
they sustain themselves.

have the ability to impact their community in
a positive way through actions they extend to
others.

Students will be able to design a business or
organization that will impact positive change in
a community

Students will learn about social
entrepreneurship through rich and
meaningful discussions.

Building on their social issue
brainstorm from the previous
lesson, students will use the
provided criteria to design a
business or organization that will
create a positive change in their
own community.

This will act as a culminating,
summative project.

Students’ work will be displayed
for schoolmates to acknowledge
their hard work and brilliance.

LESSON 6: SANDY GROUND, NEW YORK'S 1ST FREE BLACK COMMUNITY

ESSENTIAL QUESTIONS / OBJECTIVES ?l\?Y'\::'\II:’ESC;ISOlTSIT & TOPIC) LEARNING EXPERIENCES

How did Sandy Ground in Staten Island change NYC Social Studies Scope & Sequence:

over time? * 2.6: Identifying continuities and
Objective(s): changes over time can help

. . understand historical developments.
Students will be able to describe past events

that occurred in Sandy Ground, Staten Island.

Students be able to understand that changes
over time can be examined by using evidence
such as maps, population, charts, photographs,
newspapers, biographies, and other historical
artifacts.

Students will be introduced to the
first Free Black community in New
York City and understand how it
changed through an examination
of a timeline.

Students are asked to use writing
to describe their understanding
of past events that took place at
Sandy Ground.
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LESSON 7: SENECA VILLAGE: LIFE BEFORE CENTRAL PARK

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC) LEARNING EXPERIENCES

How did Seneca Village change over time? NYC Social Studies Scope & Sequence: Students will explore the history
Objective(s): + 2.6: Identifying continuities and of Seneca Village and the events
changes over time can help that caused it to be developed into

Students will be able to explain the significance
of Seneca Village to the history of New York
City.

understand historical developments. Central Park.

Using writing or an ed-tech
modality (Flipgrid), students are
asked to describe Seneca Village
and how it changed.

LESSON 8: THE GREAT MIGRATION: A WAVE OF CHANGE FOR BLACK COMMUNITIES IN NYC

NNECTION
ESSENTIAL QUESTIONS / OBJECTIVES ?I\?YCPSCSSOUSIT & TOPIC) LEARNING EXPERIENCES

How did the Great Migration influence the NYC Social Studies Scope & Sequence: Students will examine the

development of Black Communities in NYC? + 2.7: Identifying continuities and circumstances that created the

0bjective(s): Changes over time can he|p Great Migration in the early 1700s

_ _ _ understand historical developments. and 1800s.

Students will be able to describe what life was P )

like for Black people during and after the Great * 2.7: Cause-and-effect relationships Students are asked to write a

Migration. help us recount events and journal entry from the point of view
understand historical development. of a child moving north during the

Students will be able to identify that Harlem
was a community affected by the Great
Migration.

Great Migration.
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LESSON 9: THE HARLEM RENAISSANCE:
A CELEBRATION OF BLACK CULTURE IN A BLACK COMMUNITY

NNECTION
ESSENTIAL QUESTIONS / OBJECTIVES ?I‘?YCPSCSSOUSIT & TOPIC)

How did the Harlem Renaissance influence life ~ NYC Social Studies Scope & Sequence: Students will explore the origins

in Black communities + 2.6: Identifying continuities and of the Harlem Renaissance.

in NYC? changes over time can he|p Students are given a choice to
L understand historical developments. either write a (persuasive) letter

Objective(s):

to a family member or friend

living down South, describing
what life is like in Harlem during
the Harlem Renaissance and why
they should move North, or write a
piece describing the details of the
Harlem Renaissance.

* 2.7: Cause-and-effect relationships
help us recount events and
understand historical development.

Students will be able to explain why Black
people migrated from the American South.

Students will be able to use evidence gathered
from photographs to describe the Black
experience during the Harlem Renaissance
and how it was a different way of life than their
past.

LESSON 10: BLACK COMMUNITIES CHANGE OVER TIME

NNECTION
ESSENTIAL QUESTIONS / OBJECTIVES ?I\?YCPSCSSOUSIT & TOPIC)

How can timelines help us to learn about how NYC Social Studies Scope & Sequence: Serving as a culminating project,
Black communities have changed over time? + 2.6: Identifying continuities and students will recount and review
Objective(s): changes over time can help events that changed Black
) ) , understand historical developments. communities over time
Students will be able to describe major events )
that affected Black communities using a short * 2.7: Cause-and-effect relationships As a group, students will create a
descriptive paragraph. he|p us recount events and descriptive collaborative timeline
understand historical development. that includes each event learned.

Students will be able to create a timeline
to show what they learned about Black
communities in New York and how they
changed over time.

Students may choose to present
this as a Padlet.
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A Map of a Black Community

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials

Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Harlem

Harlem is a New York City community with many historical geographical locations that represent the
cultural contributions of Black people.

How can we use a map to learn about specific groups of people who live in a community? Using a
map of Harlem, what can we learn about Black people?

NYS Next-Gen English Language Arts Standards:
e 2SL6: Express thoughts, feelings, and ideas clearly, adapting language according to context.
e 2W6: Develop questions and participate in shared research and explorations to answer ques-
tions and to build knowledge.
e 2WT: Recall and represent relevant information from experiences or gather information from

provided sources to answer a question.
NYC Social Studies Scope & Sequence:

e 2.5: Geography and natural resources shape where and how urban, suburban, and rural com-
munities develop and how they sustain themselves.

Students should have map skills and knowledge of New York City and its five boroughs.

Misconception: Neighborhoods that are historically home to specific groups of people do not have
resources that people outside of that community can use.

Large map of Harlem for modeling and reference

Harlem Map (digital)
https://www.google.com/maps/d/edit?mid=1CiShZuW4xNYs8AQ52z07jPEB-HVe4JI&usp=sharing

Harlem (printable map)
https://www.google.com/maps/d/print?mid=1CiShZuW4xNYs8AQ52z0ZjPEB-HVe-
4JI&pagew=6128&pageh=792&IIsw=40.789989%2C-73.958599&IIne=40.838254%2C-73.938257

Harlem Renaissance Video (Source: Black History in Two Minutes or so): The Harlem Renaissance

If the link is expired or not available, search for Harlem Walking Tour, New York on YouTube. There will
be a variety of videos to choose from.

Harlem New York Walking Tour (Source: Free Tours by Foot - New York)

Instruments in the music center, instrumental versions of songs for movement center, variety of arts
and craft materials in art center (markers, crayons, construction paper, stickers, beads, feathers, etc.)

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to apply what they have learned about the location and geography of New York
City by creating their own map of Harlem.

Students will be able to identify and locate historical sites in Harlem.

Students will be able to describe specific historical sites in Harlem that are significant to Black
culture.

Community, Harlem, New York City, Harlem Renaissance
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Have students sit in triads. Tell students to think about the communities where they live. Ask them what they see in their
community. Have students think about the things they see as they travel to and from school. Ask for students to turn and talk to
their group about their community. Have them describe the homes, businesses, people, and nature they see in their community.

Teachers can list their ideas as they brainstorm (circle map).

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Remind students that they previously have talked about communities in New York City in social studies. However, today they will
be exploring communities where the majority of the people who live, work, and visit there are Black people who share African-
American, African, and African-Diasporan heritage and culture.

Teacher will say: There are many communities like this in New York City and across the country and the world, but today and this
week, we will look at one community, in particular, called Harlem.

Ask students to share what they already know about Harlem. After students share, an educator should give the definition of
Harlem:

Harlem Definition - a district of New York City, in North East Manhattan with a large African-American population (Source: https://
www.collinsdictionary.com/us/dictionary/english/harlem)

Share a video about Harlem. The Harlem Renaissance (In a search engine, type “ The Harlem Renaissance video”). This video
gives students background on how Harlem became a popular place for Black people to live, learn, and express their creativity to
showcase who they are and what they can do.

After video discussion questions:

1. Describe how the Harlem Renaissance came to be. Why did it start?
2. What types of art came from the Harlem Renaissance?

Display the large map of Harlem. https://www.google.com/maps/d/edit?mid=1CiShZuW4xNYs8AQ52z0ZjPEB-
HVe4Jl&usp=sharing
Explain that Harlem is a multicultural neighborhood of Manhattan and a community made of many groups of Black people

from around the world. Draw students’ attention to the geographic features, such as the rivers, the parks, the names of the
neighborhoods, and the proximity to other boroughs.

Note: This is an interactive map with historical sights such as The Apollo Theater, Schomburg Center, Harlem Walk of Fame and
much more already pinned.

To further engage students, share some famous landmarks by typing them in the search icon at the top left-hand corner of the
interactive map. Examples include The Abyssinian Baptist Church, Harlem Hospital, Harlem State Office building, and Strivers’
Row. Each pinned place will have a short read about the landmark.
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

Explain to students that they are going to go to Harlem RIGHT NOW! (this will be exciting for students who live in other boroughs
or places.)
Take Harlem New York Walking Tour in Harlem (If necessary, in a search engine, type “Harlem New York Walking Tour”)

Ask students to share observations from the video.
As students listen, pause the video at the 7:15 mark minute and jot down student responses to serve as a word bank for student
support.

What are your observations and noticings of Harlem so far?

Murals on walls and hospitals, Museums, brownstones, special benches, churches, walk of fame.

Continue to watch the video, pause at the 14 minute mark, repeat the question above, and jot down the responses.

Turn and Talk discussion after the video:

-Which place on the Harlem tour would you want to visit and why?

-What are some similarities between your community and Harlem?

-Why do you think murals are an important part of Harlem's community?

After exploring the map of Harlem and viewing the Harlem walking tour, ask students to imagine being a Harlem tour guide. As a
tour guide, they must select three Harlem sites that they could suggest to a tourist visiting Harlem.

Ask students to use their knowledge of Harlem from the walking tour to locate and identify significant sites in Harlem.

After selecting their sites, students will be asked to provide the location of the site and write 1-2 sentences that describe the site
and why it should be on a tourist's list to visit. (Students will be able to use iPads to refer back to the walking tour video (provide
the link to students).)

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Throughout the lesson, the educator will allow time for discussion with their peers in Turn and Talk, whole class, and small
groups. This allows time for the educator to observe and take notes on a checklist of students’ understanding, misconceptions,
and struggles.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Let students know that they will add new features to their map as they learn more about Harlem in the upcoming lessons.
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Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

For students who need language support, provide a word bank of things they may see, for example, streets, parks, and rivers.

Lesson Extension/Homework

Extend: In a notebook or journal, write and create a Harlem Renaissance-inspired poem, song, or drawing.
For students needing language support, provide a word bank of things they may see, such as streets, parks, and rivers. Also,
provide sentence starters as guidance for descriptions: My top three Harlem sites are..., | chose this site because...
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The Black Community and the Environment

Big Idea Nature in our Community

Urban green spaces provide a wide array of health, environmental, and community benefits for those

Enduring Understanding )
with access to them.

Driving/Essential

: i ity?
Question(s) How does the natural environment affect a community?

Next-Gen English Language Arts Standards:
e 2L3: Use knowledge of language and its conventions when writing, speaking, reading, or
listening.
e 2R1: Develop and answer questions to demonstrate an understanding of key ideas and
details in a text.
e 2SL1b: Build on others’ talk in conversations by linking their comments to the remarks of
others through multiple exchanges.
e 2W6: Develop questions and participate in shared research and explorations to answer
questions and to build knowledge.
NYC Social Studies Scope & Sequence:
e 2.5: Geography and natural resources shape where and how urban, suburban, and rural
communities develop and how they sustain themselves.

Standards Addressed

Hidden Voices Global African Diaspora
e Vol. 1 Juan Rodriguez
Curriculum Connections e Vol. 1 Zumbi dos Palmares
Passport to Social Studies
e Unit 2: Day 3: The First Inhabitants of New York City

Students should know about how the indigenous people of New York City were stewards of this land
Prior Knowledge Required  before it was colonized. Colonization altered many of the natural resources that existed long before
/ Addressing Prior any Europeans arrived in Manahatta (now known as Manhattan).
Misconceptions Misconceptions: People who live in urban environments do not need green space. Black people who
live in urban environments do not care about the natural environment.

Large map of Harlem for modeling and reference
https://www.google.com/maps/d/edit?mid=1CiShZuW4xNYs8AQ52z0ZjPEB-HVe4JI&I1=40.81695277
162919%2C-73.94243439172952&z7=18

Harlem (printable map)
https://www.google.com/maps/d/print?mid=1CiShZuW4xNYs8AQ52z0ZjPEB-HVe-
Resources/Materials/ 4J1&pagew=612&pageh=792&IIsw=40.789989%2C-73.958599&Ine=40,838254%2C-73.938257

Technology Nature photographs: Search “NYC people in nature” or “NYC Black people in nature” in a search

engine
Harlem Grown by Tony Hillery

Harlem Grown: How One Big Idea Transformed a Neighborhood (In a search engine, type “Harlem
Grown: How One Big Idea Transformed a Neighborhood read aloud”)

Construction paper, crayon, post it notes.
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Number of days for lesson

allocation 1 day (Note: A day is considered a 45-60 minute class period)

Objective
What do you want students ~Students will be able to describe how the environment of the community affects human activities.

? . . . .
to understand/leam? Students will be able to identify green spaces in Harlem and create a new green space for the school
What do you want students  community.

to be able to do?

Vocabulary landmark, cartographer, natural environment, nature

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Ask students what they like to do when they go outside. Have students act out their favorite outdoor activities while others
guess what it is.

Revisit the large map of Harlem.
https://www.google.com/maps/d/edit?mid=1CiShZuW4xNYs8AQ52z0ZjPEB-HVe4JI&I1=40.81695277162919%2C-73.942434391
72952&2=18

Explain to students that a cartographer is a person who makes maps.

Ask: Why does the cartographer, a person who is a map maker, use green in some places on this map and blue in other places on
our map?
Turn and talk to a partner about what you think these colors mean or symbolize. Share-out responses.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Emphasize that the colors and symbols on the map are meaningful and that the green sections represent parks or green spaces.
The blue sections are bodies of water. On our map of Harlem, the blue shows us that the Harlem River and the Hudson River

are in this community. These are places where people can go to be in nature because these spaces are part of the natural
environment. Teachers may want to define nature in this context as grass, trees, rivers, lakes, sun, air, and animals, and spaces
where nature exists are called the natural environment.

Green spaces are so important to a community! They provide homes to wildlife and allow people in the community to enjoy
space and fresh air. People can interact with each other by playing sports in a green space, or they can enjoy time alone. Green
spaces also provide a home for plants that filter out air pollution—the more trees in a community, the better the air quality.

Show photographs. Search “NYC people in nature” or “NYC Black people in nature” in a search engine

Ask students what types of things they observe people doing in the photographs. Ask students what they like to do in nature.
Have students share their responses.
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Ask students to count the parks they see on the Harlem map.
Ask: How many rivers run through Harlem?
Now, read Harlem Grown: How One Big Idea Transformed a Neighborhood
Discussion Questions for During and After Reading:
1. What was the problem that the community was trying to solve?
2. Describe how community members went about solving the issue.
Distribute paper to students and ask them to design a new green space for the school community like the characters did in
Harlem Grown.
Teacher will say: We all live in New York City, just like the characters in Harlem Grown. If you think about our community, we have
very little green space. Today, we will create and design our own green space.

Where would this green space be?

Teacher Model: Think aloud: “First, where would | put my park? Oh, | know a few blocks from here there are nothing but stores
and train stations, maybe | should place my park near the train station.

Now that | have my location, what can people do there? Be innovative!”

Think aloud: “Well, when | go to a park, | often like to lay on the grass and stare up into the beautiful sky. So in my park people can
just relax on the soft green grass. Let me draw that section.

I also enjoy the sound of water. In my park, | will have a waterfall that makes a soft splashing sound when it hits the rocks. Let
me draw that in my design.”

Next, you may allow students time to do a Turn and Talk before they begin.

Turn and Talk: What would you want in your green space? What kinds of activities could someone do in your green space? Can
people grow food in my greenspace?”

Once students share their ideas with one another they may begin creating their green space.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Throughout the lesson, students will have opportunities to share real-life experiences in their own communities and then listen to
others in small and whole groups turn and talk. Students will be able to design a green space.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Students will share their green space designs and leave post notes, comments, or questions on at least three of their peers’
designs.
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Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Use of technology: students who may need modifications for physicality can use a tablet to draw instead of on the worksheet.

Lesson Extension/Homework

Take a walk outside! Ask students to look for green spaces in their communities and take note of the many or few green spaces.

An extension can be a deep dive into environmental justice. You can talk to students about the lack of nature to which many
communities generally have access. You can talk about how communities with fewer green spaces organize and advocate to
preserve existing greenspaces and create new spaces.

You can discuss how massive urban development projects, like some in NYC by Robert Moses, cut through low-income, mostly
Black and Brown communities, limiting access to nature and enclosing the Bronx in highways (resulting in the Bronx having the
highest childhood asthma rate in the country, which also led to a high number of COVID-19 deaths during the pandemic). You can
discuss how access to nature is a birthright.
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The Black Community and Black Business

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Curriculum Connections

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

African-American Entrepreneurship

Black-owned businesses have the power to create strong jobs, build up communities, and provide
economic success and wealth for their families and others

How do Black-owned businesses impact change in Black communities?

Next-Gen English Language Arts Standards:
e 2R1: Develop and answer questions to demonstrate an understanding of key ideas and
details in a text.
e 2R7: Demonstrate understanding of story elements and/or topics by applying information
gained from illustrations or text features.
e 2SL1: Participate in collaborative conversations with diverse peers and adults in small and
large groups and during play.
e 2WT7: Recall and represent relevant information from experiences or gather information from
provided sources to answer a question.
NYC Social Studies Scope & Sequence:
e 2.5: Geography and natural resources shape where and how urban, suburban, and rural
communities develop and how they sustain themselves.

Hidden Voices Global African Diaspora
+  Vol. 2 Carlos A. Cooks

Students should have a basic understanding of how businesses provide both “needs” and “wants” to
a community.

Misconceptions: Teachers will reject the narrative that African Americans are not capable of running
successful businesses and their products are considered low quality and less valuable.

Large map of Harlem for modeling and reference
https://www.google.com/maps/d/edit?mid=1CiShZuW4xNYs8AQ52z0ZjPEB-HVe4JI&I1=40.81649610
441728%2C-73.95556765664632&2z=14

Harlem (printable map)
https://www.google.com/maps/d/print?mid=1CiShZuW4xNYs8AQ52z0ZjPEB-HVe-
4J1&pagew=6128&pageh=792&IIsw=40.789989%2C-73.958599&IIne=40.838254%2C-73.938257

Photos of businesses (Search in a search engine)

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to describe how people can create change in their communities and that these
changes can have both positive and negative outcomes.

Students will be able to create and describe a future business that would place a positive impact on a
community.

Business, goods and products, services, positive and negative impact, Black-owned business
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Explain that there are many kinds of businesses (shops, stores, and service companies) in our neighborhoods that can have
positive (or sometimes negative) impact on the community.

Businesses with positive impact provide goods and services that people in the community need, create jobs, strengthen local
economies, provide a sense of community, inspire future business people to become entrepreneurs.

Ask students to talk in triads and discuss which business and shops they most like to visit in their neighborhood and why and
which businesses they least like to visit and why.

Have class share out. Ask students why they chose one business over the others.

Show the words positive and negative on a T-chart. Ask students to share their definitions.

Record their examples on the T-chart noting the positive and negative impacts they naturally describe in their choices.

If students struggle to think of businesses that have a negative impact on the community, support them by mentioning a few
such as bars, cigarette shops, some fast food restaurants, and discuss how sometimes these places have a negative impact on
the community (possible reasons include: Too many people standing in front of stores (loitering), people littering and trash
accumulation outside the business, and the goods or services they provide may be unhealthy).

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Explain that when a business has a positive effect on the community, people want to shop there, the community brings the
business money, and no one in the neighborhood is harmed by the presence of this business. Remind them of some of their
favorite businesses that are considered positive.
Explain that when a business has a negative impact, the business harms the community by selling a product that could hurt
people or the environment, like trash thrown all over the ground. Also explain how the cost of services or goods can be negative.
What about if a business only sells things that cost one million dollars? Is that a positive or negative impact? The community has
to be able to afford the things a business sells for it to have a positive impact.
Teacher will say: When people add businesses to their community, they can positively impact that community, especially when
business owners are from that community.
Let's look at some Black-owned businesses in Harlem.
Display pictures of four businesses.
(Search for these names in a search engine). Also on the map from previous lessons: https://www.google.com/maps/d/u/0/
edit?mid=1CiShZuW4xNYs8AQ52z0ZjPEB-HVe4JI&I1=40.814687198354946%2C-73.95268825621814&z=15

1. Lee Lee's Baked Goods

2. Melba’s Restaurant

3. Dapper Dan of Harlem

4. Harlem Doggie Day Spa
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Go through each business profile with the students.
1. Lee Lee's Baked Goods
a. Mr. Alvin Lee Smalls opened his bakery in 1988. He's been providing baked goods to the community and all through-
out New York City for over 50 years. Many people come to the bakery to eat the delicious treats, especially Mr. Lee’s
famous rugelach.
2. Melba’s
a. Melba Wilson was born and raised in Harlem, NY. She opened her restaurant in 2005 so that she could offer a
comfortable dining experience to her community. The community loved her delicious food! Now many people come to
Melba'’s restaurant including the Royal Family of England.
3. Dapper Dan of Harlem
a. In 1982, when racist fashion designers refused to dress Black celebrities in their clothes, Daniel Day decided to make
the clothes himself. He earned the nickname “dapper” because of how nicely he dressed. He became very popular.
People traveled to Harlem just to wear one of his designs. Dapper Dan now makes and designs clothes for people all
over the world.
4. Harlem Doggie Day Spa
a. Brian Taylor likes to call himself the “Dogfather of Harlem” because of how special he makes every pup feel in his
spa. He opened his business in Harlem because it's where he grew up and he wanted to support his community. In
addition to dog grooming, he lets young kids work with him for the summer to earn some extra money and stay out of
trouble.
Ask: What did you notice about some owners of the businesses?
Possible Answers: Two owners grew up in Harlem, the businesses provide high-quality products and services, or many people
travel to buy their products and services.
Turn and Talk: What are the positive impacts of these Black-owned businesses in Harlem's community?
Possible discussions: Provides work for the people in the community, brings in money to the community, brings new people

to the community to explore other businesses, makes people feel connected to each other, influences others to create more
businesses.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Place students into partnerships. Ask students to work with their partners to think about the community of Harlem. Next, come
up with a business that will positively impact the community review the positive impacts chart briefly.
On a piece of construction paper or in a notebook students must include:

1. Name of the business

2. Service or product sold

3. Decide the location of the business use the student map of Harlem as a reference.

4. Write 2 sentences about how their business would positively impact the community.
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Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Partnership Activity collaboration and responses. The teacher will observe, monitor and provide assistance as needed.
Turn and talk discussion.
Responses to whole group discussion questions.

Independent writing response.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Have 2-3 students share what they have learned in today's lesson. Allow 1-2 partnerships to share their business responses.
Have one student share their responses for each business.

Plot the four businesses discussed on the large map of Harlem. Students can do the same
on their mini maps.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

For students who need language support provide a word bank and sentence starters: business, positive, impact, community, My

business will be a/an... The business will positively impact the community by...

Lesson Extension/Homework

Extend: Have students create/draw a storefront for their business, create flier/advertisement or business card for their business,
and act out a commercial or social media post to advertise their business.

Another extension is to have students walk around their community and list the businesses in that community. Are there a lot of
any particular types of businesses? What types of businesses would you like to see more of?
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Innovators and Activists in the Black Community

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Curriculum Connection

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Community Change Makers

In every community, there are always people striving to make that community better for all members.
How can people impact changes in communities?

Next-Gen English Language Arts Standards:
e 2SL1: Participate in collaborative conversations with diverse peers and adults in small and
large groups and during play.
e 2WT7: Recall and represent relevant information from experiences or gather information from
provided sources to answer a question.
NYC Social Studies Scope & Sequence:
e 2.5: Geography and natural resources shape where and how urban, suburban, and rural
communities develop and how they sustain themselves.

Hidden Voices Global African Diaspora
e Vol. 2 Anna Julia Cooper

Misconception: People in Black communities do not have agency and are not concerned about
negative impacts on their community.

Large map of Harlem for modeling and reference: https://www.google.com/maps/d/edit?mid=-
1CiShZuW4xNYs8AQ52z0ZjPEB-HVe4J1&I11=40.81446200918458%2C-73.953037473721798&z=15
Schomburg, The Man Who Built the Library by Carole Boston Weatherford (book or video) 14:33 (In a
search engine, type “Schomburg, The Man Who Built the Library Read aloud”)

Information on J. Max Bond (In a search engine, type “J. Max Bond article kids")

Organizations: Greater Harlem Coalition, Harlem Arts Alliance (In a search engine, type “Greater Har-
lem Coalition” and “Harlem Arts Alliance”)

Brainstorm Graphic Organizer- https://drive.google.com/file/d/11rh25012V7RLEWtPTN_jmAywN4QH-
Jagy/view

Google Maps street view

Article on social issues (In a search engine, type “Kid Governor, what is a community issue?”)
Teacher Created Chart similar to Brainstorm Anchor Chart

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to describe how people can create change in their communities and that these
changes can have both positive and negative outcomes.

Students will be able to identify negative impacts in their community that need activism to enact
positive change.

Impact, architect, innovate, community, activism
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Teacher will say: Today, we're going to discuss the people in a Black community who can make a positive impact.

I'm going to read this book, Schomburg, The Man Who Built the Library by Carole Boston Weatherford (show the cover of the book).
It's about a real person who created a very important library in Harlem and while I read, | want you to think about the impact this
person had on the community. When someone has an impact on something, it means they created a strong or powerful change.

Share the Google Maps street view of the Schomburg Center and remind students of the

virtual walk.
Have students add the Schomburg Center to their maps of Harlem.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Read a few poems from Schomburg, The Man Who Built the Library.
Carole Boston Weatherford reads from ‘Schomburg: The Man Who Built a Library’
Note: You may start the video at 1:03 min mark
After reading, ask students the following questions:
e What problem did Arturo Schomburg encounter?
Answer: he was troubled by the lack of Black representation in text and lack of Black history being taught in school.
e What did he do to solve the problem?
Answer. he devoted his life to collecting sources of Black history and built a library in Harlem for other Black people to
read these sources and learn about their history and culture.

Emphasize that the Schomburg library still exists today and is called The Schomburg Center

for Research in Black Culture.

Explain that we may encounter problems in our communities but we have the brilliance to innovate or design and create ways to
solve these problems just like Mr. Schomburg.

Teacher will say: Mr. Schomburg can be an inspiration to us all. While growing up, he was told that his Black culture didn’t have
any important history, so he created a way for future generations to learn of Africa and African Americans’ powerful heritage. He
wrote, researched, and collected stories that help others to learn about their history and culture. This had a positive impact on
the community because he created ways for his community to learn about themselves and others.

Introduce students to Donald P. Ryder and J. Max Bond. They were architects, people who plan and design buildings. They
designed and built the Schomburg Library and then went on to help other Black architects by founding the Architects’ Renewal
Committee in Harlem. This organization is known for helping to make it more affordable to build up their own communities.
Explain that people can also work with other people to make changes. You don't have to do it alone. Introduce students to The
Greater Harlem Coalition and The Harlem Arts Alliance. Both organizations work together with the community to help make life
better for the people in the community.
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Ask: What's a social issue or problem that you would like to see changed in your community (the one you live in)? Why? How do
you think you can be innovative about making that change?

Teacher Model Think aloud: When | walk around my community | notice there are a lot of homeless people sleeping outside.
Homelessness has a negative impact because it is not helpful to our community. “Okay let me write that down on a large anchor
chart”

Social Issues -Homelessness

Teacher think aloud: Why do | want to see change?

Well I notice when walking by they are usually holding signs saying they are hungry and need help. | believe everyone deserves a
warm meal and a place to call home.

What are some ways you can solve this issue?
Okay, now that | have identified the social issues in my community and why it should be changed, let me think about ways | can
be innovative in creating a plan to support individuals who are homeless.
| can start by:
1. Writing a letter to a community board member.
2. Getting the school and surrounding community to organize a food and clothing drive.
Students will work in partnerships to read the article on social issues and identify 2-3 social issues that can be found in their
own communities and come up with suggestions for ways to solve them. Students will record their response on the Brainstorm
Graphic Organizer.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Turn and talk discussion.
Responses to whole group discussion questions.
Written response—brainstorm list.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Students will be placed in small groups where they will each be given a chance to share their social issues and ideas. Their peers
will use post it notes to either ask a question or give a suggestion.
Restate the objective.
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Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Provide a list of possible social issues for students who are having trouble generating ideas.

or

If students are having trouble relating to a social problem from the list, they may think of a social problem in their school
community.

Lesson Extension/Homework

Take a trip to Schomburg Library
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Contributing to the Community

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Curriculum Connections

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Social Entrepreneurship

We all have the ability to impact our community in a positive way through the actions that we extend
to others.

How can | make a positive contribution to my community?

Next-Gen English Language Arts Standards:
e 2R1: Develop and answer questions to demonstrate an understanding of key ideas and
details in a text.
e 2R7: Demonstrate understanding of story elements and/or topics by applying information
gained from illustrations or text features.
e 2SL1: Participate in collaborative conversations with diverse peers and adults in small and
large groups and during play.
e 2WT: Recall and represent relevant information from experiences or gather information from
provided sources to answer a question.
NYC Social Studies Scope & Sequence:
e 2.5: Geography and natural resources shape where and how urban, suburban, and rural com-
munities develop and how they sustain themselves.

Hidden Voices Global African Diaspora
e Vol. 2 Carlos A. Cooks

People in Black communities do not have agency and are not concerned about negative impacts on
their community.

Large map of Harlem for modeling and reference: https://www.google.com/maps/d/edit?mid=-
1CiShZuW4xNYs8AQ52z0ZjPEB-HVe4J1&I11=40.81446200918458%2C-73.95303747372179&z=15
Digital maps (In a search engine, type “Urban Omnibus, Architects of Black Harlem")

Art materials such as construction paper, markers, scissors, tape, and glue

Brainstorming graphic organizer from previous lesson- https://drive.google.com/file/d/11rh25012V7R-
LEwWtPTN_jmAywN4QHJqgy/view

1 day (Note: A day is considered a 45-60 minute class period)

Students will know that they have the ability to impact our community in a positive way through the
actions that we extend to others.

Students will be able to design a business or organization that will impact positive change in a
community.

social entrepreneurship, landscape, agency
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Teacher will say: Let's look at our map of Harlem. We observed parks, rivers, and businesses in Harlem.

But let's say someone wants to change the map (perhaps ask or tell about some reasons why someone would want to change
the map). How could they do that?

Have students share out.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Teacher will say: One way to change a map is by changing the landscape of the area. The landscape (define) changes as new
structures are built or old ones are demolished or taken down.

Let's take a look at what that means!

Show digital maps. Explain that the 3D maps show what the architects plan to build in Harlem.

Harlem Digital Map

Teacher will say: Changes in a community start with a dream! People dream of new businesses, new green spaces, and new
buildings and structures in their community. Then they work with others to make their designs come true.

When you create a business that helps improve the community by solving a problem in the community, this is called social
entrepreneurship. You can start a business that only makes money, like a pizza shop. But if you're a social entrepreneur, your
pizza shop may donate pizzas to shelters where people who don’t have money can eat for free.

Let's do some dreaming for our communities.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Teacher will say: Think about where you live. Is there anything you wish existed in your neighborhood that could help more
people? Design a business that will create positive change in your community. You can use the brainstorming work you
completed previously to help you.

Have students design a business or organization that will create a positive change in their community.

Provide students with criteria for their design, for example:
1. Name the business.
2. Describe the business.
3. Describe what kind of space is needed.
4. Describe what social problem the business will address.
5. Identify how the business will address the social problem.
Teacher Model: Yesterday, we all brainstormed and focused on one major social issue we saw in our community. Let's refer back
to our graphic organizer (the teacher should have the large anchor chart with Homelessness as the social issue).
Think aloud: “Now that | know an issue, what do | wish existed in my community that could help these people? Maybe a building
that had free rooms and meals so that people could have a place to sleep and eat if they needed.”
Name: Community Inn
Describe business: (read above)
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Provide students with options of format for their final product (e.g., a drawing, a map, a graphic organizer).

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Confer with students as they work independently.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Organize students in small groups. Students will share their ideas. Each member of the group will use post-it notes to either ask
a question or give a suggestion. Teachers may also choose to showcase student work in a gallery walk.

All students will share their final products.

Display students’ projects in the hallway for the rest of the school.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Assignments can be done digitally. We can give examples of sample problems: Homelessness, hunger, sustainability, medical

care needs, crime, or access to education.

Lesson Extension/Homework

Students may need to research problems in their communities.
Students can share their business plans with their families.
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Sandy Ground, New York's 1st Free Black Community

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Early Black Communities

Timelines are used to help people understand important events during a particular time period.
How did Sandy Ground in Staten Island change over time?

Next-Gen English Language Arts Standards:
e 2R1: Develop and answer questions to demonstrate an understanding of key ideas and
details in a text. (RI&RL)
e 2WT: Participate in shared research and writing projects (e.g., read a number of books on a
single topic to produce a report; record science observations).
e 2SL1: Build on others' talk in conversations by linking their comments to the remarks of
others.
NYC Social Studies Scope & Sequence:
e 2.6: Identifying continuities and changes over time can help understand historical
developments.

Explicitly discuss the use of updated language that gives formerly enslaved people agency and
describes their humanity (e.g., “enslaved person or people” instead of “slave”). Students should know
that because enslaved people were considered chattel or possessions, many texts still use archaic or
obsolete language.

e Enslaved people/person vs. slave
Enslaver vs. master
Freedom seeker vs. runaway/fugitive/escapee
Recognition that their own communities or the school community have changed over time.
Misconceptions: 1) Self-sustaining Black communities of free people did not exist before the
end of slavery. 2) Segregation only happened in the South.

Sandy Ground Article (resource for teacher) Sandy Ground Historical Society (in a search engine, type
“Sandy Ground article kids" and “Sandy Ground Historical society nycarts.org”)

Sandy Ground Historical Society Video (in a search engine, type “Sandy Ground Historical Society
video”)

Sandy Ground Timeline Padlet; perhaps add a contemporary photo (in a search engine, type “Sandy
Ground timeline Padlet”)

Teaching timelines (in a search engine, type “Teaching timelines video kids")

Maps of historically Black communities (Weeksville Map, Sandy Ground, Seneca Village, and Harlem
during Renaissance) (in a search engine, type “Weeksville, Sandy Ground, Seneca Village maps”)
Timeline template: Search “timeline template students” in search engine

1 day (Note: A day is considered a 45-60 minute class period)

Students will describe past events that occurred in Sandy Ground, Staten Island.

Students will be able to understand that changes over time can be examined by using evidence such
as maps, population, charts, photographs, newspapers, biographies, and other historical artifacts.

settlement, abolish, slavery, oystering
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https://ny.curbed.com/2017/2/22/14700782/staten-island-sandy-ground-history
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https://harlemhistory.org/maps/
https://harlemhistory.org/maps/
https://nycarts.org
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Introduce the unit: During this unit, we will have opportunities to use various resources to explore the history of Black
communities in New York City. We will explore how these communities have changed over time and predict what the future may
look like for some of these communities.

Introduce maps of historically Black communities (Weeksville Map, Sandy Ground, Seneca Village, and Harlem during
Renaissance).

Share a map of the school and community. Ask students if their homes or communities are on any of these maps.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Teacher will say: Today, we will begin with the oldest, continuously inhabited free Black settlement in the United States: Sandy
Ground, Staten Island. Before it became Sandy Ground, the only Black people who inhabited this land were enslaved people.
When slavery ended in 1827, free Blacks began to move to this area for land because it was inexpensive, or cheap. They made
up about 10-23% of the population. Today, we will look at a timeline and trace the history of Sandy Ground to help us understand
how this community began to grow and change over time.

Display a sample timeline Timelines Introduction

Remind students that a timeline is a tool for describing changes over time. Explain that to describe changes over time, we will
examine a timeline and take note of dates and events to understand how and why things changed.
Model how to use the timeline to describe events using the dates.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

Today, we will examine a timeline of the history of Sandy Ground. These events will help us to understand how Sandy Ground
changed over time.
Students will work in groups to describe and explain the events on the timeline.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Ask the question, what have you learned about Sandy Ground from the timeline?
Elicit and reinforce responses that deepen student understanding of some events on the timelines and how Sandy Ground
changed.
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Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Pose the following question:

What have you learned about Sandy Ground?

Students will write a short paragraph to describe past events that took place in Sandy Ground, Staten Island.
Discussion questions: What surprises you? What do you wonder about?

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students

Student groups should accommodate struggling readers with reading support from a peer.
Students can use graphic organizers to capture and organize new information.

Sentence frames/paragraph frames can be used to support and organize student writing.
The teacher can reduce the number of events on the timeline.

Lesson Extension/Homework

Students will create a timeline of their own life. Have students reflect on significant events that have occurred in their lives so far.
Teacher can provide a timeline template and model.

It is important for educators to use updated language that gives formerly enslaved people agency
and describes their humanity (e.g., “enslaved person or people” instead of “slave”). Students should
know that because enslaved people were considered chattel or possessions, many texts still use
archaic or obsolete language.

Notes
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Seneca Village: Life Before Central Park

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Curriculum Connections

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Rediscovering Historical Black Communities

Seneca Village was a Black community in New York City that was lost due to the development of
Central Park.

How did Seneca Village change over time?

Hidden Voices Global African Diaspora
+ Vol. 1 Graga
Prior knowledge:
What is slavery?
Who were the early inhabitants of NYC?
Misconceptions: There was no slavery in New York.
There was no segregation in the North.
If you own land, no person or entity could legally take it from you.

Photos of Seneca Village (Past) and Central Park
Seneca Village Short Video (in a search engine, type “Discovery Activity for kids: The Stories of Sene-

ca Village”)
Seneca Village Article 1 (in a search engine, type “Seneca Village- kids.britannica.com”)

or
Seneca Village Worksheet Article #2 -
https://docs.google.com/document/d/11om57DoGOn-xBcuNHvm-GI-EcGRUduPC9EQ4ZHCukaE/edit

Note catcher- https://drive.google.com/file/d/1yPrjK9VPIUVoiaTqjPwzu9NZxwiu9JR1/view

My Seneca Village by Marilyn Nelson is a collection of poems that bring the inhabitants of Seneca

Village to the present day (optional)- https://www.goodreads.com/en/book/show/25946457.
Flipgrid (optional)

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to explain the significance of Seneca Village to the history of New York City.

settlement, abolished, slavery, village, immigrants
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https://centralpark.org/history-of-central-park/seneca-village-2/
https://www.centralparknyc.org/articles/seneca-village
https://youtu.be/m-q7492kX5k
https://kids.britannica.com/kids/article/Seneca-Village/632603
https://docs.google.com/document/d/1Iom57DoGOn-xBcuNHvm-GI-EcGRUduPC9EO4ZHCukaE/edit
https://drive.google.com/file/d/1yPrjK9VPIUVoiaTqjPwzu9NZxwiu9JR1/view
https://www.goodreads.com/en/book/show/25946457
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Post a picture of Seneca Village (past) and Central Park (present) in New York City.

Pose the following question to elicit discussion amongst your students, and to build background knowledge.
Ask: Have you ever heard of or ever visited Central Park?

Allow students a few minutes to discuss and share.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Introduce the lesson and explain the lesson objectives.

Teacher will say: Today, we will learn about a Black community in New York City, known as Seneca Village, and what made this
predominantly Black community unique. We will also explore the reasons why it no longer exists.

Before we begin, let's think about some of the things we already know about Seneca Village and record them in the column
labeled "I Already Know."

Because the space is small, show students how they can record short phrases or words in the space provided. For example, “No
longer exist” can be recorded instead of the sentence “Seneca Village no longer exists.”

Teacher will say: Let’s watch this video on Seneca Village and use the note catcher to record facts and questions about the topic.
Remember, a fact is something known or proven to be true. Not what we think to be true. If you have any questions about the
information you hear or see, we can record them in the column labeled “Questions | Have." We will discuss any questions you
may still have after the video is done.

Focus Questions:
e What made Seneca Village unique?
e How did the development of Central Park affect the people of Seneca Village?

Play the video.
After the video, praise students for their efforts in gathering information about Seneca Village. Let students know that they will
continue to gather information about Seneca Village by reading an article. Allow students time to share any questions they may

have about the process so far.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Students will work in small groups of 2-3. Assign students roles as they read and make meaning of the information in the article

on Seneca Village. They will continue to use the note catcher as they read to record facts, questions, and new information
learned. Encourage students to revisit any questions they have written in the note catcher and use it as a focus for their reading.
Student Roles:

Reader

Recorder

Timekeeper
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*Each student is responsible for their own notes on their note catcher.
Students will write to describe Seneca Village and how it changed.

or

Students will record a 1:30 Flipgrid describing the same prompt.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Turn and Talk: How has your knowledge of Seneca Village grown since you started reading the article and watched the video?
Group discussions around focus questions.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Students will regroup to share facts they learned about Seneca Village using the Back-to-Back, Face-to-Face Protocol.
Students will stand up and, at the teacher’s call, walk around the room and find a partner to stand back to back with. Students
will signal by putting one hand on top of their heads to indicate they are ready for guiding questions as they stand back to back
with their partner.
Pose the questions:

e Why was the development of Seneca Village important to the Black community?

e Explain how the development of Central Park affected the members of this community.

After reading the questions, the teacher will give the signal for students to turn face to face and share their responses to the
question, as well as any new information they had with their partner. Give students about 2-3 minutes to share.

The teacher will repeat the process for a second round. This time, students will share any lingering questions they may have
about the information they heard. Give students 2 minutes for this second round.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Assign a designated reader in partnerships/groups.

Provide student copies of the text.

Audio is provided on a link for the article.

Provide a modified version of the text.

Use a graphic organizer to help students organize information.
Provide extra time as needed.
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Lesson Extension/Homework

Students can record a news report on the Lost Village: Seneca Village using Flipgrid. In their news report, they will share facts
and details about the community and what made it unique.

It is important for educators to use updated language that gives formerly enslaved people agency
and describes their humanity (e.g., “enslaved person or people” instead of “slave”). Students should
know that because enslaved people were considered chattel or possessions, many texts still use
archaic or obsolete language.

Notes
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The Great Migration: A Wave of Change for Black
Communities in NYC

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

The Great Migration

Students will understand that the migration of Black people to the North from the segregated South
brought about a new way of life.

How did the Great Migration influence the development of Black communities in NYC?

Next-Gen English Language Arts Standards:
e 2SL1: Participate in collaborative conversations with diverse peers and adults in small and
large groups and during play.
e 2SL4: Describe people, places, things, and events with relevant details, expressing ideas and
feelings clearly.
e 2WT: Recall and represent relevant information from experiences or gather information from
provided sources to answer a question.
NYC Social Studies Scope & Sequence:
e 2.6: Identifying continuities and changes over time can help understand historical
developments.
e 2.7: Cause-and-effect relationships help us recount events and understand historical
development.

Prior knowledge:

What is slavery?

Early inhabitants of New York City.

Misconceptions: There was no slavery in New York.
There was no segregation in the north.

There were other migrations that took place prior to the
Great Migration.

The Great Migration Visualization map (“Search Great Migration Visualization map in search engine”)
Map of the Great Migration with Routes (in a search engine, type “Kids Britannica- Great Migration
Students”)

Read aloud the story, The Great Migration by: Jacob Lawrence or This is the Rope: A Story of
Migration by Jacqueline Woodson (in a search engine, type titles + read aloud video)

Panel 1 of the Migration Series by Jacob Lawrence : Panel 1 of the Migration Series by Jacob
Lawrence (in a search engine, type “Phillipscollection.org, Migration series panel 1”)

National Archives Image of Migration (in a search engine, type “archives.gov, The First Great
Migration”)

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to describe what life was like for Black people during and after The Great
Migration.

Students will be able to identify that Harlem was a community affected by The Great Migration.

migration, migrant, migrate, segregation, population
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https://www.youtube.com/watch?v=MSInMi8-9yU
https://kids.britannica.com/students/article/Great-Migration/603604/media?assemblyId=240480
https://www.youtube.com/watch?v=ThQysPt-3KE
https://www.youtube.com/watch?v=wN_LjwRIFL0
https://www.youtube.com/watch?v=wN_LjwRIFL0
https://www.phillipscollection.org/collection/migration-series-panel-no-1-during-world-war-i-there-was-great-migration-north-southern
https://www.archives.gov/research/african-americans/wwi/great-migration
https://archives.gov
https://Phillipscollection.org
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Pose the following questions to your students:
e Have you or a family member ever had to move from far away?
e What was moving long distance that like for you and your family?
Teacher will show students the following artwork by Black artists that depict the Great Migration:
e Panel 1 of the Migration Series by Jacob Lawrence : Panel 1 of the Migration Series by Jacob Lawrence
e National Archives Image of Migration

Like you, many families have had to move to different places. In the artwork displayed there are a lot of families moving very far
away from home. In fact, millions of people during this time period had to leave their homes in the American South and move to

brand new homes in the North.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Teacher will show students the Map of the Great Migration with Routes and have students examine it closely.
Ask: What do you notice?
What conclusions can you draw about the population in New York City and Black communities in the 1900s?

Explain to students that in the early 1700s and 1800s, most people in New York City were white. In the early 1900s, New York City
experienced a huge wave of Black migrants from the South. Several events in the South forced Black people to migrate North

to Black communities like Harlem, New York with the hopes of finding a better life. To migrate means to move from one area to
another. This mass movement, known as the Great Migration, was the largest movement of people in US History.

Read aloud the story, The Great Migration by: Jacob Lawrence: Start video at 6:55 mark https://youtu.be/ThQysPt-3KE

Focus Questions:
e What were some reasons Black people left the South and migrated to the North?
e What was life like for the migrants when they arrived in the North?

Teacher will chart student responses.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Students can write a journal entry from the point of view of a child moving north during the Great Migration. In their entry,
students will include details about why they moved and what life was like when they arrived in the North.

Teachers will remind students to refer to the chart from the read-aloud to help them write their responses.
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Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Student discussion around focus questions:
e What were some reasons Black people left the South and migrated to the North?
o What was life like for the migrants when they arrived in the North?
e How did the Great Migration impact neighborhoods in NYC like Harlem?

Encourage students to share their writing. Student journal entries can serve as an opportunity for assessment.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Teacher will facilitate discussion with students as they reflect on what they learned about the Great Migration. Help students use
the chart created from the read aloud to guide discussion.

Ask: What surprises you? What do you wonder about?

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Assign a designated reader in partnerships/groups.
Provide student copies of the text.

Provide a modified version of the text.

Provide audio/visual options for the text.

Model use of graphic organizer for organization.
Provide extra time as needed.

Provide paragraph and/or sentence frames.

Lesson Extension/Homework

Lesson extension: Students will write a paragraph to describe how Black communities like Harlem were affected by the Great
Migration.

Students can compare and contrast how Harlem and Sandy Ground changed over time.
Students can read: This is the Rope: A Story of Migration by Jacqueline Woodson;
Kids Books Read Aloud: This Is The Rope by Jacqueline Woodson

Scaffolds:
e Use a graphic organizer for Gathering Details in a story.
e Use a Journal entry writing frame to support organization in writing.
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It is important for educators to use updated language that gives formerly enslaved people agency
and describes their humanity (e.g., “enslaved person or people” instead of “slave”). Students should
know that because enslaved people were considered chattel or possessions, many texts still use

archaic or obsolete language.

Notes
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The Harlem Renaissance: A Celebration of Black Culture
In a Black Community

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/

The Harlem Renaissance

Students will understand that the Harlem Renaissance was a place of celebration of Black culture
and pride through expressions of art, photography, theater, literature, poetry, and music.

How did the Harlem Renaissance influence life in Black communities in NYC?

Next-Gen English Language Arts Standards:

e 2R2: Identify a main topic or central idea and retell key details in a text; summarize portions
of a text. (RI&RL)

e 2R3: Ininformational texts, describe the connections between ideas, concepts, or a series of
events. (RI)

e 2W3: Write narratives which recount real or imagined experiences or a short sequence of
events, including details to describe actions, thoughts, and feelings; use temporal words to
signal event order, and provide a sense of closure.

NYC Social Studies Scope & Sequence:

e 2.6: Identifying continuities and changes over time can help understand historical
developments.

e 2.7: Cause-and-effect relationships help us recount events and understand historical
development.

Slavery

The Great Migration

Civil Rights

Migrant

Misconceptions: That all Black people in the past were poor.

Black culture and what is produced by Black artists, musicians, writers, dancers, and performers is
separate from American culture.

Jazz is not a classical art form created by Americans of African descent.

Migration is different from immigration.

Migrants were not refugees.

Jazz song from the Harlem Renaissance

Short Intro Video (In a search engine, type “History Brief The Harlem Renaissance”)

Harlem’s Historic Neighborhood: Sugar Hill by: Carol Boston Weatherford (In a search engine, type
book title + read aloud)

History of the Harlem Renaissance

Songs:

Technology
e Ella Fitzgerald: “Take the A Train” by Billy Strayhorn
e Dizzy Gillespie Dizzy Gillespie feat. Charlie Parker - A Night In Tunisia
e Duke Ellington The Best of Duke Ellington - Duke Ellington Greatest Hits Full Album - Duke
Ellington Best Songs
Lined paper, pencils
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https://youtu.be/90PTxdsqfsA
https://www.youtube.com/watch?v=JHzCkbGls_E
https://youtu.be/90PTxdsqfsA
https://youtu.be/78vRYUMHlJU
https://youtu.be/gfLVVHxk4IM
https://youtu.be/DcWK5loKSdo
https://youtu.be/DcWK5loKSdo

Grade 2 | Lesson 9

Number of days for lesson

allocation 1 day (Note: A day is considered a 45-60 minute class period)

Objective
What do you want students Students will be able to explain why Black people migrated from the American South.

to understand/learn? Students will be able to use evidence gathered from photographs to describe the Black experience

What do you want students during the Harlem Renaissance and how it was a different way of life than their past.

to be able to do?

Vocabulary Harlem Renaissance, pride, jazz, activism, population, economy, scholars, poets, “Life is sweet”

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Ask students: Do you enjoy listening to music?
If so, what kind?
Why?
Play a song from one of the late jazz greats of the Harlem Renaissance.
e Ella Fitzgerald: “Take the A Train” by Billy Strayhorn
e Dizzy Gillespie Dizzy Gillespie feat. Charlie Parker - A Night In Tunisia
e Duke Ellington The Best of Duke Ellington - Duke Ellington Greatest Hits Full Album - Duke Ellington Best Songs

Have students listen to the song and pose the following questions for discussion:
e What do you think this song was about?
e How does it make you feel?

e What instruments do you hear?
Explain to students that the song “Take the A Train” was sung by Ella Fitzgerald, a well-known jazz singer during the Harlem
Renaissance, a time in Harlem’s history known for giving musicians, artists, performers, and writers a way to share the Black
experience in America.
Have children watch a short video on the Harlem Renaissance to build some background prior to the start of the lesson.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Explain to students that the Harlem Renaissance was a time in Harlem's history that ushered in a new wave of people from the
South celebrating pride in culture through expressions of art, photography, poetry, theater, and literature. Migrants helped change
the sound of jazz and encouraged Black people to become involved in politics.

Teacher will say: Today, we will learn about life in Harlem during the Harlem Renaissance and how it became a place for the
celebration of culture and pride. Expressions of art, photography, theater, literature, poetry, and jazz became the voice of the
Black people’s experiences with slavery and the Great Migration. Explain to students that having pride means being proud of
yourself or something you can do. Many people celebrate pride in their culture.
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Define culture for students as the way of life for people who share similar beliefs. Religion, language, food, music and traditions
are all a part of a person’s culture.
Explain that in the story Harlem’s Historic Neighborhood: Sugar Hill by Carol Boston Weatherford, the author shares what life was

like in this Harlem neighborhood during the Harlem Renaissance between 1918-1937.

Read aloud the text.

Have students discuss details from the text that help to show what life was like for these families living during the Harlem Re-
naissance.

Focus Question:
1. How would you describe life for Black people during the Harlem Renaissance?
2.  What did people enjoy doing during the Harlem Renaissance?

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Provide students with the task:

Write a (persuasive) letter to a family member or friend living down South. Describe what life is like in Harlem during the Harlem
Renaissance and why they should come. Be sure to include details about your experience and feelings during this time.

or

" u " u ”

when,” “where;” “why,

" u
’

Write an article describing the change that happened in Harlem. Include answers to “wh” questions: “what

and “how.”

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Student Discussion.
Questions:
e How does the story, the artwork and photography from the Harlem Renaissance help you to understand what life was
like for Black people during this time?
e How would you describe the Harlem Renaissance to a friend or family member?
What are some ways the Harlem Renaissance influenced change in Black communities like Harlem?

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Ask: What are some ways the Harlem Renaissance inspired change in Harlem?

Have students reflect on life during this time for Black people. Elicit responses from students to connect how this time period for
Black people was different from past events.

Share articles or letters.
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Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Teachers can use sentence/paragraph frames to assist with organization in writing.
Use of word banks.
Inclusion of video to support comprehension of Harlem Renaissance.

Lesson Extension/Homework

Extension:
e Students can research iconic figures who influenced change during the Harlem Renaissance.
e Students can create their own artwork to capture the essence of their understanding of the Harlem Renaissance.
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Black Communities Change Over Time

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Timelines show events of the past, present, and future. .

Students will understand the importance of memorializing the events in Black communities to tell a

historical narrative using a timeline.
How can timelines help us to learn about how Black communities have changed over time?

Next-Gen English Language Arts Standards:

e 2R3: Ininformational texts, describe the connections between ideas, concepts, or a series of
events. (RI)

e 2W2: Write informative/explanatory texts that introduce a topic, use facts and other
information to develop points, use content-specific language, and provide a concluding
statement or section.

e 2WT7: Recall and represent relevant information from experiences or gather information from
provided sources to answer a question.

NYC Social Studies Scope & Sequence:

e 2.6: Identifying continuities and changes over time can help understand historical
developments.

e 2.7: Cause-and-effect relationships help us recount events and understand historical
development.

Communities change over time.
Population in Black communities increased and decreased over time.

Timeline materials (sentence strips, index cards, tape, markers)

Padlet timeline template (optional)

Sample timeline for modeling

Teacher must search and download images of historic maps of Sandy Ground, Weeksville, Seneca
Village, and Harlem for educational uses. In a search engine, type “storymaps.arcgis.com, Preserving
significant places of Black History."

1 day (Note: A day is considered a 45-60 minute class period)

Students will be able to describe major events that affected Black communities using a short
descriptive paragraph.

Students will be able to create a timeline to show what they learned about Black communities in New
York and how they changed over time.

timeline, chronological, past, present, future
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Ask: If you had to choose 1 important event in your life so far, what would it be?

Have students turn and talk to discuss.

Share maps of historic Black communities in NYC from lesson 6. Review the names of these communities and explain that
communities of free people of color and the formerly enslaved existed all over the US before and after slavery.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Find a timeline template that shows important events in a sequence (Padlet has student friendly versions).

Remind students that timelines are a way to display a list of events in chronological order. It usually has a long bar in the middle
with notches that include dates that mark events.

Model using the timeline to get information.

Introduce today's lesson focus by explaining to students that they will show what they've learned about Black communities in
NYC over time.

Explain that they will be creating a timeline that marks important events that have occurred in the past and changed the present
and future of Black communities.

Help students create a class list of events we've explored during this unit that helped bring about change in Black communities
in NYC. Students will research the date and mark each event on their timeline. They will describe at least one of those events
using a short descriptive paragraph.

Model using resources to read and write a short description of the event on an index card. Students can provide pictures as part
of their entry as well. Lastly, remind students to put the date at the top and use the index card to mark its place on the timeline.
Optional: Model for students how they can use the Padlet to create entries that include a title with the date and description of the
event.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or allow them to practice this learning?

Students will work in groups to complete a collaborative timeline.

Each student is responsible for contributing one entry (event) on their collaborative timelines. Students should choose a different
event to research and mark on the timeline. Each entry should include the title of the event, the date at the top, and a short,
written description. Events should be marked in chronological order on the timeline.

Optional: Students can use Padlet to create digital timelines.
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Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Ask students questions as they work to gauge and further their understanding:
e Why was this event important to Black communities in the past?
e How are the events on the timeline connected?

Use a checklist/rubric to assess student understanding of the task and content.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Invite students to discuss their learning and process.

Ask: How did you decide what to display and write for each event? How can the timeline be used to help others to understand
how Harlem has changed over time?

Have students think about what their communities will look like in the future.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Provide digital text with audio components.

Provide sentence/paragraph frames to support organization in writing.
Provide students with modified text.

Provide word banks.

Lesson Extension/Homework

Students can create a timeline to show significant events from their own lives.

For each event, students will describe the event and its impact on their life at that time.

Students can create an interactive timeline using Padlet. Students can then attach audio, visual, and video to the timeline for
other students to interact with.

It is important for educators to use updated language that gives formerly enslaved people agency
and describes their humanity (e.g., “enslaved person or people” instead of “slave”). Students should
know that because enslaved people were considered chattel or possessions, many texts still use
archaic or obsolete language.

Notes
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Grade 3 Integrated Learning Plan

BLACKS STUDIES OVERVIEW

The NYC social studies curriculum for 3rd grade covers world geography; communities with cultural similarities and differences; the
interaction of varied communities; and the exchanging of cultural values and traditions. The Black Studies Curriculum provides added
support to the social studies curriculum by honing in on African countries. Starting at Units 1 and 2, students will learn about the
continent of Africa and the 54 African countries that comprise it. They will also dive into what culture is and the differences between
ancient and modern African civilizations. Students will also study the Ghanaian Adinkra symbols.

The lessons pinpoint two particular countries, Nigeria and Egypt. Students will immerse themselves in case studies around culture,
geography, and how each country’s history has shaped the community over time. While focusing on history, students will learn and
partake in discussions around different aspects of culture that they can observe being practiced in their own local communities.

Lastly, students will learn about Black people’s enduring values in the pursuit of human rights and civil rights. Upholding the idea of
justice for all people, students will examine videos about how Black Americans have and continue to fight for social justice.

@ ESSENTIAL QUESTIONS @ LEARNING OBJECTIVES. STUDENTS WILL BE ABLE TO:

e Why does geography matter? How does e Analyze, identify, and discuss various geographical areas
understanding the geography of Africa inform the within the world that contribute to not only Black American
development of cultural connections? culture but countries throughout the world.

e What are the similarities and differences between e Evaluate and make observations on topics such as culture,
cultural celebrations in Africa and those across tradition, heroism, and community.
the world?

e What symbols and feelings are represented and
conveyed in anthems?

e What makes up the cultural aspects of a
country? What are the unique features of African
countries?

e How do individuals in communities contribute to
their collective success?

e How can Afrocentric principles inform
individuals' understanding of their contribution to
community efforts, growth, and sustainability?

® ACTIVITIES AND PROJECTS

Students will engage in projects and activities such as building graphic organizers, making visual art and maps, writing a 5-paragraph
essay, examining videos, and reviewing maps.
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TEACHER NOTES

Being culturally aware and prepared will allow open conversation and inquisitiveness within the lesson. This will lead to an
opportunity to combat potential biases, stigmas, and predispositions against people of African descent. Lead with kindness and
sensitivity as you are building student knowledge of all backgrounds.

BRIDGE TO LITERACY
In support of The NYCReads Initiative, we offer this list of book recommendations connected to the themes in each grade level.

Our People by Angela Shelf Medearis

Light as a Feather: The 42 Laws of Maat for Children by Kajara Nebthet and Adofo Bey
I am Mind, Body and Spirit by Kajara Nia Yaa Nebthet

I Know I Can! by Veronica Chambers

1 Am Every Good Thing by Derrick Barnes

Brown Girl Dreaming by Jacqueline Woodson

Black Girl Magic: A Poem by Mahogany L. Browne

Black Boy Joy: 17 Stories Celebrating Black Boyhood by Kwame Mbalia
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Grade 3 | Plan Overview

LESSON 1: AFRICA IS NOT A COUNTRY

CONNECTIONS
LEARNING EXPERIENCE

Why does geography matter? How does

understanding the geography of Africa inform

the development of cultural connections?
Objective(s):

Students will be able to identify the African
continent as a composite of 54 countries.

Students will be able to understand and
identify the different parts of maps and learn
various skills, such as how to use directions
and how to read a map key.

3.1 Geographic regions have unifying
characteristics and can be studied using a
variety of tools.

LESSON 2: CELEBRATIONS OF DANCE ACROSS CULTURES

CONNECTIONS
LEARNING EXPERIENCE

What are the similarities and differences
between dance and movement in Africa and
across the world?

Objective(s):

Students will be able to identify similarities
and differences between cultural traditions
in communities and cultures across African
countries.

Students will be able to develop an
understanding and appreciation for cultural
movements rooted in African cultures.

3.5 Communities share cultural similarities
and differences across the world.

Students listen and repeat names
of the countries, territories,
oceans/bodies of water that
make up the continent of Africa,
highlighting the location using
cardinal and ordinal directions.

Students will show understanding
by responding to the teacher’s
prompts for names of countries in
North America and Africa.

Through discussion, writing,
drawing, and movement, students
are able to make connections
between their own cultural dances
and the cultural dances of African
countries.
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Grade 3 | Plan Overview

LESSON 3: SENSE OF PRIDE

CONNECTIONS
LEARNING EXPERIENCE

What symbols and feelings are represented and
conveyed in anthems?

Objective(s):
Students will be able to Identify the symbols

and images conveyed in anthems.

Students will be able to describe the
differences between the Black national
anthem, the Ghanaian national anthem, and the
American national anthem.

Students will be able to compose a personal
anthem.

3.4 Each community or culture has a unique
history, including heroic figures, traditions,
and holidays.

3.5 Communities share cultural similarities
and differences across the world.

LESSON 4: COMPONENTS IN AN AFRICAN CULTURE

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC) LEARNING EXPERIENCES

What makes up the cultural aspects of a
country? What are the unique features of
African countries?

Objective(s):
Students will be able to name components of

culture.

Students will be able to write about the
components of the culture of one African
country.

Students will be able to present and discuss
the components of the culture of one African
country in detail.

3.4 Each community or culture has a
unique history, including heroic figures,
traditions, and holidays.

Students will write words
describing their feelings as they
listen to national anthems and
draw imagery (picture words)
words that are evident.

Students will write a one-stanza
song that is their personal anthem,
expressing their feelings about
themselves, their families, schools,
and/or community.

Students will watch a video and
explain that cultures are made of
different parts (components) of
life.

Students will collectively list
components of Egyptian culture
on the board/chart.

Students will choose one African
country to develop a slide
presentation that highlights the
components of culture.

GRADE 3

BLACK STUDIES CURRICULUM GUIDE

180



Grade 3 | Plan Overview

LESSON 5: ROOTED IN VALUES

CONNECTIONS
LEARNING EXPERIENCE

How do individuals in communities contribute
to their collective success? How can
Afrocentric principles inform individuals’
understanding of their contribution to
community efforts, growth, and sustainability?

Objective(s):

Students will be able to develop a model
garden with a partner and include plants and
perimeter measurements.

Students will be able to explain the values
that are important to them and how they are
represented in the logo they create for their
garden.

3.9 Communities meet their needs and
wants in a variety of ways, forming the basis
for their economy.

Students will watch two short
videos and have a discussion
about what they learned about
community gardens.

In pairs, students will create
garden plans (on paper or on

their devices) that feature the
vegetables and fruit they will grow,
the measurements (length, width,
perimeter), and the name and logo
for their garden using principle
symbols.
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Grade 3 | Lesson 1

Africa is not a Country

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials

Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

The Continent of Africa

Why does geography matter? How does understanding the geography of Africa inform the develop-
ment of cultural connections?

What is my family lineage?

Next-Gen English Language Arts Standards:
e 3SL1b: Follow agreed-upon norms for discussions by actively listening, taking turns, and
staying on topic.
e 3SL1c: Ask questions to check understanding of information presented and link comments
to the remarks of others.
e 3SL2: Determine the central ideas and supporting details or information presented in diverse
texts and formats (e.g., including visual, quantitative, and oral).

Basic understanding of maps as tools for charting the location of places.
Misconception: That Africa is a country, not a continent.

The Geography Song | Globe vs Map Song | Scratch Garden - YouTube

Map of Africa
Africa is Not a Country by Margy Burns Knight

World Map of continents

Political Map of North America

Political Map of Central America and the Caribbean

Political Map of Africa

Blank map of Africa
Sporcle Quiz

Instruments in the music center, instrumental versions of songs for movement center, variety of arts
and craft materials in art center (markers, crayons, construction paper, stickers, beads, feathers, etc.)

1 Day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify the African continent as a composite of 54 countries.

Students will be able to understand and identify the different parts of maps and globes and learn
various skills, such as how to use directions and read a map key.

Africa, map, globe symbols, location, Equator, hemisphere, continents, countries, nations, Prime
Meridian, cardinal directions, ordinal directions, north, south, east, west, northwest, southwest,
southeast, northeast, compass rose, North Pole, South Pole, ocean
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https://www.youtube.com/watch?v=_pOKoIAnybg
https://www.amazon.com/Africa-Country-Margy-Burns-Knight/dp/0761316477/ref=sr_1_1?keywords=africa+is+not+a+country&qid=1654017621&s=books&sprefix=africa+is+not+a+%2Cstripbooks%2C572&sr=1-1
https://www.worldatlas.com/continents
https://www.cia.gov/the-world-factbook/static/09f14262b8d528e66631646c85e0edc0/north_america_pol.pdf
https://www.cia.gov/the-world-factbook/static/3787917c03278c460d669062d30285b2/central_america_pol.pdf
https://www.cia.gov/the-world-factbook/static/bd0fd4375b21514438e9b9435d8b7c4a/africa_pol-1.pdf
https://www.sporcle.com/games/g/africa

Grade 3 | Lesson 1

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Show Video: The Geography Song | Globe vs Map Song | Scratch Garden - YouTube

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Begin by asking if Africa is a country or a continent. Take a quick poll and chart student responses.

The teacher will read Africa is Not a Country by Margy Burns Knight.

Review the responses to the poll after reading. The teacher should display a world map and explain that there are seven
continents in the world, directing students to each one.

Say: Today, we are going to focus on the continents of North America and Africa.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

Display a large world map. Have the teacher ask where the students are on the map. Ask where North America is. Explain that
a continent is a large solid area of land. The world has seven continents. The teacher should display a world map and explain
that today we will focus on the continents of North America and Africa. Review the countries, territories, and oceans/bodies of
water that make up the continent, highlighting the location using cardinal and ordinal directions. (e.g., Haiti is to the west of the
Dominican Republic).

Display a large labeled map of Africa. Review (students listen and repeat names) the countries that make up the continent,
highlighting the location using cardinal and ordinal directions.

Show/project map of Africa and review key features:
e Country names
e Capitals
e Oceans/bodies of water

Distribute printed map handouts to students of Africa. Alternatively, provide ways for students to view maps on their devices.

Provide students with an individual blank map of Africa and direct them to fill in the country names and oceans/bodies of water
for the continent.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Students will show understanding through their responses to the teacher’s prompts for names of countries in North America and
Africa.
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Grade 3 | Lesson 1

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Display Sporcle (online fill-in game) https://www.sporcle.com/games/g/africa

Ask students to name as many countries as possible in the allotted time as the teacher types in answers. Choose a student to be
the caller as students raise their hands to respond with different country names.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

The instructional activity will have two modifications to support the needs of all the students:

One group of students will work in a cooperative group to describe the similarities and differences of countries and continents
and write responses describing each.

Another group of students will create a Venn diagram about the similarities and differences between countries and continents.

Lesson Extension/Homework

Locate the capital cities of countries in Africa and label them with a star.

Create a map of the classroom, complete with a compass rose and landmarks, and label the teacher’s desk as capital with a star.
Students will practice vocabulary words, using them in sentences and developing short paragraphs.

**Perhaps thinking critically about who makes maps and who draws out the sizes of the countries on a map or globe.

Maps & Globes - Let's Talk Geography on the Learning Videos Channel - YouTube
Seven Continents Song - YouTube

Further Resources Maps and globes for 3rd grade - YouTube

Maps and Globes (stmarys-temple.org)

Countries and Territories in North America
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https://www.sporcle.com/games/g/africa
https://www.youtube.com/watch?v=0ZlLez0hFHw
https://www.youtube.com/watch?v=K6DSMZ8b3LE
https://www.youtube.com/watch?v=kIag7tY2jpI
https://stmarys-temple.org/documents/2016/8/Maps%20and%20Globes%20Powerpoint.pdf
https://examples.yourdictionary.com/how-many-countries-are-north-america-full-list-territories

Grade 3 | Lesson 2

Celebrations of Dance Across African Cultures

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Curriculum Connections

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

African Reflections in Cross-Cultural Celebrations of Dance

What are the similarities and differences between dance and movement in Africa and across the
world?

What is a family? How are families the same and different?

Next-Gen English Language Arts Standards:

e 3SL1b: Follow agreed-upon norms for discussions by actively listening, taking turns, and
staying on topic.

e 3SL2: Determine the central ideas and supporting details or information presented in diverse
texts and formats (e.g., including visual, quantitative, and oral).

e 3W3: Write narratives to develop real or imagined experiences or events using effective
techniques, descriptive details, and clear event sequences.

New York State Department of Education Physical Education Standards:

e 2.1.3. Demonstrates movement concepts in a variety of physical activities. (Standard 2.
Applies knowledge of concepts, principles, strategies, and tactics related to movement and
performance.)

e 5.3.3. |dentifies the reasons for enjoyment in self-selected physical activities. (Standard 5.
Recognizes the value of physical activity for overall wellness, enjoyment, challenge, and/or
self-expression.)

Hidden Voices Global African Diaspora
e Vol. 2 Claudia Jones
e Vol. 2 Léopold Sédar Senghor

Communities celebrate traditions such as birthdays, coming of age, and seasonal changes through
dance and movement.

Misconception: Cultures across African countries do not have influence and connect to the African
Diaspora.

Step Afrika! Performs in Brooklyn

Carnival video

Read Drumbeat in Our Feet by Patricia Keely

Kid Carnival Video

Zaouli de Manfla dance of the Ivory Coast Video.

1 Day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify similarities and differences between cultural traditions in communi-
ties and cultures across African countries.

Students will be able to develop an understanding and appreciation for cultural traditions rooted in
African cultures.

culture, community, beliefs, groups, traditions, celebration, dance
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https://www.youtube.com/watch?v=Z3S5Vq0Q-Rk
https://www.youtube.com/watch?v=ewHsrH24oBM
https://www.amazon.com/Drumbeat-Our-Feet-Patricia-Keeler/dp/1620140799/ref=asc_df_1620140799/?tag=hyprod-20&linkCode=df0&hvadid=312178232056&hvpos=&hvnetw=g&hvrand=3611670546687562126&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=9031599&hvtargid=pla-568728859820&psc=1&tag=&ref=&adgrpid=60258870937&hvpone=&hvptwo=&hvadid=312178232056&hvpos=&hvnetw=g&hvrand=3611670546687562126&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=9031599&hvtargid=pla-568728859820#customerReviews
https://www.youtube.com/watch?v=zNk2LHUSHDA
https://youtu.be/jZ572yLH9sc

Grade 3 | Lesson 2

Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Explain how celebrations, dance, and movement are cultural expressions of pride, community, and liberation.
Show an example of dance: Step Afrika! Performs in Brooklyn

Show an example of a celebration: Carnival

Mini-Lesson (I Do) (70 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Explain that dances have purpose and meaning and are used to express a range of emotions and feelings, such as enjoyment
and sadness.

Read Drumbeat in Our Feet by Patricia Keely
The teacher describes (optional: and demonstrates in person or via pictures) their favorite dance and when they enjoy dancing.

Worktime (We Do and You Do) (30 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher can describe their favorite dance as of their own choice describing its purpose, traditional symbols, and activities, or
the teacher can choose his/her favorite Dance is any of the African Diaspora, that's modeled below.

1. African Diasporic dances are dance forms that originated from the continent of Africa, and dance styles that are descen-
dants of that region. These forms of dances are rooted in Afro-Caribbean, Latin, and African-American dances that we
know today.

2. I'm going to briefly discuss a style of African dance. African dance deeply expresses communal values and social
relationships. Often, the experience of ritual vs. social gathering is fused during these dances, and the importance of the
execution of these dances is treated with immense respect. African dance is deeply rooted in rhythm, percussion, and
spirituality and is often believed to have healing forces.

3. Check out this Zaouli dance of the Ivory Coast! https://youtu.be/jZ572yL H9sc

4. Explaining that Zaouli plays an educational, playful, and aesthetic role. It contributes to environmental preservation, con-
veys the cultural identity of its bearers, and promotes integration and social cohesion.

The teacher will prompt students to discuss some of their favorite dances in small groups.

The teacher will prompt students to write a paragraph and draw an accompanying picture explaining their favorite celebrations/
events in life, including the

1) purpose,

2) traditional symbols, and

3) activities and/or dance.
Students are encouraged to include similarities and differences to the African cultural dances they've been introduced to in their
paragraphs.
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https://www.youtube.com/watch?v=Z3S5Vq0Q-Rk
https://www.youtube.com/watch?v=ewHsrH24oBM
https://www.amazon.com/Drumbeat-Our-Feet-Patricia-Keeler/dp/1620140799/ref=asc_df_1620140799/?tag=hyprod-20&linkCode=df0&hvadid=312178232056&hvpos=&hvnetw=g&hvrand=3611670546687562126&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=9031599&hvtargid=pla-568728859820&psc=1&tag=&ref=&adgrpid=60258870937&hvpone=&hvptwo=&hvadid=312178232056&hvpos=&hvnetw=g&hvrand=3611670546687562126&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=9031599&hvtargid=pla-568728859820#customerReviews
https://www.ted.com/talks/clint_smith_the_danger_of_silence?language=en

Grade 3 | Lesson 2

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Students are able to make connections between their own cultural celebrations and the cultural celebrations of others through
the narrative writing piece.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

The teacher plays a Kid Carnival music video and allows students to mimic the dance featured on the video or dance in their own
way as an expression of self, community celebration, and culture.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Advanced students will create a graphic organizer (Venn diagram) showing similarities and differences between their traditions
and Carnival/stepping/traditional African dance.

Intermediate students will build sentences to develop a story on the cultural celebrations of different groups.

Support students will identify a tradition and draw their family celebration.

Lesson Extension/Homework

Learn African dance
Conduct a family interview about cultural traditions. Have students ask family members about what foods, clothing, music, and
dances are done during large celebrations such as weddings, birthdays, or coming-of-age ceremonies.

Cultures of the World | A fun overview of the world cultures for kids - YouTube
A Country of Cultures - Grade 3 - Preview - YouTube

Further Resources Everyone Has a Culture - Everyone Is Different (peacecorps.gov)
Understanding Traditions and Cultures for Kids - YouTube

Cultural and Family Traditions - YouTube
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Sense of Pride

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Curiculum Connections

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials

Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Anthems and the Pride of a Nation

What symbols and feelings are represented and conveyed in anthems?
What is my family lineage?

Next-Gen English Language Arts Standards:

e 3SL1b: Follow agreed-upon norms for discussions by actively listening, taking turns, and
staying on topic.

e 3SL2: Determine the central ideas and supporting details or information presented in diverse
texts and formats (e.g., including visual, quantitative, and oral).

e 3Wa3: Write narratives to develop real or imagined experiences or events using effective
techniques, descriptive details, and clear event sequences. Whitney Houston'’s Iconic
Performance

Hidden Voices Global African Diaspora
e Vol. 2 Claudia Jones
e Vol. 2 Léopold Sédar Senghor
e Vol. 2 Steve Biko
e Vol. 2 Fela Anikulapé Kuti

Anthems are songs written and sung to express feelings such as pride
and joy.
Misconceptions: Anthems only sound one way. The United States only has one anthem.

Lift Every Voice and Sing, written by James Weldon Johnson and performed by Committed

Lift Every Voice and Sing background, Teachers can use this article for background and context and
can create a handout if need be

Sing a Song by Kelly Starling Lyons
Ghana National Anthem, written by Philip Gbeho

American Nation Anthem, written by Francis Scott Key and performed by Beyoncé and Whitney
Houston.

Instruments in the music center, instrumental versions of songs for movement center, variety of arts
and craft materials in art center (markers, crayons, construction paper, stickers, beads, feathers, etc.)

1 Day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify the symbols and images conveyed in anthems.

Students will be able to describe the differences between the Black national anthem, the Ghanaian
national anthem, and the American national anthem.

Students will be able to compose a personal anthem.

anthem, pride, compose, stanza, verse, imagery

GRADE 3

BLACK STUDIES CURRICULUM GUIDE 188


https://www.youtube.com/watch?v=ngFDy52eCZY
https://drive.google.com/file/d/1WIhAezvTVTzoq5BibI_R2LLQGGaC3BMH/view
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https://www.youtube.com/watch?v=Dm3nPpn_ynk
https://www.youtube.com/watch?v=qGDH18R7GfA
https://www.youtube.com/watch?v=dtdhxqGmWKU
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Explain that an anthem is a song written and performed to express pride and history.
Read Sing a Song by Kelly Starling Lyons.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Explain that anthems are musical and poetic expressions of feelings, celebrations, and events.
Play and display the video Lift Every Voice and Sing, written by James Weldon Johnson and performed by Committed.

As the teacher and students listen to the song, together as a group, the teacher will solicit words describing their feelings as they
listen and write them on chart paper. They can also write the imagery (picture words) that are evident.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

Read highlights from the “Lift Every Voice and Sing” background worksheet featuring the historical purpose and background of
composer James Weldon Johnson who was a school principal, lawyer, diplomat, professor, and author.

Play and display the video of the National Anthem of the United States and explain that the teacher and students will write words
describing their feelings as they listen to the song. They can also write the imagery (picture words) that are evident (e.g., light,
star, brave, home, rocket, free, etc.).

Play and display the video of the Ghana National Anthem and prompt students to write words describing their feelings as they
listen to the song. They can also write the imagery words that are evident (e.g., nation, fearless, storm, strong, together, etc.).

Prompt students to write a one-stanza song that is their personal anthem expressing their feelings about themselves, their
family, schools, and/or community.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will interrupt mid-workshop to check that students use imagery/picture words in their created stanzas. Ask students
to name feelings associated with their personal anthem (how does it make you feel?)
Teacher tip: Students should feel a sense of pride and joy when creating their personal anthem.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Allow students to share their progress on their personal anthems in groups of 2-3.
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https://www.youtube.com/watch?v=Dm3nPpn_ynk

Grade 3 | Lesson 3

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Advanced students will create a graphic organizer (Venn diagram) depicting similarities and differences in anthems.
Intermediate students will write sentences depicting a scene based on the feelings evoked by the anthem they hear.
Support students will draw a picture of the images that they visualize based on the feelings evoked by the anthem they hear.

Lesson Extension/Homework

Students will write a second stanza to their personal anthem.
Students will write a third stanza to their personal anthem.
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Components of Culture in an African Culture

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Curiculum Connections

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials

Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

African Culture from Country to Country

What makes up the cultural aspects of a country? What are the unique features of African countries?
What is my family lineage?

Hidden Voices Global African Diaspora
e Vol. 2 Claudia Jones
e Vol. 2 Léopold Sédar Senghor
e Vol. 2 Steve Biko
e Vol. 2 Fela Anikulapé Kuti

Africa is made up of 54 distinct countries.
Misconception: All of the countries in Africa have the same culture.

Video Destination Eqypt

World Factbook

Instruments in the music center, instrumental versions of songs for movement center, variety of arts
and craft materials in art center (markers, crayons, construction paper, stickers, beads, feathers, etc.)

1 Day (Note: A day is considered a 45-60 minute class period)

Students will be able to name components of culture.
Students will be able to write about the components of the culture of one African country.

Students will be able to present and discuss the components of the culture of one African country in
detail.

component, architecture, history, landmarks, waterways, geography, food/cuisine, government,
kingdoms, queendoms, education, transportation, animals/wildlife, flag, national anthem, money/
economy, sports, entertainment, music, products/exports, environment, communications, military,
conflict and peace, festivals, art, religion, business, languages
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Explain that cultures consist of different parts (components) of life.

Play and display video Destination Egypt
Ask: What aspects of culture do we see in the video?

Anticipated responses:
e Travel
e Transportation
e Landmarks
e Religion

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Ask students to name the parts of life that make up a culture.

Generate a collective list on the board (or chart paper).

Offer clues so that students generate a list to include (but not limited to):
architecture, history, landmarks, waterways, geography, food/cuisine, government, kingdoms, queendoms, education,
transportation, animals/wildlife, flag, national anthem, money/economy, sports, entertainment, music, products/exports,
environment, communications, military, conflict and peace, festivals, art, religion, business,
and languages.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

Demonstrate how to research facts about culture by using the World Factbook (cia.gov) and how to read, summarize, and
paraphrase facts about 4-5 different components of culture.
Let students choose one African country to develop a slide presentation highlighting the components of its culture.

Teacher tip: Encourage students to choose different countries in Africa or those with which they may not be as familiar.
Create a slideshow (in PowerPoint, Google Slides, etc.) by making one slide for each component of culture (4-5 components/
slides total).

Prompt students to write a list of 3-4 paraphrased facts about each component of the culture of their chosen country. The
teacher will display a general model of the product.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will walk around and check on students’ progress as they develop facts for their slideshows.
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Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Allow students to share their progress on their slide shows in pairs.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Advanced students will create a graphic organizer (Venn diagram) depicting similarities and differences between countries.
Intermediate students will write sentences about their chosen country.
Support students will draw a picture depicting their chosen country.

Lesson Extension/Homework

Students will present their slideshow to someone outside of class.
Students will write an essay on one aspect of culture and why they believe it is important to their chosen country.

This lesson may last a few days, allowing students to complete research on their chosen country
Notes and prepare their slideshow. As a culminating activity, students can assemble at a “conference”
and present their chosen country to the class.
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Grade 3 | Lesson 5

Rooted in Values

Big Idea

Driving/Essential
Question(s)

Standards Adressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Afrocentric Principles and Community Building
How do individuals in communities contribute to their collective success?

How can Afrocentric principles inform individuals’ understanding of their contribution to community
efforts, growth, and sustainability?

Next-Gen English Language Arts Standards:

e 3SL1b: Follow agreed-upon norms for discussions by actively listening, taking turns, and

staying on topic.
NYS Math Standards:

e NY-3.MD.8a Solve real world and mathematical problems involving perimeters of polygons,
including finding the perimeter given the side lengths or finding one unknown side length
given the perimeter and other side lengths.

o NY-3.MD.8b Identify rectangles with the same perimeter and different areas or with the
same area and different perimeters.

Measurement procedures.
Addition and multiplication.
Misconceptions: Food is only purchased in stores or grown on farms.

Harlem Grown Youth Voices (Harlem, New York, United States of America)

School Garden Documentary (Butiama, Mara Region, Tanzania)

Harlem Grown by Tony Hillery

Good Morning America video of Harlem Grown founder, Tony Hillery to learn more about Harlem
Grown

Map Out A Garden (Use as a template; the teacher will create their own)

Afrocentric Principles and Symbology

1 Day (Note: A day is considered a 45-60 minute class period)

Students will be able to develop a model garden with a partner and include plants and perimeter
measurements.

Students will be able to explain the values important to them and how the logo they create for their
garden represents those values.

sustainability, agriculture, principle, value, ethic, affirm, Ujima (Collective Work and Responsibility),
Ujamaa (Cooperative Economics), Nia (Purpose), Kuumba (Creativity), Imani (Faith), Sankofa (Learn
from the past), Akoma (Endurance and Understanding), Denkyem (Adaptability), Mate Masie (Wis-
dom and Prudence), Wawa Aba (Perseverance)
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https://youtu.be/K1xgwfj5nb8
https://youtu.be/mYlMpumaIgU
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Students will watch two short videos:
e Harlem Grown Youth Voices
e School Garden Documentary
In the remaining time discuss what they saw and learned from the videos.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will read the book Harlem Grown by Tony Hillery.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

Display a chart with the African principles listed in the vocabulary section. Afrocentric Principles and Symbology (3.5).pdf

The teacher will review the pronunciation and meaning of the Afrocentric principles and values.

The teacher will prompt students to identify the values and principles they see demonstrated in the videos and the text by asking
questions such as “Did we see examples of Ujima in the text? How did Ujima show up?”

The teacher will display photos and representations of gardens to generate ideas and familiarize the students with tier 3
vocabulary (e.g., plants, rows, spacing, and planning).

The teacher will explain to students that their task is to imagine they are gardeners like Tony in Harlem Grown and that they will
design a fruit and vegetable garden. In pairs, students will design blueprints for a garden (on paper or their devices) that features
the vegetables and fruit they will grow, the measurements (length, width, perimeter), and a name and logo for their garden using
the African principle symbols

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will interrupt mid-lesson to ask students about how the design is going, what principles and values they have
incorporated thus far, and how those values relate to their garden’s name and logo.

The teacher will check students’ computations for the dimensions of their gardens.
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Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Students will share their garden designs. Teachers will give students seeds to take home, plant, and nurture.

Teacher tip: The teacher should visit a Black-owned nursery/farm/florist/garden, where available, as this lesson centers on the
agricultural contributions of people across the African diaspora.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Students will be taught materials by the teacher and through multimedia sources.
Pre-teaching will be done prior to the lesson.

The teacher will work with students below grade level for additional support.
Students will have differentiated group work and pairing based on mixed ability.

The teacher is available to implement any other specific modification/accommodation during
the lesson.

Lesson Extension/Homework

Students will choose one of the videos below and write a reflection about community and sustainability. They can use the
classroom lesson, prior knowledge, and their own experiences.

Good Morning America video of Harlem Grown founder, Tony Hillery to learn more about Harlem Grown

Ethical agriculture in Accra, Ghana

https://www.greenbeltmovement.org/wangari-maathai/biography
https://www.ecoliteracy.org/download/getting-started-school-gardens
Adinkra Symbols
https://www.nps.gov/afbg/learn/historyculture/adinkra-symbols.htm

Notes
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Grade 4 Integrated Learning Plan

BLACKS STUDIES OVERVIEW

New York State 4th grade social studies curriculum focuses on New York State and local history. Aligned with the units, the Black
Studies Curriculum (BSC), 4th grade, addresses the following questions: What is the significance of geographic locations on the map
during the time period? What motivates people to explore new lands? What does it mean to be free? And, how do poetry, literature,
and art shape a nation? The BSC allows students to examine how Black people play an integral role in building independence and
opportunity within New York State.

In the BSC, students will engage in lessons within the curriculum that highlight topics including slaves in New Amsterdam, the Black
American migration to NY, and Black artists and their contributions within Harlem. The lessons allow students to analyze and develop
a deeper understanding of Black people and Black communities, and their commitment to freedom, agency, resilience, and joy.

Students will participate in research that will develop knowledge and promote questions about how Black people impacted New York
State. For example, in the lesson “Black New Yorkers and the ‘Empire State of Mind’;" students explore why so many Black people
migrated to New York City and their contribution to the Harlem Renaissance through art, literature, and music.

@ [ESSENTIAL QUESTIONS @© LEARNING OBJECTIVES. STUDENTS WILL BE ABLE TO:
e How have African knowledge and traditions influenced e Understand people of African descent/Black
e How did/do Black people show resilience in the past and State
in the present? e Explore how Black people fought for liberation
e How have Black people in Harlem held multiple roles through the arts
historically and now? e Explore the significance of education and literacy
e How can the historical and social context help students e Examine Black American migration to Harlem

to determine the central idea or historical theme?

e Inwhat ways have Black communities fought for freedom
and dignity?

What is liberation?

e How can students develop their agency to continue the
fight for liberation in various facets of life?

e How did/do Black poets demonstrate that they value(d)
freedom, perseverance, joy, and agency in the past and
currently?

e How have Black poets demonstrated a commitment to
freedom, agency, perseverance, and joy?

e How can poems by Black poets encourage others to
persevere in difficult times?

e How can we be activists for change in our own
communities?

® ACTIVITIES AND PROJECTS

Some of the activities students will engage in include watching a video to learn more about the history of a cakewalk, analyzing
factors that brought Black people from the South to the North, and crafting and creating poems that speak to historical moments and
dreams for the future.
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TEACHER NOTES

Having prior knowledge of the African leaders and pioneers that the lessons are based on is helpful.

Helpful tips: explore the Black migration, different art forms used to express the “fight,’ the development of Black liberation in
the 21st century within a timeline, and how this idea of liberation is still being developed among Black people.

Being culturally aware and prepared will allow open conversation and curiosity within the lesson. This will lead to an
opportunity to combat potential biases, stigmas, and predispositions against people of African descent.

Lead with kindness and sensitivity as you are building student knowledge of all backgrounds.

BRIDGE TO LITERACY

In support of The NYCReads Initiative, we offer this list of book recommendations connected to the themes in each grade level.

Clean Getaway by Nic Stone

Roll of Thunder, Hear My Cry by Mildred D. Taylor

The Undefeated by Kwame Alexander and Kadir Nelson

1, too, am America by Langston Hughes

When the Schools Shut Down: A Young Girl’s Story of Virginia's “Lost Generation” and the Brown v. Board of Education of
Topeka Decision by Yolanda Gladden and Dr. Tamara Pizzoli

Linda Brown, You Are Not Alone: The Brown vs. Board of Education Decision by Joyce Carol Thomas

When the Beat was Born: DJ Kool Herc and the Creation of Hip Hop by Laban Carack Hill (NYPL: Hip-Hop Books for Kids)
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Grade 4 | Plan Overview

LESSON 1: IS THE CAKEWALK A DANCE OF FREEDOM OR OPPRESSION?

ESSENTIAL QUESTIONS / OBJECTIVES CONNECTIONS LEARNING EXPERIENCES
(NYCPS SS UNIT & TOPIC)

How can the historical and social context

help students to determine the central idea or

historical theme?

Objective(s):

Day 1: Students will be able to understand the

Unit 4: Freedom and the New Nation:
Federal, State, and Local Government -
What does it mean to be free?

4.5 In Search of Freedom and a Call for
Change - How do people, laws, and new
technology shape a nation?

Students will make predictions
about Mirandy and Brother Wind
based on the cover of the book.

Students will watch a video to
learn more about the history of a
cakewalk.

historical context (continuity and change) of
the cakewalk dance. Students will respond to guided
reading questions (below)
using the Claim, Evidence, and

Reasoning (C.E.R.) strategy and

Day 2: Students will be able to analyze the
theme in the folktale Mirandy and Brother Wind
and justify claims of a celebratory or oppres-

sive dance using the Claim, Evidence, and
Reasoning (C.E.R) strategy.

appropriate sentence stems in
group discussions.

LESSON 2: THE VALUE OF EDUCATION FOR BLACK/AFRICAN PEOPLE DURING ENSLAVEMENT

CONNECTIONS
LEARNING EXPERIENCE

In what ways have Black people fought for

education and literacy?

Objective(s):

Students will be able to understand that anti-
literacy laws were enacted against free and

enslaved Black people.

Unit 4: Freedom and the New Nation:
Federal, State, and Local Government -
What does it mean to be free?

4.5 In Search of Freedom and a Call for
Change - How do people, laws, and new
technology shape a nation?

Students will discuss an African
proverb with a partner.

The class will discuss how Black
people saw literacy as a path to
freedom.

Students will watch a video to

Students will be able to identify the ways Black discover more about the history of

people sought education and literacy during Nat Turner.

slavery. Students will listen to the text, A
Light in the Darkness, an online
read-aloud.
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LESSON 3: BLACK NEW YORKERS AND THE “EMPIRE STATE OF MIND"

CONNECTIONS
LEARNING EXPERIENCE

What are the reasons that Black people 4.7 Immigration and Migration from the Students will examine Black
migrated to northern cities? Early 1800s to the Present - Many people American migration to NYC and
have immigrated and migrated to New York  their contributions within Harlem
State contributing to its cultural growth and
development.

How did the push and pull factors of the Great
Migration contribute to the transformation of
the Black American experience?

Students will research and
respond to a graphic organizer
in “Black New Yorkers and The

Objective(s): ) )
‘Empire State of Mind.”

Students will be able to identify why large
numbers of Black Americans migrated to New
York City and the cultural contributions of
artists, writers, and musicians associated with
the Harlem Renaissance.

LESSON 4: COMPONENTS IN AN AFRICAN CULTURE

CONNECTIONS
ESSENTIAL QUESTIONS / OBJECTIVES (NYCPS SS UNIT & TOPIC) LEARNING EXPERIENCES

How does The Great Migration provide 4.1 Geography of New York State: New Analyze the new Black/African
evidence of Black people’s resilience? York State has a diverse geography. American identity through the lens
Various maps can be used to represent of the Harlem Renaissance.

What does the history of Harlem teach us

about resilience? and examine the geography of New York Create a visual chart that

Objective(s): State. demonstrates the resistance of
4.7 Immigration and Migration from the Black people and their influence

Students will be able to understand the Early 1800s to the Present - Many people around the world.

meaning of the term resiliency: have immigrated and migrated to New

Students will be able to apply the term York State contributing to its cultural

resilience to the experience of Black people in growth and development.

New York and around the world.

Students will be able to connect cultural
traditions that were transported from the
continent of Africa to the United States.
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LESSON 5: THE POWER OF POETIC EXPRESSION

ESSENTIAL QUESTIONS / OBJECTIVES CONNECTIONS
LEARNING EXPERIENCE

How do individuals in communities contribute 4.5 In Search of Freedom and a Call for Students listen to poetry, watch/
to their collective success? How can Change - How do people, laws, and new listen to videos of poets, and listen
Afrocentric principles inform individuals’ technologies shape a nation? for historical references or ideas
understanding of their contribution to about the past.

. I,
community efforts, growth, and sustainability? Students annotate the text of the

Objective(s): poem to mark those historical

Students will be able to develop a model references.
garden with a partner and include plants and
perimeter measurements.

Students will be able to explain the values
that are important to them and how they are
represented in the logo they create for their
garden.
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Is the Cakewalk a Dance of Freedom or Oppression?

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Art Forms as Freedom or Oppression

Historically art forms have been used as either a celebration of freedom or as a form of oppression.

How does one determine the theme or central idea?
How has the cakewalk been used as both a form of celebration and an act of oppression?

Next-Gen English Language Arts Standards:
e 4R3: (RL) In informational texts, explain events, procedures, ideas, or concepts, including
what happened and why, based on specific evidence from the text. (RI)
e 4SL1: Engage effectively in a range of collaborative discussions with diverse partners,
expressing ideas clearly, and building on those of others.
NYC Social Studies Scope & Sequence:
e Unit 4: Freedom and the New Nation: Federal, State, and Local Government - What does it
mean to be free?

History of the Cakewalk Dance

Dance trends (traditional, social media, etc.)
Purpose of American folktales

Day 1

Cake Walk Video

Black Music Scholar | Cakewalk History: The Oppressed Walk for Cake
Yehoodi | The Cakewalk: A Dance of Black Resistance and Celebration
Day 2

Mirandy and Brother Wind Read Aloud
Story Elements Graphic Organizer

2-3 Days. (Note: A day is considered a 45-60 minute class period)

Day 1: Students will be able to understand the historical context (continuity and change) of the
cakewalk dance.

Day 2-3: Students will be able to analyze the theme in the folktale Mirandy and Brother Wind and

justify claims of a celebratory or oppressive dance using the Claim, Evidence, and Reasoning (C.E.R.)

strategy.

Students will explain how they determined a relevant theme based on the actions and motivations of

the characters in Mirandy and Brother Wind.

analyze, infer, justify, folktales, cakewalk, mockery, blackface, minstrel show, oppression, resistance

GRADE 4

BLACK STUDIES CURRICULUM GUIDE

204


https://youtu.be/QifiyNm6jG4
https://blackmusicscholar.com/the-oppressed-walk-for-cake/
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Day 1
Warm-Up: Students will watch a video to learn more about the history of the Cakewalk Dance. Students will jot down two notic-
ings and one wondering in their notebooks.

Sentence Starters:

e [ notice...
e [ wonder..
Day 2

Warm Up: Students will make predictions about Mirandy and Brother Wind by Patricia McKissack based on the cover of the book.
Students will take turns sharing their predictions with an elbow partner.
Sentence Starters:

e |predict that...

e | think that..

e Based on the cover, | can infer that this story will...

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Day 1: Teacher will think aloud and share observations from cakewalk videos. “I noticed” Black people were dressed up, Black
people danced, It was like a contest. “l wondered” Who were the judges? The teacher should ask students to share their noticings
and wonderings.

Day 2-3: The teacher will review story elements, with a particular focus on the theme.

Setting: Where does the story take place?

Characters: Who are the main characters?

Plot: What is the sequence of events?

Conflict: What is the problem in the story?

Theme: What is the message that the author wants us, as the readers, to take away?

The Theme is: The overall message an author wants to teach readers. The moral of the story.

The Theme is not: A topic

Say: Today, as we read the folktale, Mirandy and Brother Wind, we will be taking notes on the story elements and particularly look-
ing for the theme.

Teacher tip: The teacher should refrain from providing an opinion so students may form their own ideas and thoughts using
supporting details from the book.
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Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

Day 1 - Understand the origin of the cakewalk dance and how it changed over time.

Students will choose one of the following passages to learn about the origins of a cakewalk and answer the 5 W's: Who? What?
Where? When? and Why?

Black Music Scholar | Cakewalk History: The Oppressed Walk for Cake
or

Yehoodi | The Cakewalk: A Dance of Black Resistance and Celebration

Step 1: Individually: Preview one of the two passages. Use a note-catcher or their notebook to take notes on the 5 W’'s: Who,
What, Where, When, and Why.

Step 2: Partner: Think-Pair-Share: What were your noticings and wonderings from the articles? Use your note catcher and evidence
from the article in your discussion.

Day 2-3 - Students will listen to a read-aloud of a selected folktale (Story Time: Mirandy and Brother Wind) to deepen their under-
standing of the origins of the cakewalk dance. Afterward, students will state their opinion regarding whether the dance is a form
of celebration or an act of resistance.

Students will listen to the read-aloud while taking notes on story elements

Story Elements Graphic Organizer

a. Setting: Where does the story take place?

b. Characters: Who is the folktale about?

¢. Conflict: What is the major conflict, or problem, in the story?

d. Plot: What are the major events in the beginning, middle, and end of the story?

e. Theme: What is the theme, or lesson, that the folktale teaches?

Students will be organized into groups to complete their note-taking.

Students will respond to guided reading questions (below) using the C.E.R. strategy and appropriate sentence stems in group
discussions.

C - Claim

E - Evidence

R -Reasoning

Note: The C-E-R strategy is a recommended writing response method that teachers can choose to replace with another that may
be more familiar to their students.

Depending on the level of class, Day 2 can focus on story elements and Day 3 on theme and C.E.R.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Day 1: Small group discussions and conferencing about the 5 W's: Who, What, When, Where, and Why.

Day 2: The teacher will check for students’ understanding in the following ways:
1. Guiding questions used during the read-aloud.
2. Graphic organizer on plot elements.
3. Written response using C.E.R. or another writing strategy.
4. Student responses and group shares.
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Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Day 1: Exit Slip: What did you learn? What are you surprised about? Tell me everything you know about the Cakewalk.
Day 2: All students will submit their response to question #4: What theme was the author trying to portray to the readers?

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Use Sentence Starters to increase engagement during discussions and writing activities.
Use the website https://rewordify.com/ to change the reading level of the text

Create Vocabulary lists, either with or without definitions

Modify the text to include highlighting of important or new vocabulary

Lesson Extension/Homework

Students will respond to this prompt: Do you think the cakewalk is a dance of oppression or celebration? Justify your thinking
with evidence from the lesson. Be sure to use at least 3 new vocabulary words learned in this lesson in your response.
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The Value of Education for Black/African People

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Knowledge is Power.

Historically and currently, Black leaders have persisted in the freedom and liberation of Black people
through education and literacy.

In what ways have Black people fought for education and literacy?

Next-Gen English Language Arts Standards:
e 4R1: Locate and refer to relevant details and evidence when explaining what a text says
explicitly/implicitly and make logical inferences.
e 4W1: Write an argument to support claim(s) using clear reasons and relevant evidence.
e 4W1h: Use precise language and content-specific vocabulary.
Next-Gen English Language Arts Standards:
e 4.5:In Search of Freedom and a Call for Change - How do people, laws, and new technology
shape a nation?

anti-literacy laws, antebellum
Misconception: The resistance and the fight for freedom began with the Civil Rights Movement.

NBC News | TikTok - TUT Langugage

Nat Turner's Slave Rebellion

How Literacy Became a Powerful Weapon in the Fight to End Slavery
Nat Turner’s Rebellion, 1831

Nat Turner’s Rebellion: The African Americans (2:57)

Movie Trailer. Birth of A Nation (2:36)

1 Day (Note: A day is considered a 45-60 minute class period)

Students will be able to understand that anti-literacy laws were enacted against the free and the
enslaved.

Students will be able to identify the ways Black people sought education and literacy during slavery.

agency, freedom, dignity, proverbs, communalism, literacy, anti-literacy laws, Alabama slave codes
of 1833, proverb, insurrection, antebellum, Nat Turner
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https://www.nbcnews.com/news/nbcblk/forgotten-language-seeing-revival-thanks-tiktok-rcna1676
https://www.youtube.com/watch?v=YcoABwehTKA
https://www.history.com/.amp/news/nat-turner-rebellion-literacy-slavery
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https://ny.pbslearningmedia.org/resource/mr13.socst.us.natturn/nat-turner-rebellion/
https://m.imdb.com/title/tt4196450/
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Begin with the African proverb, “Lack of knowledge is darker than night.”
Ask students what they think it means. Students will turn and talk with a partner to discern the meaning of the African proverb.
Explain that African people often teach children lessons through proverbs.
Sentence Starters:
e | think that this proverb means...
e To me, this proverb means...

Mini-Lesson (I Do) (70 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

How Black people who were enslaved found ways to become literate in Western Languages:

The teacher will explain that African descendants have long valued learning. Even during enslavement, when it was against the
law for Black people to learn to read, they came up with ingenious ways to learn to read and write.

Ask students to share predictions of examples of those igneous ways.
The teacher will read aloud the article below, introducing the Tut language, which was used during enslavement and has recently

re-emerged via social media. NBC News | TikTok - TUT Language

Students will take notes on the read-aloud and share reflections during the whole class discussion about the article.

Teacher tip: Teacher should either use a protocol for annotating text that the students are familiar with, or introduce and model
annotating text if this is a new skill.

Worktime (We Do and You Do) (30 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will ask students why they think Black people in America wanted to learn to read English. The teacher will also ask
why they believe that learning to read and write was prohibited under the law and severely punishable.
Then, begin with explaining the story of Nat Turner to students using the text and video resources below

Nat Turner's Slave Rebellion (1.57)
How Literacy Became a Powerful Weapon in the Fight to End Slavery

Enslaved Africans and free Black citizens were prohibited from reading or writing due to the fear of another rebellion like Turner's.
New laws were implemented to make the White people feel safe (Nat Turner's Rebellion, 1831).

Next, the teacher reads an excerpt from Light in the Darkness by Lisa Cline-Ransom.

Using evidence from each text, students will discuss in groups of three how Black people saw literacy as a path to freedom and
White people considered it a threat.

The teacher can display a current law on banned books and ask students to compare it with the law from what they learned
about Nat Turner.

Students will produce a summary (2-3 paragraphs) or listing of important facts (5-8) based on their understanding of the new
knowledge gathered in the lesson using the C.E.R. method:

C - Claim

E - Evidence

R - Reasoning
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Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will check for students’ understanding in the following ways:
1. Cold-calling students.
2. Infused guiding prompts during read-aloud.
3. Student-led discussions.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

The teacher can select an oral or written assessment of what students have learned by integrating these questions into the
reflection:
1.  Exit ticket: What lessons have you learned about the history of education and the quest for liberation through literacy
and laws passed to inhibit that freedom?
2. Write everything that you learned today and use two or three vocabulary words.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Use the website https://rewordify.com/ to change the reading level of the text

Create vocabulary lists, either with or without definitions
Modify text to include highlighting of important or new vocabulary

Lesson Extension/Homework

Students will select an option for continued practice.

Option 1:

Who was Nat Turner? Explain the connection between Nat Turner, anti-literacy laws, and the Alabama slave codes of 1833.
Use the following resources and information from the lesson to support 3 paragraph essay response or a 3-4 minute class
presentation.

Nat Turner’s Rebellion: The African Americans (2:57)

Movie Trailer: Birth of A Nation (2:36)

Option 2:
Think about the following questions: (1) What lessons did you learn from today's discussion? (2) How do those lessons connect
to your own life?

Next, create your own proverb based on the new learning and your responses to the questions above.
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https://rewordify.com/
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Black New Yorkers & the “Empire State of Mind”

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Curiculum Connections

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

The Push and Pull Factors Behind the Great Migration

There were Push and Pull factors that led large numbers of Black people to migrate to New York City
and other urban areas in the North during the 1890's.

What are the reasons that Black people migrated to northern cities?

Next-Gen English Language Arts Standards:

e 4R1: Locate and refer to relevant details and evidence when explaining what a text says
explicitly/implicitly and make logical inferences.

e 4WG6: Conduct research to answer questions, including self-generated questions, and to build
knowledge through investigating multiple aspects of a topic.

e NYC SS Scope & Sequence:
4.7: Immigration and Migration from the Early 1800s to the Present - Many people have
immigrated and migrated to New York State, contributing to its cultural growth and
development.

Hidden Voices Global African Diaspora
e Vol. 1 Juan Rodriguez
e Vol. 2 Carlos A. Cooks
Passport to Social Studies
e Unit 3: Day 8: The Purchase of Manhattan
e Unit 3: Day 11: The Lives and Perspectives of Different People in Colonial New York

Commonly known as the capital of Black culture, Harlem has drawn generations of Black Americans
from the South and elsewhere. Many writers, musicians, poets, and other artists were drawn to Har-
lem for opportunity.

History Brief: The Great Migration

Jacob Lawrence Migration Series- The teacher can display or print a few images

Remembering the Great Migration with Jacob Lawrence

The Harlem Renaissance. An Artistic Rebirth

Celebrating Black Influence on American Cuisine

Other Materials:
The Great Migration and The Harlem Renaissance Graphic Organizer

1 Day (Note: A day is considered a 45-60 minute class period)

Students will be able to identify why large numbers of Black Americans migrated to New York City
and the cultural contributions of artists, writers, and musicians associated with the Harlem Renais-
sance.

Harlem Renaissance, culture, Great Migration, opportunity, jazz, poetry, prejudice, segregation,
urban, rural, racism, heritage, cuisine
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https://www.youtube.com/watch?v=Ak1Uk8-3EE8
https://lawrencemigration.phillipscollection.org/the-migration-series
https://www.youtube.com/watch?v=F0ApkLiIjQQ
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Gallery Walk

Do: Display images of artwork from Jacob Lawrence’s ‘Great Migration’ series around the room.

(The teacher can print images from the Google image search: Jacob Lawrence’s artwork ‘Great Migration’ series). Have students
take a quick “gallery walk” around the room to view various visual arts from the period.

Students can have a silent conversation by leaving Post-Its with their thoughts about the artwork on or near the artwork. They
can leave a noticing, a wondering, or a connecting thought to someone else’s post.

View the video, History Brief: The Great Migration

Explain that The Great Migration was a historical period in which over six million African Americans left the farmlands and cotton
fields of the rural South for better jobs in the northern cities.

Ask: Would you have stayed in the South or migrated to the North?
Have students “turn and talk” about their answers. Select 1-2 students to share their answers.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

Teacher will say: Today, we will explore why many Black people migrated to New York City and the cultural contributions they
made to the Harlem Renaissance.

Explain to students that they will read an article and recall the previous video they watched on the Great Migration to identify
push and pull factors. The teacher will distribute and explain the graphic organizer. Then, the teacher will read aloud the first
three paragraphs of Black New York | The Great Migration. While reading the third paragraph, the teacher will pull evidence from
the third paragraph to model and complete the push factors within the Great Migration section of the graphic organizer and have
students fill in what the teacher modeled.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

We Do: In partner pairs, students should now read the last paragraph and identify the pull factors of the Great Migration.

After the We Do activity, have a brief discussion/summary where students recognize that the move to the northern cities was
important to Black people. The move north gave them opportunities to find better jobs, better living arrangements, and a chance
to express themselves in various ways.

You Do: The teacher will explain that the Great Migration caused a transformation in artistic expression for the Black community.
This transformation was called “The Harlem Renaissance.” There was an abundance of artists, dancers, writers, composers,
poets, and musicians budding all over Harlem. Their art forms were shared with many different cultures all over.

The teacher will explain to students that they will read the article: The Harlem Renaissance. An Artistic Rebirth, to identify
artists/musicians/writers and find their contributions to the Harlem Renaissance. The teacher will explain that students will use
the information from their research to complete the graphic organizer. Students should complete the “Fill in the chart with facts
about two significant contributors of the Harlem Renaissance?” section of the graphic organizer.

The teacher can decide whether they will have students work independently, within groups, or in partner pairs.
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The teacher can have the students jigsaw or read the entirety of the article The Harlem Renaissance. An Artistic Rebirth.

Extend: In a notebook or journal, students will write or create a Harlem Renaissance-inspired poem, song, or drawing.
Support: Write words or at least 1-2 sentences related to the questions with peer or adult guidance.

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher can pose essential questions for discussion: How did Black people shape New York’s culture? What are the reasons
that Black people migrated to northern cities? What were the cultural contributions of artists, writers, and musicians to the
Harlem Renaissance?)

The teacher can pre-assess students’ prior knowledge by their responses given during the warm-up period.
The teacher can assess formative knowledge during students’ discussions of the Harlem Renaissance video.
The teacher can assess students’ understanding by reading the answers to the graphic organizer questions.

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

Restate major factors of the lesson.

or

Students will complete the 3-2-1 formative assessment. Orally share:
e 3 things you didn't know before.
e 2 things that surprised you about the topic.
e 1 thing you want to start doing with what you've learned.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Repeat directions, extend time, adapt materials (ILP), gradual release of “I do, We do, You do”, and provide 1:1 support.
Use the website https://rewordify.com/ to

- Change the reading level of the text
- Create Vocabulary lists, either with or without definitions
- Modify text to include highlighting of important or new vocabulary

Lesson Extension/Homework

Homework Options:

Watch the video below and then list 3 things that you didn’t know about the Black influence on American cuisine.
Celebrating Black Influence on American Cuisine

or

Ask students and families to take a trip to Harlem and visit some of the sites of the Harlem Renaissance.
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Resilience: The Great Migration and the Harlem

Renaissance

Big Idea
Enduring Understanding

Driving/Essential
Question(s)

Standards Addressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Black/African Resilience Across Time

How does The Great Migration provide evidence of Black people’s resilience? What does the history
of Harlem teach us about resilience?

What is my family lineage?

Next-Gen English Language Arts Standards:
e 4R1: Locate and refer to relevant details and evidence when explaining what a text says
explicitly/implicitly and make logical inferences.
e 4W1: Write an argument to support claim(s) using clear reasons and relevant evidence.
NYC Social Studies Scope & Sequence:
e 4.1: Geography of New York State: New York State has a diverse geography. Various maps
can be used to represent and examine the geography of New York State.
e 4.7: Immigration and Migration from the Early 1800s to the Present - Many people have
immigrated and migrated to New York State contributing to its cultural growth and develop-
ment.

Commonly known as the capital of Black culture, Harlem has drawn generations of Black people from
the South and elsewhere. Many writers, musicians, poets, and other artists were drawn to Harlem for
opportunity.

The Harlem Renaissance

A New African American Identity: The Harlem Renaissance

Additional Resource:

Langston Hughes and the Harlem Renaissance: Crash Course Literature 215
Teacher made T-charts, post-its, markers

1 Day (Note: A day is considered a 45-60 minute class period)

Students will be able to understand the meaning of the term resiliency.

Students will be able to apply the term resiliency to the experience of Black people in New York and
around the world.

cooperation, collaboration, community, Harlem Renaissance, (Black Migration) migration, push
factors, pull factors, racial oppression, resilience/resiliency, primary resources, secondary
resources
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

The teacher will explain that the move of the Great Migration caused a transformation in artistic expression for the Black
community. This transformation was called “The Harlem Renaissance.” There was an abundance of artists, dancers, writers,
composers, poets, and musicians budding all over Harlem. Their art forms were shared with many different cultures all over.

View, The Harlem Renaissance

Discuss the video and have students share their thoughts from lesson 3.

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher will explain, today one major key term we will be discussing is resilience.

Resilience is the process and outcome of successfully adapting to difficult or challenging life experiences, especially through
mental, emotional, and behavioral flexibility and adjustment to external and internal demands.

The teacher should introduce the article and read aloud the first two paragraphs of the article A New African American Identity:
The Harlem Renaissance. The teacher will look for places in the text where resilience is demonstrated among Black people. The
teacher will annotate the places in the text where Black people overcame struggles and created a new way of life and influence.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

You Do: The teacher will explain that students will complete reading the rest of the article A New African American Identity: The
Harlem Renaissance. The teacher will decide whether their students will complete their activity in partner pairs or small groups.

Students will be looking for where resilience is demonstrated among Black people. They will annotate common threads of where
Black people overcame struggles and created a new way of life and influence.

The teacher will further explain after reading the article and list things that Black people from the Great Migration overcame,
created, and what was their influence in New York and around the world.

Students will respond to the question and write their answers on post-its. The teacher should give students wait time to gather
their ideas and post their thoughts.

The teacher should create a 3-column t-chart with columns labeled.

What did Black People What forms of expressions Black People Influence NY &
Overcome were Created around the world

GRADE 4 BLACK STUDIES CURRICULUM GUIDE 215


https://www.youtube.com/watch?v=9gboEyrj02g
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Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

The teacher will check for students’ understanding in the following ways:

Discussion Question:
Cultural traditions were transported from many different groups from the continent of Africa to the United States. Many
cultures were maintained and integrated with others in order for Black people to survive. What evidence do we see of this
in your neighborhood or community?

Closing & Student Reflection (5 minutes)

How will you recap and assess student learning for this lesson?

The teacher can close with a discussion.
Now that we recognize the impact of the Great Migration and the Harlem Renaissance, do you believe Black people are resilient?

Explain what the Great Migration and Harlem Renaissance demonstrate about the resiliency of Black people.
or

Students will complete the 3-2-1 formative assessment. At the conclusion of the activity, they will need to record the following
while working in groups of 2-3:

e 3things you didn't know before

e 2 things that surprised you about the topic

e 1 thing you want to start doing with what you've learned

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

Students will frequently explain their thinking and understanding aloud to their peers and teacher.
Share discussion norms and expectations with students.
Give clear and coherent feedback to students.

Use the website https://rewordify.com/ to
- Change the reading level of the text
- Create Vocabulary lists, either with or without definitions
- Modify text to include highlighting of important or new vocabulary

Lesson Extension/Homework

Students will summarize what happened to Black people during the Great Migration. Students will explain how Black people
practiced resilience during this experience.
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The Power of Poetic Expression

Big Idea

Driving/Essential
Question(s)

Standards Adressed

Prior Knowledge Required
/ Addressing Prior
Misconceptions

Resources/Materials/
Technology

Number of days for lesson
allocation

Objective

What do you want students
to understand/learn?

What do you want students
to be able to do?

Vocabulary

Poetry as Power

How do Black poets demonstrate that they value freedom, perseverance, joy, and agency currently
and in the past?

How have Black poets demonstrated a commitment to freedom, agency, perseverance, and joy?
How can poems by Black poets encourage others to persevere in difficult times?

Next-Gen English Language Arts Standards:
e 4R4: Determine the meaning of words, phrases, figurative language, academic, and content-
specific words. (RI&RL)
e 4SL1: Engage effectively in a range of collaborative discussions with diverse partners,
expressing ideas clearly, and building on those of others.

Misconception: Africans and Black people of African descent in America were without cultural mem-
ory.

For Everyone (first 5 minutes)
NAACP | James Weldon Johnson
A Poet to His Baby Son by James Weldon Johnson

Transcript and Video:

Gorman, A. (2021). The Hill We Climb: An Inaugural Poem for the Country. Viking Books.
Video:

Poet Amanda Gorman reads ‘The Hill We Climb'. (6 minutes; 18 seconds)

Something Inside So Strong (5 minutes; 22 seconds)

Two highlighters of different colors

1 Day (Note: A day is considered a 45-60 minute class period)

Students will be able to explain that poetry has been used to critique and discuss power and as a way
to remember the past.

poetry, critique

GRADE 4
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https://www.youtube.com/watch?v=vOHxiN9wsfY&feature=youtu.be
https://naacp.org/find-resources/history-explained/civil-rights-leaders/james-weldon-johnson
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https://www.youtube.com/watch?v=Mb2c_Fg4s0c
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Opening/Warm up/Do Now/ Hook (5 minutes)

How will you open the lesson and connect the learning to students’ identities and/or funds of knowledge?

Opening questions and review: The teacher will ask students what they know about poetry. As students respond, the teacher will
jot down the responses on a chart paper or on the board. Then, the teacher can play the first 5 minutes of For Everyone by Jason
Reynolds. Afterward, the teacher could ask students to look at the list they compiled about poetry. Is there anything they want to
add to the list? Are there things they want to take away?

Mini-Lesson (I Do) (70 minutes)

How will you demonstrate/model the learning that you would like the students to engage in?

The teacher explains that when poets choose to craft poems, they are sending a message to the readers.

Say: Poems have been used as a way for writers to critique the world around them. Poems can also be a way for the writer to
capture moments of the past and present so that readers enjoy the poems many years later, and offer a unique perspective of
how we remember the past.

The teacher displays a poem by Harlem Renaissance poet, John Weldon Johnson. The teacher gives a little information on the
poet’s biography (NAACP | James Weldon Johnson). Born of parents who were never enslaved, Johnson lived a life with many
experiences, including being a school teacher, principal, and the first Black lawyer admitted to the Florida Bar. Johnson left Flor-
ida for New York to pursue a career in musical theater. While in New York City, Johnson went to Columbia University and began
writing.

Say: This is a poem he wrote soon after the birth of his son. As | read, | want you to think about what message the poet is trying
to tell the reader. What words or lines do you hear that help you make a mental image of the past? What words or lines do you
hear that let you know the poet is making critiques about the world around him? Then, read an excerpt from A Poet to His Baby
Boy. (PLEASE NOTE: There is a profane word written in the first stanza. The teacher may choose to omit or talk to the class
before reading.)

Discuss together with students. Help students understand that the poet is giving us an image of the past as well as making
critiques of the world. Using a highlighter of one color (e.g., blue), highlight lines that give the reader an image of the past. Then,
using a highlighter of a different color (e.g., green), highlight lines that give the reader critiques of the world.

Worktime (We Do and You Do) (30 minutes)

What activities have you planned that will lead students to this learning and/or enable them to practice this learning?

Now, tell students that Amanda Gorman is a Black/African American poet. Explain that, like Jason Reynolds and James Wheldon
Johnson, Amanda Gorman is using poetry to express critiques of the world and also give readers images of the past.

The teacher will create and distribute a worksheet with the text of Amanda Gorman'’s poem “The Hill We Climb.”

Students will watch and listen to the video of Amanda Gorman reading the poem while listening for historical references or ideas
about the past and critiques of the world.

Next, students will listen to “The Hill We Climb” for a second time, this time annotating the text of the poem to mark historical
references and critiques of the world using two different color highlighters.

The teacher will lead a discussion about what references the poem contains.
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Teacher tip: Teacher can use the SWIFT protocol to analyze poetry:
S- Structure

W- Word choice

I-Imagery

F- Figurative Language

T-Tone

Checks for Understanding (Throughout Lesson)

What opportunities will you provide throughout the lesson to check for student understanding?

Students share which poet (Jason Reynolds, James Wheldon Johnson, or Amanda Gorman) best met the lesson objective. Which
poet best used their writing to create images of the past and critiques of the world? Refer to lines of the poems to defend their
opinion.

Accommodations, Modifications and Scaffolds

How will you maintain high expectations for all students?

SWIFT protocol to guide analysis of poetry.

Use of video, audio, and text of poetry.

Graphic organizer with guiding questions (teacher created based on the level of their students).
Chunk the poetry according to the level and readiness of students.

Highlight new vocabulary words and provide a vocabulary word bank.

Lesson Extension/Homework

Students choose an issue they want to critique and attempt to craft their own poems.
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Grade 5 Integrated Learning Plan

BLACKS STUDIES OVERVIEW

The Black Studies Curriculum for 5th grade hones in on the nation of Haiti. Aligned with unit 3 of the New York social studies
curriculum, students will participate in a case study based on Haitian culture. The curriculum outlines Haiti's cultural characteristics,
achievements, art, influential people, values, and community. Highlighting individuals such as Toussaint Louverture and Haitian
artists, the curriculum prepares students to be able to construct a timeline based on Haitian history and conduct a gallery walk
touring classrooms through the timeline.

@ FRAMING QUESTIONS @© LEARNING OBJECTIVES. STUDENTS WILL BE A