DISTRICT OF COLUMBIA PUBLIC SCHOOLS
OFFICE OF THE SUPERINTENDENT
PRESIDENTIAL BUILDING

415 12TH STREET, N.W,
WASHINGTON, D.C. 20004

SUPERINTENDENT (202) 724-4222

May 21, 1990

Mr. Allen Kullen, Program Director
Immigrants All...Americans All
6011 Blair Road, N.W.

Washington, D.C. 20011

Dear Mr. Kullen:

I wish to thank you for your invitation to participate in the piloting
of “Immigrants All...Americans All: A National Multicultural
Education Program.” I wholeheartedly accept your offer.

This opportunity is offered at an especially meaningful time for us.
Modern means of transportation and communication have transformed
the world into a “global village.” With an enrollment of students
representing scores of countries and nationalities, religious and ethnic
groups, the District of Columbia Public Schools is a microcosm of this
global village. Of the 1989-90 pre-kindergarten through twelfth grade
enrollment, ninety-six percent are “minorities;” of this group, 91.7
percent are African Americans. The language minority student
enrollment in the school system is 6,234, a significant increase since
1980. Recently, a substantial number of students from Central and
South America, Asia, North Africa and the Caribbean Islands have
moved into the District of Columbia. The largest concentration,
Hispanic, represents every Spanish-speaking country in the world, with
a great number of students from El Salvador, Guatemala, Nicaragua,
the Dominican Republic and Mexico.

Providing our students with an education that reflects in a positive
way the contributions of America’s diverse population is a great
contemporary challenge. In an effort to meet this challenge, we have
recently embarked upon an important examination of the multi-
cultural content of our existing curriculum. We find that, while our
students are able to observe a wide range of cultural traditions and hear
individuals converse in a multitude of languages, our curriculum has
not kept pace with the ethnic and cultural changes represented by our
enrollment.



Our goal is to promote an appreciation of the ethnie, cultural, racial and
linguistic diversity among our students and the community and thereby promotg the
enhancement of self-esteem among students with regard to their own heritage. With
this goal in mind, we have been seeking methods of providing our students with
instructional experiences that incorporate the multi-ethnic and multi-cultural
perspectives of the larger American society and the world and help students
appreciate the role and contribution of immigrants to our country.

“‘Immigrants All...Americans All,” a program designed to engender an
appreciation of the contributions made by various ethnic groups to society as a whole
by examining historical patterns of immigration to the United States through
photographs, firsthand accounts, documents and reading materials, can help us
reach our goal. Using materials originally prepared for the centennial of the Statue
of Liberty, the program looks at immigration for a variety of groups at a variety of
times, places and circumstances, including the forced immigration as slaves of most
African Americans.

In addition to a large number of high quality and interesting curricular
materials, the project offers an intensive teacher-training and support program that
helps teachers cope with the stress associated with changing school populations and
enhances their cross-cultural communication skills; an in-school program for
students that includes state of the art, multi-media resource materials; a parent
training and support program that includes community outreach activities; a
volunteer training and mobilization project that delivers trained personnel to assist
schools and communities with the project; and a series of media components that
help link participating schools, communities and ethnic groups, including a
newsletter and a television series that focuses on recent immigration issues.

It is my understanding that our participation in this project for a period of two
years is possible with a minimum of cost to the school system consisting mainly of
indirect and in-kind support. It is my sincere hope that you are able to obtain the
necessary funding so that we may participate in tﬁﬁ project. Once funding has been
identified, I recommend that you contact Dr. Frances J. Powell, curriculum director
for social studies in the Division of Curriculum and Educational Technology, who
will serve as our contact person for this project. |

Againl, thank you for your efforts on behalf of the teachers and students of the
District of Columbia Public Schools. I wish you much success in this endeavor.

Sincerely,
Andrew E. Jéhkins ITI

Superintendent of Schools
Chief State School Officer
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September 20, 1990

Mr. Allan Kullen

National Program Director, Americans All
6011 Blair Road, N.W.

Washington, D.C. 20011

Dear Mr. Kullen:

With the release of its proposal, African-Centered Education
Initiative (Fall 1989), the District of Columbia Public Schools with
approximately 81,000 students, formally joined "...many other school
systems in preparing students for instructional experiences
incorporating the multi-ethnic and multi-cultural perspectives of
the larger American society and the world." (p.1)

While various components of the existing curriculum address
certain aspects of pluralism, the launching of this initiative
represents a more comprehensive, focused and coordinated effort at
marshalling resources toward infusing multi-cultural awareness
throughout the curriculum. With over a 90 percent African American
enrollment, it is fitting that the school system's first step would
consist of an African-centered focus.

The Initiative began with a "Year of Awareness" in1989-90
during which time administrators, supervisors, teachers, and
parents were given an orientation to and training in the African-
centered curriculum. With the opening of school in fall 1990, the
school system has entered the "Year of Commitment” which will be
characterized by accelerated curriculum development and
implementation in the classroom.

After having an opportunity to review Americans All, | am
pleased to write in support of this national multi-cultural education
program. | believe that Americans All will be a significant addition
to our initiative for the following reasons:



« the program provides teachers and classrooms with newly
researched and developed materials, activities and
strategies not readily available elsewhere on a variety of
peoples and cultures;

« the research and care evident in the preparation of these
materials is an important feature designed to ensure the
truth and accuracy of the information conveyed;

- the authoring of the various selections by members of the
ethnic groups portrayed, or by those who have worked
extensively with the group portrayed, is a unique feature of
this curriculum and helps ensure awareness, pride and
sensitivity to the cultural continuity of those who came to
make up the peopling of America;

. the materials, activities and strategies convey knowledge
of the unique contributions of each group, fosters improved
self-concept through the elimination of stereotypes and
reinforces community and national values of our pluralistic

American society;

» the curriculum provides a means of increased parental and
volunteer involvement within the schools; and

. the widespread availability of Americans All could
significantly advance the timetable of school systems all
across America as more and more states and districts adopt
or develop multi-cultural initiatives.

The District of Columbia Public Schools looks forward to being
among the first to implement Americans All  following the
identification and selection of pilot schools and the scheduling of
principal orientation and teacher training this school year.

Sincerely,

CO .
Roger J. Fish, Ed.D.
Assistant Superintendent
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MEMORANDUM

TO: Mr. Allen Kullen

FROM: j / %r« %%

W. Chris Stewart, Pfoject Director
English and History Curriculum Framework Project

DATE: May 1, 1995

SUBIJECT: THE AMERICANS ALL EDUCATIONAL PROGRAM

I am pleased to inform you that many of the District of Columbia Americans All
teachers are still actively using the Americans All Program in their classes. This
became very evident to me while visiting schools and observing history teachers
in their classrooms this school year.

As I reflect on the program, many Americans All activities come to mind. I
remember the initial training sessions and the excitement that permeated the
training areas. I can still see the teachers as they worked in groups and learned
to use the materials to plan lessons they would later use in their classes or
present to other teachers in training sessions. I can see Lillie Matthews
organizing materials to be mailed out or delivered to one of the program
participants. I can see you and Gail Christopher addressing the attendees in
many of the training sessions and at our local D. C. Council for the Social
Studies Conference. I can see Frances Powell, the former supervising director
for social studies, presenting the program to a multicultural planning committee
at the Multicultural/Values Education Branch. These memories are rich for me
because the program is rich, rich in historical information and resources on the
peopling of America.

These memories are vivid for other reasons as well. They serve as a bold
reminder of the many obstacles we faced in our attempt to formally adopt
Americans All to support multicultural education in the District of Columbia
Public Schools. Unfortunately, the time simply was not in our favor. Total
school restructuring prevented our efforts to permanently place this invaluable
program in our curriculum. To have adopted Americans All would have
ensured all of our students a comprehensive and interesting educational program
that reveals the personal stories behind the many journeys made to the American

shores.

I am very thankful that in spite of this major obstacle and the lack of systemic
support, we do have many students benefiting from Americans All. When
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teachers receive good materials and appropriate training, they forge ahead. Such
has been the experience here in Washington, D. C. Thank you for providing
the foundation that enabled our teachers to feel confident in using the Americans
All materials.

As you expand the program to include other school districts, I would encourage
you to consider the following suggestions to maximize the use of the materials
and to ensure that the program can continue in a systemic way that embraces all
students in a school district.

* Have each school district identify an Americans All coordinator.

* Have each participating school send a team of three or more teachers
to be trained. This would allow for in-school support and reduce the
likelihood that a single teacher is the only person in a local school
trained to use the materials.

» Institute a training session geared to train school district teachers to train
other teachers in their school district. Provide support for this effort
until it can survive independent of you.

* Include principals, parents, and central office staff in the training
sessions -- let everyone know up front that there is no hidden
agenda. Include all subject areas -- provide ideas for interdisci-
plinary instruction.

* Encourage regular meetings (monthly or bi-monthly). These meetings
should be conducted to support the teachers in using the materials.
They should also promote collaborative sharing -- each participate
should grow based on the shared experiences of the group members.
Support this effort until it can be sustained independent of you.

e Create (or connect) a national network. Consider publishing a
newsletter, conducting a regional or national conference(s) or annual
teleconference, coordinating a video showcase, conducting students
fairs or research competitions, coordinate field trips to ports of entry
for contemporary immigrants, etc.

» Bring contact persons from each school district together in a
brainstorming session to look at the next steps for existing Americans
All Programs.

I hope that these suggestions will be helpful to you. If I can assist you in
framing an effort to move one of these or other ideas forward, please let me

know. '

I truly feel that Americans All is an excellent historical program -- it supports
American History content and helps students learn about their own heritage and
learn about and respect the heritage of their classmates. Please continue to
expand the program to include other school districts. Through Americans All
instruction and experiences, we can learn to appreciate and respect the heritage
of all Americans -- we can learn to appreciate and respect the diversity that

makes America America.
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The changing demography of American classrooms is prompting a nationwide mbvement
o restructure school syllabi to reflect society’s gfowing ethnic diversity. The likely dimensions
of this change are already discernible in the ethnic profiles of the five states with the largest pop-
ulations under 18 years of age- California, Florida, lllinois, New York, and Te#as. Together they
account for 35 percent of the nation’s child population. Presently, 43 percent of the children of
these states do not have European ethnic origins. Rather, they are: Hispanic (24%), African
(14%), and Asian (5%). By the year 2000, children of these diverse ethnic origins will become
the majority of students in these five states. This pattern could well become characteristic of the
entire nation toward the middle of the twenty-first century if current demographic trends con-

tinue.

To prepare students to function in a multicultural society, educators have begun to diver-
sify school syllabi to acquaint students with the history of minority and diverse ethnic and racial
groups whose experiences have hitherto been neglected or omitted from classroom curricula.
Although many people welcome the diversification of curricula as enriching students’ cultural
identities, self-concepts, and multicultural awaréness, others warn that the assumptions and goals
of the current reforms risk undermining some essential foundations of American solidarity. Cer-
tain commentators caution that by schools’ celebrating and strengthening children’s sense of eth-
nic origins and identities, society runs the danger of encouraging social divisiveness at the

expense of national unity (Ravitch 1990, Schelsinger 1991).

Progress toward settling such issues has been hampered by a lack of empirical studies of
programs of multicultural education. Although many of the arguments in favor of a more diver-

sified curriculum have been around for several decades, some of its key claims, such as improv-



from the Images of Ellis Island curriculum which commemorates the American immigrant expe-

rience and the historic importance of Ellis and Angel Islands. It supplements these materials

with essays on the particular experiences of African Americans, Asian Americans, European

Americans, Mexican Americans, Native Americans, and Puerto Ricans. Teachers are trained in

a two-day workshop in the use of these products and in methods of appeciative learning to pro-

mote four general goals: (1) enriching children’s cultural identities, (2) enlarging their multicul-

tural awareness, (3) enhancing self-esteem, and (4) fostering critical thinking skills.

A core value of Americans All and other multicultural programs is cultural pluralism. The

following two statements are indicative of this orientation. The first comes from the Introduction

to the Americans All’s teachers guide and second from the National Coalition for Cultural Plu-

ralism:

The world in general and American society in particular are made up of many differ-
ent groups of people with a variety of familial, ethnic and cultural backgrounds.
Working cooperatively and effectively within communities is easier when people
appreciate and value these multiple cultures and human experiences. Developing
multicultural awareness increases one’s sense of security or belonging, provides
opportunities for expression and communication, and enhances one’s sense of per-
sonal empowerment and freedom (Christopher and Sreb 1989, p.i-1).

Cultural pluralism is a state of equal co-existence in a mutually supportive relation-
ship within the boundaries or framework of one nation of people of diverse cultures,
with significantly different patterns of belief, behavior, color, and in many cases with
different languages. To achieve cultural pluralism, there must be unity within diver-
sity. Each person must be aware of and secure in his own identity, and be willing to
extend to others the same respect and rights that he expects to enjoy himself (quoted
in Suzuki 1979, p. 45).

Implicit in the above statements are a set of propositions that provide the rationale for

Americans All and similar multicultural programs: (1) increasing students’ awareness and appre-

ciation of their own cultural identity and origins, (2) fashioning a basis for increasing their mulr-



be seen as justifying or undermining ongoing reform efforts but rather as contributing to a delib-
erative process that informs policy makers, funders, and administrators about past accomplish-

ments and future adjustments that need to be made in order to achieve desired goals.

In the next section, I shall discuss the methods used in this study to evaluate the implemen-
tation of the Americans All program in the Washington, D.C. school system. The original design
called for the random assignment of classrooms within schools to the Americans All programs or
to a one-year waiting list (control group). Two-rounds of identical instruments were adminis-
tered to students in the program and control groups. All students were asked to complete a brief,
self-report measure designed to assess self esteem in children and adolescents. In addition,
students in grades eight and eleven were asked to complete a questionnaire designed to measure
scholastic interest, educational aspirations, perception of school climate, attitudes toward cultural
pluralism, and their estimation of the contributions of different ethnic groups to American his-
tory. The primary hypothesis of T.hlS study is that children in the Americans All program will
exhibit significant differences relative to a control group in self-esteem measures, ratings of

minority ethnic groups’ contributions to American history, and acceptance of cultural pluralism.

Method

Subjects

The subjects of this study are students attending grades 3, 5, 8, and 11 in Washington, D.C.
public schools. In 1991, the principals of 23 school volunteered their institution’s participation
in the research. A total of 39 program classrooms and 39 control classroom out of an original
102 were deemed eligible for random assignment to the program or to a waiting list for participa-

tion in the next academic year. Classrooms on the waiting list constituted the control group.



ally regarded as psychometrically sound for assessing children’s self esteen (Chiu 1988). In some
quarters, however, it is considered better suited for children than adolescents (Blascovich and

Tomaka 1991). Testing forms were purchased from Western Psychological Services.

Self-Esteem (Grades 8 and 11): Under licensing agreement with Western Psychological
Services, the Piers-Harris scale was also included in a special questionnaire I developed for
Americans All’s use with eighth and eleventh graders. Because of the uncertainty over Piers-
Harris’s suitability for adolescents, the questionnaire also included a variant of the widely used
Rosenberg (1965) Self-Esteem Scale. The Rosenberg scale was originally a 10-item inventory
designed to measure adolescents’ global feelings of self-worth. The particular version repro-
duced in the Americans All questionnaire is a modified version of the original scale which the
U.S Department of Education used in its 1988 National Education Longitudinal Study
(NELS:88) of eighth graders. The NELS:88 version was chosen over the original scale to facili-
tate drawing comparisions between the Washington D.C. sample and a 1988 naﬁonal sample of
eighth graders. Although the Rosenberg scale is typically scored using a Likert-like résponse
format (strongly agree, agree, disagree, strongly disagree), the dic_hotomized format of the Piers-
Harris scale was used in the Americans All questionnaire. This change was mzide partly for con-
venience sake, but also was motivated by research that pointed to the possibility of systemmatic
biases in black student responses to Likert-type questionnaire items, who tend to favor the
extreme response categories independent of item content. Bachman and O’Malley (1984)
reported that black students scored significantly higher than whites in self—esteém scores when a
full four- or five-point response range was used, but that the racial difference disappeared when a
truncated scoring method was used. I obtained similar test results for the NELS:88 sample using
a dichotomized scoring method to control for racial differences in the use of extreme response

categories. A dichotomized scoring method will also be used in this study.



Figure 1. Feelings About Peoples Differences

How much do you agree with each of the following statements about people’s differences?
o ) (Circle One On Each Line)
Items Strongly Strongly
Agree Agree  Disagree Disagree
1. People of different color (whether they are
black, white, brown or some other color) are

basically the same. 1 2 3 4
2. People who live here but don’t speak English

aren’t true Americans. 1 2 3 4
3 It would be better for everyone if people dated

only people of their own race. 1 2 3 2

4.* People’s differences in language, religion and
customs are the real strengths of this country. 1 2 3 4

5. People who weren’t born in the United States
haven’t contributed much to this country’s his-
tory. 1 2 3 4

6. Itwould be better all around if people spoke
the same language, practiced the same reli-
gion, and shared the same customs. 1 2 2 _ <

* Scoring reversed to indicate pluralistic appreciation.

.measure students’ feelings about people’s differences. For the analysis, I constructed two addi-
tive scales from the items: degree of pluralistic appreciation (items 1, 4 and 6) and degree of
pluralistic acceptance (items 2 and 5). The scores range from 0 to 15 and from 0 to 7,
respectively, with higﬁer scores indicating greater appeciation or acceptance. Item 3 on interra-
cial dating was analyzed separately. As an additional indicator of multiculturai awareness, I
computed a measure of students’ assessments of other ethnic group’s historical contributions by
adding together their responses on the contributions of different ethnic group’s to the country’s

history. The scores range from 0 to 19 with higher scores indicating greater contributions.
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Statistical Analysis

With a pretest-posttest design with two nonequivalent groups, the analysis of program
effects is most straightfowardly approached using a conditional or regression model of change
(Plewis 1985). The simplest way of doing this is, first, to find the best-fitting linear relationship
between the posttest and pretest scores of the variable for which one is seeking to observe
change. Second, one computes the residuals, which is done by subtracting the actual posttest
score from the score predicted on the basis of the linear relationship to the pretest. Next, one -
repeats the same two steps this time substituting an indicator variable that indexes membership in
the program or control groups for the posttest variable. Finally, one regresses the posttest resid-
uals against the program residuals. Since the resulting regression coefficent can be thought of as
measuring the adjusted relationship between the posttest score and program indicator after
removing their respective linear relationships with the pretest score, the size of the coefficient
can be interpreted as an indicator of programmatic change. The larger the coefficient., the more
change can be attributed to the program. Of course, this simple adjustment procedure assumes
that no other important differences remain between the program and control groups which could
affect the outcome. Otherwise, one would need to introduce these influences beforehand into the

statistical adjustment of the posttest and program variables.
The above steps can be summed up in the following multiple regression equation:
Y,=o+B,Y,+B,M +B,Z +e,, : (1)

where Yis the posttest score, Y, is the pretest score, Mis a indicator variable that indexes mem-
bership in the program or control group, and Z is all other important influences of Y, which are
correlated with M. If the error lerm e, satisfies the necessary statistical assumptions, the

ordinary least squares estimate of B, will provide the best linear estimate of the program’s effect.
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Table 1-- Characteristics of Eighth Graders

Pretest Final
NELS:88 Sample Sample
Sample N 200 203 88
% Female 524 58.4 51.1
% African American 65.8 85.6 89.3
% Living with mother only 38.1 43.6 40.1
% College graduate (parents) 19.3 33.8 34.5
% Repeat a grade 28.9 29.3 33.0
Age 13.8 : 13.8
Self-esteem (Rosenberg) 2.6 - 26 e

in the study. The NELS:88 subsample was restricted to urban, public schools in the northeastern
United States with minority enrollments of 90 percent or more. This is as close as one can come
to matching the NELS:88 sample to the average profile of the Washington, D.C. public school

system.

The data show that while the NELS:88 subsample includes a lower concentration of
African-American students than the Americans All’s sample of eighth graders, they are other-
wise quite comparable in several important respects. Almost equivalent proportions of students
lived with their mother only (around 40%). A lower proportion of the NELS:88 subsample had

college-educated parents (19% vs 34%), but similar proportions of students had ever repeated a






